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May Day celebrated with music, dance, and food

On Friday May 17, lower school children, parents and teachers organized and participated in May Day. The celebration goes back to at least 1914, according to school 
records. After they wrapped and unwrapped three maypoles, fifth graders’ individually-designed and handmade sashes were handed off to the fourth graders, next 
year’s leaders of the Lower School.

Robotics team qualifies for district championships

Robin Willard, physical education teacher and coach, retires
After 35 years of working at Park, 

Robin Willard is retiring. Lower and 
Middle School Physical Education 
teacher and coach of team sports 
across all three divisions, Willard will 
be greatly missed by his colleagues 
and students.

Willard currently teaches grades 
four through eight and is a Middle 
School adviser. The Athletic Depart-
ment is currently searching for his 
replacement.

For his first 32 years, Willard 
coached basketball, lacrosse, and 
soccer teams along with teaching 
P.E. Only in the last three years has 
Willard given the team coaching over 
to others. He enjoys the challenge of 
teaching middle school age students 
where he’s concentrated his efforts in 
the last few years.

Willard implemented a canoeing 
program at summer camps beginning 
in 1993. In 2003 canoeing became an 
eighth grade gym elective. 

Each May Middle School students 
get out onto the pond and paddle. 

“Canoeing can be appealing to stu-
dents who aren’t interested in tradi-
tional sports,” Willard said. “It’s fun 
and challenging.”

Evidence of Willard’s coaching 
success can be found in the Athletic 
Center. Girls’ Varsity Basketball 
Championship banners from 1989-90 
and 1994-95  seasons hang from the 
rafters when he coached those teams 
to both B and A Conference victories.

Willard has worked for Park so 
long, many of his current colleagues 
were former students. Middle School 
Physical Education teacher Kara 
Hickok ’95 was a second grader in 
Willard’s first gym class. “He has 
been a mentor and incredible friend,” 
Hickok said. Willard began at Park in 
1985, the summer after Director of 
Athletics Girls’ Program Robin Lowe 
’84 graduated. 

Through his long career at Park, 
Willard has made a lasting impact on 
everyone around him. He is described 
by his colleagues as an advocate – 
passionate, knowledgeable, genuine, 
and compassionate. “I think what he’s 
done more than anything is helped 

our student-athletes really learn to 
take risks and challenges, and taught 
them a lot about respect,” Lowe said. 
“The breadth of his impact goes so 
far, wide, and deep; it’s incredible,” 
she said.

“[Willard] was an important influ-
ence on me. He was a great teacher 
and taught me a lot,” Danny Meltzer 
’96 said.

“I am going to miss working with 
Mr. Willard every day,” Lower and 

Middle School P. E. teacher Caroline 
Roche said. “He has taught me so 
much in terms of being a teacher and 
he has helped me learn many valuable 
life lessons. He is one of a kind.”

Willard is going to miss Park, but 
he’s looking forward to spending time 
with family, friends, and catching up 
on reading. 

“I’m definitely going to miss my 
colleagues, especially all of the amaz-
ing women that I’ve worked with 
over the years in the PE department,” 
Willard said.

Lowe returned the sentiment: 
“There’s so many different things 
that I think everybody will miss, but 
I think we will miss his presence—
his commitment to making sure every 
student in our school is looked out 
for,” Lowe said. 

“What he has done for us in our 
department is truly keep us honest 
and on track, making sure we do what 
we say we want to do. [Willard] has 
been really good at keeping us on our 
mission.”

“Everyone is an athlete, you just 
have to find your sport,” Willard said.
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Willard brought canoeing into the curriculum and as a summer 
activity for the MIddle Grades Partnership program 14 years ago.

Team 1719, a.k.a. “The Umbrella Corpora-
tion,” the school’s robotics team, had its best 
season in years, performing well in their league, 
FIRST Robotics Competition, as well as at sev-
eral smaller events. 

At the beginning of each season, the ‘game,’ 
the series of challenges that robots must over-
come, is announced. “This year’s ‘game’ in-
volved three challenges: manipulating large 
discs and inflatable bouncy balls; and climb-
ing onto platforms of different heights,” team 
president Ollie Thakar ’19 said.

Team 1719’s robot, named Noo Noo, was 
built over six weeks this past winter. “Not only 
was [Noo Noo] unique, but it did darn well, and 
made it all the way to district championships by 
placing ninth and fourth at [district events in] 

Haymarket, Virginia and Owings Mills, Mary-
land, respectively,” project manager Nicole 
Makarevich ’19 said.

Noo Noo got its name from its resemblance 
to a vacuum cleaner – as well as the incorpora-
tion of suction into its design. “We decided to 
use suction, and to be honest I’d never seen 
suction on a FIRST Robotics Competition ro-
bot before, and I wasn’t really sold on it in the 
beginning,” Head mentor and science teacher 
Tess Kysel said.

However, it turned out Noo Noo was, as Ky-
sel put it, “ahead of the curve,” as several other 
teams had also opted to add suction elements 
to their design.

Each team in the league attends two district 
competitions, where they compete to qualify 
for the district championships. For the first time 
ever, Team 1719 performed well enough to be 

an alliance captain at multiple events, mean-
ing they had earned the ability to select their 
teammates for the elimination rounds. The team 
qualified for district championships for the sec-
ond time in its history, and placed number 41 
out of 58 teams.

 Several changes were implemented this 
year that may have contributed to the team’s 
success. This year was the first year that the 
school has funded the robotics program. Kysel 
estimated that the Upper School program costs 
about $20,000 to run each year. In years past, 
the team has spent a lot of time fundraising and 
seeking corporate sponsors. They still had spon-
sors this year, but the school’s support helped 
a lot.The two biggest costs are materials and 
registration fees. “You always need metal. You 
always need bolts. You always need wood,” 
Kysel said. “We paid $9,000 in registration fees 

this year, not including smaller events.”
The team changed its design process this 

season as well. Members adhered to a stricter 
schedule so that that they didn’t run out of time. 
They also implemented a concept called “mini-
mum viable product, in which we focus[ed] on 
mastering smaller goals before we attempt[ed] 
new ones,” Thakar said. 

Another big change is that the team had a 
new head mentor in Kysel. “She has gone above 
and beyond to be our advocate, organizer, and 
leader,” said Makarevich.

“I feel like we were really able to gel this 
year in a way we didn’t in the past, and I would 
credit the seniors for the sheer amount of effort 
they put into the season,” Device team co-leader 
Nora Smith ’20 said. 

See ROBOTICS pg. 3
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The Postscript is a wholly extracurricular publication of the Upper School committed to 
publishing truthful, objective, and high-quality content that informs the broader community. Our 
purpose is to hold the school and the administration accountable, and if we make an error, we 
ask you to hold us accountable, too. We encourage all members of the community to contribute 
to the paper by writing letters to the editor.

Who should be responsible for getting us to show up? 
we feel that the student body 

is at a crossroads in terms of self-
organizing. 

Over the past year, several stu-
dent undertakings have been less 
than successful. The freshman-
sophomore semi-formal had to be 
canceled. Prom is going to cost over 
$60, when tickets last year were $50, 
a lower price achieved by aggressive 
fundraising by the former juniors and 
seniors. 

The direction set by these short-
comings can also affect additional 
aspects of our Park experiences, 
from standardized test prep to as-
semblies.

Looking forward to the coming 
school year, we have two options. 
One path sees us becoming a lot 
more serious about self-organizing 
and holding one another responsible 
for fundraising and planning. 

The other entails the establish-
ment of a stricter set of guidelines, 
enforced by faculty, that students 
must adhere to. This path would 
surely involve more rules, schedules, 
and mandatory meetings. 

To organize anything, you need a 

certain amount of structure, but this 
second option would mean that stu-
dents would have a lot less say in 
how their time is used. 

The former option upholds one 
of Park’s major pillars — student 
freedom — but it could easily fail 
to yield good results, or any results at 
all. The latter lessens the effect of a 
lack of student motivation, but strips 
us of some of our liberties and po-
tentially discourages responsibility. 

Let’s say a few students worked 
with teachers to set up a rigid sched-
ule for prom fundraising, and asked 
their class advisers to enforce it. 

Instead of, “Who can sell pizza 
at X?” the message at class meeting 
would be, “You must sign up to sell 
pizza once this month, or you can’t 
go to prom.” Maybe students should 
be required to fundraise, say, four 
times throughout the year to attend 
prom. 

It would certainly be more effec-
tive than expecting every crop of 
busy juniors and seniors to set aside 
some of their free time to help raise 
money for an event that feels very 
nebulous for the majority of the year.

Alternatively, if students take the 
lead, we always run the risk of dis-
tributing the work unevenly. 

Every grade has 10 to 20 students 
who like to lead, and it would be easy 
for them to fall back into those roles 
for prom planning. Should those few 
students have to create a schedule, 
disseminate information, and also 
enforce what they’ve set up? 

Could we manage by ourselves to 
fundraise for grade-wide events in a 
grade-wide manner, where everyone 
who wants to attend is involved in 
some capacity? 

Raising money for a large event 
like prom is one example, but you 
could substitute in any organizing 
goal. Regardless of the endeavor, the 
endpoint is the same: getting people 
to actually show up and participate 
in the group’s efforts. 

The method is what differs, and 
that’s the question we pose. Should 
students take the lead in enforc-
ing schedules and plans, or should 
adults?

This idea of student initiative can 
be applied to many areas of life at 
Park, not just event planning. Stu-

dent behavior at assemblies and 
participation in school-sanctioned 
standardized test prep also fall under 
this dilemma. 

Should it be up to students to be 
quieter and more respectful at assem-
blies, or should teachers like Elliott 
Huntsman, known for his distracted-
student-hunting skills, have the obli-
gation to patrol the aisles? 

So, there are two paths ahead of 
us. If we want grade-wide efforts 
to be successful going forward, we 
must think long and hard about the 
level of autonomy, we, as students, 
want. 

Are we sacrificing a part of our 
philosophy if we expect teachers to 
do the heavy lifting for us? Is it fair 
to expect that, out of the kindness of 
their hearts or a sense of obligation, 
students will step up? How much 
mindfulness can you expect from 
a teenager, and does an occasional 
failure encourage growth? 

Thinking about the two paths we 
laid out in this, our first editorial, we 
ask you: do your actions actually re-
flect the level of autonomy that you 
want to have?

PA notes financial support for activities
Dear Editors:

As the year draws to a close, the Par-
ents’ Association would like to share 
with you some of the highlights from 
the 2018-2019 school year.  

We are thrilled to support not just 
our parent body, but also our students, 
faculty, staff, and the broader Baltimore 
community.  

We held terrific school-wide events 
such as Saturday in the Park, Book Fair, 
Artisan Market, and Bingo. 

We offered support to our new par-
ents, working closely with Admission 
and Development to promote an envi-
ronment of inclusivity and community.  

We sponsored the Resident Scholar 
Program and provided financial gifts to 
DEI, Civic Engagement, and each Di-
vision.  

Our Ellen Small Speaker Series Pro-
grams were well attended, and we are 
proud of the growth of our Park Con-
nects Programs this year.  

Equally as important, we awarded 
over $11,000 in grants that directly 
benefited the student body in variety of 
projects you may recognize:

Ellen Oh [guest speaker]
Snowboard and Ski Club
ISAMR Engineering Team

Story Walk
Latino/Hispanic Coalition
Asian Diversity
Know Your Limits Wellness
Math Breakout Circle
Ceramics
Fourth Grade Ellis Island Field Trip
ELW- Getting Comfortable in Nature
Las Sandinistas Film Screening
Circuit Playground Express
Tectonic Theater Project
Diverse Books for second grade
Garden Club
Fifth Grade Literature Curriculum
Dolly Sods Backpacking Trip
Young Men of Color Symposium
Writing Tutors Appreciation
Jazz Garden
Guest Artist for Jazz Ensembles
Women in Poetry and Song Field Trip    
CPR Mannequins

We look forward to continuing our 
close collaboration with the adminis-
tration, faculty, staff, parents and espe-
cially students in the years to come, and 
can’t wait to celebrate the Senior class 
at graduation!

Warmly,
Melissa Kaplan, PA President

addy clayBour



The freshman-sophomore semi-formal 
dance usually takes place every year in early 
May. 

This year, the event was cancelled. Last 
year, the Neighborhood Revitalization Club 
(NRC) got permission from student govern-
ment to host the event. That meant they were 
in charge of arranging security and chaper-
ones, figuring out a date, hiring a DJ, and 
getting food and decorations. 

Once all that was arranged, they could col-
lect the revenue from the ticket sales. 

This year, NRC did not have much luck 
planning the event. “For the first date we tried, 
we couldn’t arrange any chaperones,” club 
leader Lucy Demsky ’21 said. “When that 
didn’t work out we tried another date, May 
4, but we couldn’t get Security to work that 
night.” 

Many students were excited for the event. 
“I really enjoyed the dance last year,” Darya 
Zarfeshan ’21 said. “The whole event was 
really fun. I was looking forward to participat-
ing again this year.” 

While NRC won’t be able to raise any 
money from the dance this year, they did carry 
out several other fundraising events, including 
a raffle for a pair of Airpods and silent auction 
at R. House in Remington. 
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Due to the departures of four Upper School 
faculty members, Park will hire four new teach-
ers for the coming year in the science, Span-
ish, English, the history departments. While the 
searches are completed for three departments, 
history is still conducting interviews for a part-
time position. 

The science department has hired Melissa 
Osquist, who previously taught at The Severn 
School for five years. She has degrees in Chem-
istry and Computer Science, and mainly teaches 
classes in those subjects. However, she has ex-
perience integrating other science topics into 
those subjects.

At Park, Osquist will be teaching Core 
10 and Accelerated Biology. “We are excited 
to have her teach Core 10 next year,” Up-
per School Science Chair Julie Rogers said. 
“Even though all of us have experience with 
both chemistry and biology, we have only one 
teacher who specializes in chemistry in Core 
10, and three biologists, so it will be helpful to 
have another chemist teaching.” 

Outside the classroom, Osquist has done 
work with several extracurricular activities. 
At Severn, she oversees the organization of a 
student-led diversity conference, and has shown 
interest in being a part of similar activities at 
Park. “I think she will get involved with our 
diversity, equity, and inclusion programming,” 
Rogers said. 

Osquist also has experience with robotics, 
and may help oversee that program. One of the 
reasons that Osquist was drawn to Park is the 
school’s progressive ideology. According to 
Rogers, Osquist “loved how relationships are 
central” to the educational process here.

The new Spanish teacher is Nathalie Beh-
rens. Behrens taught overseas for four years at 
the American International School in Riyadh, 
Saudi Arabia, and at McDonogh for two years. 
For the last two months, she has been filling in 
as a Spanish teacher in the Middle School fol-
lowing the departure of Di Bobrow.

Originally from Venezuela, Behrens can 
fill a gap in the department. “In the Language 
department, we teach a lot of culture-based 
classes,” Upper School Modern Language 
Chair Paul Villmoare said. “We were looking 
for someone who could help us fill the gap that 
we have regarding South America.” 

Behrens may teach electives about South 

by JACOB HIRSCHHORN ’21

A. Dender ’21 and O. Sahnow ’19 put their skills to the test on the competi-
tion floor at Team 1719’s district competition at McDonogh School.

photo courtesy Peter Sloane 

Noo Noo soars at competition
Robotics from pg. 1

NEWS IN BRIEF
Freshman-sophomore 
semi-formal canceled

African artifacts to be 
inventoried

New hires round out departments
Even though the semi-formal did not take 

place, NRC plans to host the event again 
next year.

America in the future. “Typically, teachers 
teach to their interests, and one of her passions 
is South America, and especially Venezuela,” 
Villmoare said. 

Behrens may have a smoother transition to 
the Upper School than other new teachers, since 
she has already been teaching at Park for the 
last two months. “I have already been able to 
observe some of her classes. We are really look-
ing forward to her joining us,” Villmoare said.

Hiring this year has been later than usual 
according to history Chair John Kessinger but 
it has always been an extensive process to de-
termine the best candidate for the job. First, 
departments receive resumes and educational 
philosophies from Associate Head of School 
Priscilla Morales. 

After narrowing the candidate pool, a de-
partment invites each prospective hire to visit. 
During this day-long visit, the candidate ob-
serves classes and teaches a section. They also 
meet with different faculty and students for 
interviews. After seeing all candidates, the de-
partment agrees on a final recommendation for 
Head of School Dan Paradis. As of publication, 
the history department is still in the hunt for a 
part-time teacher. 

Last week the English department secured 
a new teacher for their department. 

Sidney Bridges will teach ninth grade sec-
tions and two novel-driven electives. Bridges 
comes from Brooklyn, New York, where he 
was English department chair for 10 years at 
Brooklyn Friends. Bridges also worked as Up-
per School prinicipal for two years. According 
to incoming Upper School English Chair Kirk 
Wulf, Bridges “is excited to concentrate full 
time on classroom teaching again.”

“We spend a lot of time looking through 
the educational philosophy for evidence of 
someone who can write well and show their 
personality,” Wulf said.

“We’re always looking to evolve our cur-
riculum,” Patti Porcarelli, out-going English 
Chair, said.  

In their search, the history department is 
looking for someone with meaningful teach-
ing experience. The new hire will teach ninth 
grade history, and potentially tenth. “We want 
them to be able to hit the ground running,” Up-
per School History Chair John Kessinger said. 

While the hiring process is still going on, 
each department is excited about what the new 
additions will offer to their teams.

Seniors Thakar and Makarevich comment on their time building with Team 1719

“ My time on the Umbrella Corporation 
has been invaluable. In robotics, I have 
learned so much from so many – every-

thing we do requires lateral thinking: 
perspectives from every discipline. The 
proudest part of this season is that we 
learned from our mistakes. Through a 

reformation of the administrative process, 
we went from never playing on Sunday 

afternoons to being ranked among the top 
10 at both competitions. ”

- Ollie Thakar ’19 ”
  We couldn’t have had 
such an amazing season without 
incredible mentors, our driven 

students, and supportive school! 

- Nicole Makarevich ’19    
“

Left: Thakar in an outfit indicative of his status as head of the Umbrella Cor-
poration. Right: Team members gathered around Noo Noo

photos by Peter Sloane 

The school will provide funds for several 
teachers in the Arts department to come in 
over the summer and prepare the artifacts to 
be evaluated by two volunteers with exper-
tise in African art. 

A teacher task force has been meeting 
since the fall to discuss the collection, which 
has sat neglected in storage since it was orig-
inally donated to Park in the 1970s.

“The collection will be removed from 
its current location, cleaned of dust, [and] 
photographed,” Arts teachers Christine Till-
man said.

The two volunteers, Ann Cobb, who is 
the grandmother of Selicia Poles ’15, and 
Al Engelman will then help the department 
and the committee decide if the collection 
should be appraised. “They will work with 
us to develop a framework for understanding 
the work’s background and value, both fis-
cally, and more importantly, educationally,” 
Tillman said.

“From there we will protect and store the 
work in spaces in the Arts Center that we 
have identified as more secure and safer for 
the work,” she said.
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The PSAT-10 provides an important introduction to standardized testing 
While I’m not technically a “lif-

er,” I have been at Park for what I 
consider to be my entire life. I grew 
up wassailing in the winter and enjoy-
ing lemon peppermint sticks in the 
summer. 

Over the course of my time here, 
I have debated with classmates and 
teachers, written history papers, led 
discussions, given presentations and 
advocated for ideas I believe in. 
Something I haven’t done, however, 
is take many standardized tests. 

The Educational Records Bureau 
(ERB) tests administered once a year 
in Lower and Middle School were 
the only standardized tests I had ever 
taken prior to my sophomore year in 
the Upper School. 

Having minimal exposure to 
standardized tests shouldn’t come 
as a shock to anyone, given Park’s 
progressive philosophy on education. 
The idea of teaching for the sake of 
learning, rather than to the test, is 
what makes Park unique. 

This practice serves students very 
well. Instead of studying a curricu-
lum designed around a test, students 
practice solving problems, communi-
cating, writing, and debating – skills 
needed in the “real world.”

That is not to say that standardized 
testing is not important or valuable; 
test scores are a key component of 
most college applications. By not 
having any previous experience 
with standardized tests, many Park 
students are hurting their chances of 
getting into college. 

In order for students to thrive, 
there needs to be a happy medium. 
Standardized tests should not be the 
focus of the school, but they shouldn’t 
be completely ignored, either. 

This compromise is the PSAT-10, 
a slightly simpler version of the SAT, 
taken by sophomores in mid-April. 
After completing the test, I had a few 
parting thoughts. 

For many of my classmates and 
myself, the test process was very 
foreign. Seeing my teachers turn into 
robotic proctors was highly unusual. 
There were no clarification questions 
permitted, showing my work was not 
required, and there were designated 
times for bathroom breaks. While 
perhaps typical at another school, this 
was a completely abnormal experi-
ence for me. 

The PSAT-10 gave me an oppor-
tunity to become accustomed to the 
standardized test process. While I can 
do all of the practice problems I can 

imagine, nothing beats real experi-
ence. 

Some kids, however, don’t need 
as much practice as I do. While I 
have been at Park since kindergarten, 
some kids went to other elementary 
and middle schools, and are therefore 
more familiar with standardized tests. 

Aaron Zaiman ’21, for example, 
went to Friends School before Park. 

“I’m already comfortable tak-
ing standardized tests, so I think the 

PSAT-10 was unnecessary,” Zaiman 
said.

While some students have more 
experience with standardized tests, 
the SAT is a completely different 
test with new subject material, and 
the practice test helps students know 
what they should study.

“The PSAT-10 gave me a good in-
dication of what I needed to brush up 
on for the SAT,” Jake Lapin ’20 said. 

In addition to providing more 

practice for the SAT, the PSAT-10 is 
another opportunity to study for the 
PSAT. Given in October of eleventh 
grade, students can qualify for merit 
scholarships with high enough scores. 

Considering more than 99 percent 
of students enroll in college after 
Park, preparing for the entrance tests 
is important. Since standardized tests 
are not part of the curriculum, more 
practice is required, and the PSAT-10 
is an excellent form of this. 

The Program of Studies describes 
prompt attendance at assembly as “a 
fundamental responsibility,” along 
with attending classes, meetings, and 
activities. But, how many assemblies 
during this past year have been treat-
ed as fundamental to our education?

Throughout the year, we have sat 
and listened to various presentations, 
including music concerts, indepen-
dent studies talks, and specialized 
presentations on topics of interest. 
Many of these assemblies are en-
lightening and thought-provoking. 
However, oftentimes the assemblies 
can feel too long and too frequent. 

A noticeable chunk of the student 
body can be seen at assembly pay-
ing little attention, or worse, not in 

by QUINN SEIDENMAN ’21 attendance at all. Whether it is be-
cause of a discussion of questionable 
intellectual value with the person next 
to them, or music delivered through 
covert Airpods, or just an indulgent  
nap, it’s clear that too many Bruins 
don’t take their fundamental respon-
sibility seriously.

Behavior at assembly seemed to 
be a point of emphasis for the ad-
ministration at the beginning of the 
school year, only for the students to 
fade back into our old habits. The au-
dience was by far the most attentive 
during the stream restoration presen-
tation, or as the Park student body 
would remember it, “the lady who 
gave out foam beaver stress toys.”

Maybe the current enforcement of 
assembly behavior isn’t optimally ef-
fective. Teachers can hush loud con-

versations, tell students to remove 
earbuds, and chase after potential 
ditchers, but none of those behaviors 
are likely to change. The solution to 
lackluster assembly behavior is to 
meet in the middle. 

One shift that could be made is to 
reduce the number of required assem-
blies. A potential option to meaning-
fully utilize the assembly block is to 
periodically replace it with internal 
or out-of-school service projects, like 
the tenth grade has done with class 
meeting time. This would be a posi-
tive change in two ways. It would al-
leviate some of the angst about the 
lack of community-building time 
outside of Day of Civic Engagement, 
and also allow a change of pace from 
assemblies.

Lastly, the current culture around 

ditching assembly is an embarrass-
ment to the school. Personally, I have 
never ditched assembly, but I know 
people who have gotten away with it. 
The temptation is understandable; a 
paper or a big test can lead to some 
poor choices. Ignoring the more ab-
stract reasons why ditching is bad, 
it’s unsafe in an emergency situation. 

Perhaps instead of harsh punish-
ments for ditching, it should be nor-
malized as an allowed once-a-semes-
ter occurrence with the permission 
of an adviser and the set location of 
the library. Allowing students to miss 
one assembly would allow the staff to 
know where all the students are. Most 
importantly, it could encourage an 
end to non-permitted abandonment. 
Also, allowing students to ditch could 
solve the seating problem in the Mey-

erhoff Auditorium. 
Of course, any of these changes 

would necessitate a trade-off. If we 
want looser assembly guidelines, we 
would have to promise to meet the 
positive expectations set out for us. 
That would mean deeply considering 
how to be attentive listeners, taking 
any potential assembly replacement 
seriously, and not ditching unless 
permitted. 

Currently, the culture in the Up-
per School doesn’t present assemblies 
as essential, aside from attendance 
being strictly enforced. To revitalize 
their importance, the current struc-
ture should be shifted. By allowing 
more service time and controlled free 
blocks, the school would better itself 
while ameliorating our sense of safety 
and of community.

We need to address behavior at assembly – and maybe change the rules

Senior Ollie Thakar’s critique of interdisci-
plinary studies in the May 15 issue of Postscript 
misses its mark when he asserts that interdisci-
plinary studies is “dangerous” and compromises 
both a depth and “love of learning.”  Program-
matically and practically, interdisciplinary stud-
ies blur the boundaries of disciplines and allows 
students to see beyond a single text, idea, or 
problem to achieve a wide and deep understand-
ing of a subject in its greater context.

At Park, students encounter crossover think-
ing and blurred disciplinary lines in almost ev-
ery class.  Some of the best discussions in an 
English class happen when students link histori-
cal events with literary ones. The foundational 
science class, CORE 9, culminates with a de-
sign project where students demonstrate their 
full understanding of physics, computer sci-
ence, and engineering by making a vehicle that 
is responsive to its environment. Team taught 

classes are by nature interdisciplinary from Irish 
History and Literature to Feminism to Women 
in Poetry and Song. Projects often cross the 
curriculum: painting in French class, cooking in 
Molecular Gastronomy, and role playing in his-
tory class. Park’s curriculum is deeply steeped 
in interdisciplinary activity. 

In the 2018 FACA project that Thakar men-
tions in his article, six teachers from across 
the departments came together not with the 
intention of ridding the Upper School of dis-
ciplines or to ignore the necessity of founda-
tional knowledge, but to advocate for additional 
ways to learn, ones that build on and extend 
our current curriculum. After researching pro-
grams from other schools, we created three 
structures to explore, one that would offer a 
longer block within our existing schedule, one 
as an intersession with field work that would 
take students into a new setting, and one as a 
semester “abroad” that would place students in 

a Baltimore City or County Term to study some 
aspect of the area.

Each, we believe, would present students 
with opportunities to investigate a question, a 
real-world problem, or an emerging field that 
combines skills, content, and expertise. Take the 
topics of immigration at the border or poverty in 
Rust Belt communities or artificial intelligence 
in science and literature. Studies like these 
would ask several teachers to bring their disci-
pline knowledge to bear on something new and 
to model ways to research and synthesize the 
information. In an integrated course of study, 
students and teachers become co-learners and 
create original content and deeper knowledge. 
What better way to inspire a love of learning?  

For students who love to immerse them-
selves in their preferred discipline, an interdis-
ciplinary studies approach could allow them to 
apply their knowledge and push even further 
into a specialized field as it bands together with 

other fields like we find in biotechnology, envi-
ronmental studies, and cultural studies.  

This summer, six more teachers will con-
tinue to research interdisciplinary possibilities 
in the curriculum, looking to pilot a program. 
Representing all six disciplines, we will cast 
aside the silos, dive into specific combinations 
of study, and consider how the schedule might 
accommodate the approaches.

Educator, writer, and “creativity” expert Sir 
Ken Robinson’s words capture the spirit and 
understanding of interdisciplinary study at Park: 
“The brain isn’t divided into compartments. In 
fact, creativity, which I define as the process of 
having original ideas that have value—more of-
ten than not comes about through the interaction 
of different disciplinary ways of seeing things.”

We believe that subjects are not territories to 
protect but fields to explore and expand. Such 
expansion does not threaten rigor or depth but 
enhances it. 

by PATTI PORCARELLI, English faculty

cartoon by Addy Claybour ’20

Porcarelli responds to Thakar critique; defends interdisciplinary studies
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Lower School silent lunch 
benefits all involved

As a student of 
the Upper School, I 
pass by the cafeteria 
daily, whether on my 
way to a class or to 
purchase lunch. On 
these trips, I have 
encountered a policy 
of the Lower School 

which may be referred to as the Silent Lunch 
period. 

To many Upper School students, it seems 
disheartening, almost cruel, for young stu-
dents to have to eat their lunches in silence. 
One Upper School student exclaimed in 
frustration, “I think that’s a little unfair that 
they have to be quiet, because then they are 
not able to socialize during a time where 
you are supposed to, and they will want to 
during class time.” 

I’m sure many of you are nodding your 
heads in agreement with this statement, but 
the situation is much more complicated than 
it seems. 

The period at the beginning of lunch 
when first, second, and third grade students 
are asked to remain silent only lasts for five 
minutes out of the 25 minutes allotted for 
filling their bellies. The aim of this time is to 
give students a moment of silence and soli-
tude before the chaos of the cafeteria begins. 

Park has attempted to use this time as a 
lesson of mindfulness and gratitude for first 
grade students. First grade teacher Tracy 
Baker elaborated: “We practice mindfulness 
a lot in first grade, and part of that is based 
upon: ‘Can you get yourself settled; can you 
be reflective?’ So, we do spend a lot of time 
trying to be quiet and listen to our bodies 
and listen to our feelings.” 

Her students Emma Rosen ’30 and Doro-
thy Cardin ’30 reflected on the quiet time. 
“It makes us feel happy and calm because 
it is peaceful,” they said. 

In today’s fast-paced world, it is an in-
credibly valuable lesson for our youth to 
be able to take a moment for themselves in 
order to then productively continue through-
out the day. 

Park isn’t the only school attempting to 
do this. An article published on April 5 in the 
Washington Post described multiple schools 
in Maryland treating lunch as “part of the 
schools’ mission.” 

At Greenwich Country Day School, 
lunch is accompanied by an adult-led con-
versation in which each student is expected 
to participate. Similarly, in rural Maryland’s 
Echo Hill Outdoor School, lunch is paired 
with an adult-led conversation, followed by 
“songs about the environment and a mea-
surement of how much food was wasted.” At 
Delancey Street, students learn that dining 
slowly at an attractive table can be “one of 
life’s joys.”

Malika DeLancey, Lower School Prin-
cipal, said that “[the silent period] has been 
here for a couple years. At the previous two 
schools where I worked, we also had a pe-
riod of time during lunch that was silent 
– just five minutes.” 

Apart from using lunch as an integral 
lesson on mindfulness and reflection, it is 

important to realize that younger students 
do not regard lunch as a time to sit and eat, 
but as a time to socialize. 

Second grade teacher Katrina Holmberg 
explained: “the cafeteria is a large and very 
over-stimulating place for young children. 
It gets very loud; it gets very frenetic, and 
this may begin to feel uncomfortable for 
some kids. Others may love it, but some 
kids feel really nervous or anxious because 
of this level of stimulation. So, this way we 
can take it down a notch.” 

From this over-stimulation also stems a 
sound problem. Students and teachers of the 
Lower School have reported that the noise 
that comes with lunch can sometimes be 
unbearable. 

Third grade teacher Sarah Shelton com-
mented on the issue of noise: “I find that 
the kids will have okay behavior at lunch, 
and then they’ll go quiet. It’s almost like a 
spring building up, and then after those five 
minutes, they are extra loud. Otherwise, I 
definitely see the advantage to silent lunch.” 

Shelton’s fellow third grade teachers 
Rosie Max and Ellen Hoitsma added that 
they also had their doubts at first, but after 
seeing how beneficial it is for the children, 
they were overjoyed. 

An even larger motivator for this silent 
eating policy is an issue that many parents 
face. Younger children often arrive home 
having eaten nothing. 

As an older sister to a first grader, it is 
disheartening to open my younger brother’s 
lunch box at the end of the school day to find 
that nothing has been eaten. When asked 
why he hasn’t eaten anything, he says he 
would rather socialize with his friends than 
eat. 

He is definitely not alone, as second 
grade teachers Holmberg, Marilyn Milton, 
and Becky Bloom recall that, “Often, young 
children go home from school having eaten 
barely anything from their lunch because 
they are very easily distracted from eating, 
where they would rather use their mouths 
for talking. 

Since we have gotten complaints from 
parents that they have come home with-
out finishing their lunch, we instituted this 
policy so that students could focus on the 
eating part of lunch.” 

This miracle solution begs the question: 
Are children really able to stay silent for five 
minutes? The answer would be no. Many 
first grade students are frustrated with their 
classmates’ inability to remain silent during 
the five-minute period. 

First grader Miles Sim-Haynes said he 
doesn’t like the silent lunch because some 
of his classmates “always mess it up”. 

Hoitsma recalled that some of her stu-
dents have actually petitioned for the insti-
tution of a “quiet table” that remains silent 
for the entire lunch period, but nothing has 
come of it yet. 

What may seem an injustice to Park’s 
youth is actually a valuable way for students 
to reflect on themselves and their day. 

It’s also an opportunity for them to actu-
ally eat their lunch without feeling the need 
to socialize instead. 

Ultimately, the silent lunch period teach-
es them that it is okay, even beneficial, to 
sometimes just be silent. 

by NORI LEYBENGRUB ’21

Science Level Across All Grades in 2016-17

Regular Accelerated

Black Students White Students

Math Level Across All Grades in 2016-17
Black Students White Students

Top Level Level Two Level Three Level Four

The data shows disparities
How are we addressing them? by TALIA KOLODKIN ’20

and
BELLA PALUMBI ’20

graphs courtesy  science department

How Core 9 and 10 attempt to address this:
Students no longer have to 

choose regular or faster phys-
ics in ninth grade, a decision 
that in practice locked many 
students into tracks for their 
entire career. Instead, every-
one just takes Core 9.

De-Tracked Classes Multi-Disciplinary Challenge Yourself   

Physics Placement by Gender 2013-14
Faster PhysicsRegular Physics

Female Male

Let’s look to Core 9
In 2016-17, the science department did a self-evaluation. “We had been wondering who suc-

ceeds the most in our program. Who does the science department serve the best?” Science Chair 
Julie Rogers said. The data showed stark disparities. “We were like: Wait a second, we say we 
serve everybody equally and it seems like that really isn’t the case,” Rogers said.

In response, the science department developed Core 9.

Computer science electives 
were often dominated by boys, 
so the science department decid-
ed to incorporate CS, engineer-
ing, and physics into Core 9, ex-
posing students early to subjects 
they would be able to pursue in 
more depth in electives. 

If a student is especially in-
terested in a unit, they can 
choose to ‘dive deep’ on a 
particular assignment. In Core 
10, choosing enough of the 
harder assignments will earn 
the students an ‘Accelerated’ 
designation on their transcript.

In every department, it might be easiest to assume that the curriculum we have now is fair. 
However, updated data needs to be collected, especially in departments that have tracks, like 
math and foreign language. If disparities are found, the school must, as the science department 
has done, modify the curriculum to find something that serves all Park students equally.
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Every Monday morning, from 10:00 to 
10:30, Ellen Hoitsma’s third grade class has 
a special project: TerraCycle. TerraCycle is a 
company which recycles certain used items 
that would normally be thrown out, ranging 
from granola bar wrappers to shampoo bottles. 
People around the world collect items and send 
them to the company to be repurposed. Hoits-
ma has been leading the TerraCycle charge 
since 2009, when she first heard about it from 
former colleague Debbie Silverman.

“[Silverman] found out about the ‘Capri 
Sun Brigade,’ [it was] just drink pouches,” 
Hoitsma said. “From there I started exploring.” 

Brigades are what they call each group of 
TerraCycle-able items. Hoitsma’s class fo-
cuses on four brigades: energy, granola, and 
protein bar wrappers; squeezable fruit snack 
pouches; dental products, such as toothbrush-
es, empty toothpaste bottles, dental floss; and 
beauty products. To make it easier, the class 
calls these brigades Clif Bar, GoGo Squeez, 
Tom’s, and Beauty Products, respectively.

TerraCycle requires that “every shipment is 
weighed, and the weight is averaged out to a 
per-item average,” Hoitsma said. “For almost 
every brigade, we get two cents per item.” 

They then choose from a list of charities 
to receive the money they have earned from 
collecting, and twice a year TerraCycle sends 
those charities a check.

There is a lot that goes in to the 30 min-
utes of weekly TerraCycle time. The students 
must first collect the items from various bins 
around the school, averaging  20 pounds a 
week. This has amounted to almost 20,000 
TerraCycle’d items over the course of the 10 
years of Hoitsma’s initiative. 

A majority of these items have come from 
the Lower School alone, largely because most 
lower school teachers have a TerraCycle bin 
conveniently located in their classroom.

The third graders sort the items from each 
bin into their respective brigades. Next comes 
what Hoitsma has dubbed “quality control,” 
which is essentially making sure that all of 

the items  are actually TerraCycle-able. Once 
they have collected a set number of items in 
a certain brigade, they box them up and ship 
them to TerraCycle. “[The students] love car-
rying the boxes down to Facilities for mail-
ing,” Hoitsma said.

The primary reason Hoitsma runs this 
program is to reduce our “footprint” on the 
earth. “As a high schooler,” she said, “I was 
president of my Ecology Club.” The drive to 
help the planet has never left her. 

“I really want the caring to stick with 
them,” Hoitsma said. However, “in addition 
to saving the planet, it has taught [the stu-
dents] managerial skills. It has taught them 
how to be organized, how to keep records, 
how to keep everybody on track, [and] how to 
keep everybody motivated about something 
that matters.”

When asked why they like to TerraCycle, 
the students in Hoitsma’s class had many an-
swers. Some students noted that they enjoy 
helping the environment; others that they 
have fun sorting TerraCycle. 

“You can make a difference. You can know 
that you did something good,” Madeline Mill-
er ’28 said. “And when you get enough points, 
you can use it to help charities.” 

In late March, the class decided to get the 
entire school more involved in TerraCycle. 
They started a school-wide TerraCycle chal-
lenge. Each division had its own goal based 
on how much TerraCycle they collected in the 
past. The Lower School reached their goal of 
25 pounds in two weeks, so they extended 
their goal to 50 pounds. The Middle and Up-
per schools started bringing in larger amounts 
of TerraCycle than earlier in the year. “I’m 
glad that it was motivating for the Middle 
and Upper School,” Hoitsma said. 

From all of this, there is one big takeaway, 
according to Hoitsma. “The amazing thing,” 
is that it really doesn’t take that much time. 
It’s so easy to keep everyday objects out of 
our trash and divert them to our TerraCycle 
collection,” she said. And, as third grader Jack 
Rosier ’28 put it, “if you refuse to reuse, then 
we’ll all lose.”

Maybe you have wondered who supplies 
the cookies for the famous cookie jar, or who 
creates the master calendar, or who sits in be-
tween the copier and Principal Nancy Dickson’s 
office. 

That is Miriam Lupien, the Upper School 
Administrative Assistant. Lupien joined the 
school community 11 years ago in 2008, after 
being a stay-at-home mom. 

She had friends, primarily from synagogue, 
who had kids that attended Park, so the commu-
nity was familiar. Additionally, Susan Brown, 
a former Lower School 
Art teacher, was a friend 
of Lupien’s, and helped 
her adjust to the flow of 
her new workplace. 

While no day is 
typical for Lupien, she 
walks around campus 
almost everyday on her 
lunch break with Kathy 
Ford, the Administra-
tive Assistant to the As-
sociate Head of School. 

Ford was Lupien’s 
mentor when she started 
at Park. “She [Ford] had 
been walking and gra-
ciously invited me. So, 
I started walking with 
her, then we’ve just 
continued it,” Lupien 
said.  

A large component 
of her job is assisting with the creation of the 
master schedule. This process takes place 
mostly during the summer.  Lupien does all of 
the scheduling for the rooms and spaces within 
the school. 

She is also responsible for facilitating the 
visits of our resident authors, writers, artists, 
and journalists. “I do a lot of scheduling, and 
that often means tracking people down, be-
cause email sometimes isn’t efficient or doesn’t 

work,” she said. 
Lupien is also available to do whatever 

Principal Nancy Dickson might need her to 
do. There are, indeed, many different parts of 
her job. The day I sat down with Lupien, she 
was entering the student athletic credits into 
the computer ahead of fourth quarter reports. 

Another interesting part of her job, which 
speaks to her being a “jack of all trades,” as she 
put it, is her help with the Westheimer Prize. 
Once the recipients of the prize have been 
chosen, Lupien helps them plan their trips and 
coordinate with programs. 

Her favorite part of being at Park? The funny 
and hilarious teachers. 
Some teachers, she be-
lieves, are really bright 
and fun to spend time 
with. Lupien also enjoys 
interacting with various 
people on a daily basis, 
and she really appreci-
ates when they are polite. 

If you were looking 
to buy a gift for Miriam 
Lupien, and didn’t know 
what to purchase, I have 
one suggestion: choco-
late! 

Lupien loves choco-
late and chocolate ice 
cream; however, that 
doesn’t mean she hates 
vanilla–because she cer-
tainly loves both. 

Each day, dozens of 
people go to her with 

questions, and while she doesn’t always have 
the answer, she always knows who to direct 
them to. 

When we spoke, Lupien referred to herself 
as an “Air Traffic Controller.” 

As an underdog, or the unsung hero of the 
Upper School, Lupien does it all: she schedules, 
documents, answers phones and endless ques-
tions, organizes, buys cookies, and provides 
support to anyone who needs it. 

On April 18, the Upper School waved good-
bye to the seniors as most of them went off to 
work on their senior projects. Six weeks before 
the end of every school year, the seniors choose 
projects to immerse themselves in for the re-
mainder of their Park careers. 

Ollie Thakar ’19 chose a senior proj-
ect that was different from most: writing an 
elementary-level geometry book. “On a daily 
basis, I will be outlining new sections of the 
book, inventing exercises, writing text, creat-
ing hints and answers, and drawing diagrams,” 
Thakar said.

He chose to partake in this project because it 
is a continuation of a talk he gave in January at 
the Joint Mathematics Meetings conference. “I 
chose this project because I have fallen in love 
with mathematics teaching in the Park com-
munity,” he said.

Thakar enjoys working on his own sched-
ule, but knows it’s challenging. “The project 
requires discipline, but the work is creative and 
fun, and the output is so rewarding,” he said. 

During the summer, Thakar will continue 
to work on creating the geometry textbook. “I 
plan to do some massive edits and revisions, as 
well as finalize the digitized version.” 

Julia Russel ’19 chose to shadow a 
criminal defense attorney for her project. It is 
common for students to choose to work with 
lawyers, but Russel’s experience has been dif-
ferent. “On a typical day, I will either go to 

different prisons or detention centers to meet 
with clients, go to court to try clients’ cases, or 
do a combination of the two,” she said. 

Russel is planning to major in criminology, 
so this work is an example of what she could be 
getting into. “If I go into law then I would defi-
nitely be a criminal [defense] lawyer,” she said. 

Emma Dy ’19 is working at Boss Babes 
Aerial, a company that teaches lessons on aerial 
silks and sells aerial apparatus. Dy had already 
been in touch with the company before starting 
her project. “I’d been taking classes with this 
company for a few years, and already had their 
contact information. I’m working with one of 
the women who founded the business, assisting 
with classes, registration, and social media,” 
Dy said.

Dy chose to work at Boss Babes Aerial both 
because of her experience with aerial silks and 
because she wondered what it was like to run a 
company. “I wanted to do something I knew I’d 
enjoy for the full six weeks,” she said. “Aerial 
silks is really fun and is a great way of building 
strength and flexibility. I am also exploring what 
it’d be like to own a small business.”

Manya Gerstley ’19 decided to stay 
on campus for her project. Gerstley is working 
in Ellen Hoitsma’s third grade class as a teach-
ing assistant. “I teach, organize lessons, and 
do tasks that Ms. Hoitsma needs help with. I 
also help correct the students’ work,” Gerstley 
said. “I have been really close with Ms. Hoitsma 
since the end of my third grade year.”

Working in the third grade tested Gerstley’s 

patience, but in the end, she has loved the expe-
rience. “The most interesting part about work-
ing with Ms. Hoitsma is that I am able to see 
the social development that the students are 
working through,” she said.

Third grade leads TerraCycle program
by AARON HIRSCHHORN ’21

by CALLIE KROSIN ’21

This sampling of senior projects illustrates 
the variety of futures in store for Park students. 
For many of these seniors, their projects are 
a preview of what their lives could be like in 
college and beyond. 

Seniors explore different fields with their projects

Miriam Lupien: organizer extraordinaire 

by LUCY DEMSKY ’21

Below: Tomas Quintero ’19, and Rachael 
Devecka ’19 traveled outside of the state 

for their senior projects. Quintero and 
Devecka volunteered at the Rose-

dale Freedom Project in Rosedale, 
Mississippi, an organization 
they first learned about on the 
Civil Rights Trip, where they 
focused on educational eq-
uity and food justice.

Lowenthal ’19 worked at The Willing Equine, 
a horse training facility in central Texas.

photo by Bella Palumbi ’20
Besides her work at Park, Miriam Lupien 
is learning to cook as a vegetarian.

photo courtesy L. Lowenthal ’19

photo courtesy R. Devecka ’19
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Tragedy of Spanish 
conquest  retold in 
The Gold Eaters

by MAYA NEWMAN-TOKER ’21

FRESH-SOPH PLAY REVIEW:

Blue Stockings showcases female perseverance

by ERIC SMITH ’22

All School Show, ‘Stuck Together,’ adheres to high expectations

photo courtesy Jason Lee
Darya Zarfeshan ’21 played headmistress of Girton College, Cambridge 
University. Girton admitted women in the 19th Century but the Univer-
sity refused to confer degrees to women graduates.

“My whole methodology with the 
stuff that I make started with an obses-

sion with whimsy. The little test tubes--
why I was originally drawn to them was 
it’s cool to see some little chunk of the 
world recreated to that level of detail   

in that small [size]. 
“I realized that my work is exploit-

ing what people normally think of as 
reality to draw them in. When you see 
something that breaks with what you 
normally think of as reality, like a tree 
[is usually] 50 feet tall, and when you 

see my little tree inside a test tube that’s 
two inches tall, that gives people pause 

and draws them in.” – Jensen Gaither ’20

“Stuck Together,” this year’s All School Art Show, featured various works from Junior Portfolio, 
a giant ball from Upper School Visual Arts Chair Christine Tillman’s Drawing class, shoe sculptures 
made by the 6th grade, a newspaper-inspired layout of various pieces from Making About Now, 
and much more. The show was celebrated by a cookout-reception, open to the whole community. 

“Whenever I find myself making art, 
I always focus it on people. I’ve never 
been drawn to landscapes or still life...

because I feel like excitement comes in the           
form of the human body. 

“The human body has always fascinated 
me and I love working with movement and 

trying to capture expression in the body, 
rather than the face.” – Addy Claybour ’20

“The theme...was a really great opportunity 
to create something big. We collected all 

the drawings that we had done all semester, 
ranging from still life to portrait work, and 

we put them all on a ball, a beach ball.” 
– Parrish André ’21

“Our original inspiration was Katamari, 
this game where you’re a ball, and you roll 

around this world and pick up objects. 
We were talking about that how it fits into 

the theme because it’s a bunch of stuff stuck 
together, random stuff that you wouldn’t 
usually see together, all coming together.” 

–   Ethan Abel ’22

     Reading historical fiction is the best of 
both worlds for me, as it combines my love 
of history and fictional stories into an entic-
ing package. However, it’s incredibly dif-
ficult to find well-written historical fiction 
specifically for the teen audience. Our re-
lationship with history is complex and dy-
namic, and should not simply be relegated 
to the background against which the fiction-
al story plays out. 
     Recent browsing in the library led me 
to a book called The Gold Eaters by Ron-
ald Wright. As I had not read about Incan 
civilization for quite some time, I decided 
to bring it home. It was the right decision. 
    The story is about an Incan boy named 
Waman. Waman is the son of a fisherman, 
and lives in a small town in the Inca Empire 
called Little River. One day, he gets into a 
physical fight with his father, leading Wa-
man to run away to the regional capital of 
Tumbes. In Tumbes, he works on a trading 
vessel until disaster strikes. 
    Waman’s boat is captured by Spanish 
conquistadors desperate to find the fabled 
empire, where gold is said to be as common 
as dirt. The Spaniards take Waman as a hos-
tage to act as a translator, or as Waman calls 
himself, “a bridge between tongues.” 
    Forced to travel with the Spanish, Wa-
man watches as his homeland is torn apart 
by disease and war. During this he is des-
perately trying to find his family, which he 
hopes has survived the cataclysmic events 
of the conquest. 
    While the book is overall a tragedy, the 
few positive events that occur are of great 
relief to both the characters and the reader. 
The novel also presents the point of views 
of multiple characters, so while you still 
focus on the main character, you do not be-
come tired of his personal journey. 
     The best part of this book is simply the 
way that it portrays historical events. The 
one that stuck out to me in particular was 
the Battle of Cajamarca, a true tragedy. The 
Incan Emperor Atahualpa decided to meet 
with the Spaniards unarmed, as he expected 
a peaceful summit. However, as soon as he 
came into view, the heavily armed Span-
iards captured Atahualpa and killed hun-
dreds of his soldiers and members of his 
court in a brutal massacre, even though the 
Spanish were vastly outnumbered. It was 
considered a terrible act of cruelty by the 
Spanish, who killed dozens of peaceful In-
cans.
    The writer tells this historical moment 
spectacularly, emphasizing just enough dra-
ma and emotion to make it seem as if you 
were experiencing these events yourself. 
It portrays the proud Atahualpa who, in a 
desire to show his strength to his Spanish 
rivals, arrives at the scene of the massacre 
with 8,000 unarmed troops. When the mas-
sacre begins, it shows this calm unraveling, 
with Atahualpa ultimately realizing he is 
alone as his gilded palanquin collapses and 
he is taken hostage. 
    Readers of all interests, I recommend you 
read The Gold Eaters, even if you haven’t 
enjoyed historical fiction in the past. The 
plot and tragedy of this 16th century tale 
helps us imagine the New World before and 
after the encounter with the Europeans. The 
characters are true to their time and will 
capture your curiosity. I promise you will 
be very happy with your choice. 

Claybour displayed four drawings in 
the All School Show as part of the Ju-
nior Portfolio class. Each of her draw-
ings featured figures posed with animal 
skeletons.
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Tillman’s drawing class used a beach 
ball to shape their final product.

The theater department’s production of Blue 
Stockings, this year’s freshman-sophomore 
play, was graced with authentic character por-
trayals, multiple dialects of British English, and 
seamless blocking and scene changes. Written 
by Jessica Swale, “Blue Stockings” takes place 
in Cambridge, England in 1896, and grapples 
with timeless themes of equal-
ity and education. 

The play revolves around 
the all-women’s college 
Girton and the contentious 
debate over a woman’s right 
to graduate college. “[The 
play is important because] 
it’s both relevant to today’s 
world and you get to tell a 
somewhat fictionalized story 
of what happened in history,” 
cast member Jake Macek ’21 
said. 

Blue Stockings follows 
four fictional Girton students 
and their relationships with 
one another and with male 
students at two nearby col-
leges. While each character 
had their own unique goals 
and backstory, Lucy Fisher 
’21, who played student Caro-
lyn Addison, said of the four 
female students: “[our characters] were all in a 
challenging intellectual environment... we all 
had this clear goal in common, [to learn.]” 

As an audience member, I was refreshed to 
see the women bond over a shared love of learn-
ing, a sight sorely lacking in a lot of mainstream 
entertainment.

Charlotte Egginton ’21, who played Celia 
Willbond, spoke of the bond that develops in 
the play between the female students. “We tried 
to portray how, as the play went on, we became 
more and more comfortable with each other as 
we went through the same hardships,” she said. 

In one of the play’s opening scenes, the four 
women meet in the hallway and struggle to ad-

dress each other respectfully. Once Tess Mof-
fat, played by Rachael Kaplan ’21, introduces 
herself by her first name, the tension in the scene 
is dispelled. 

On top of connecting with their characters’ 
emotions, the actors also had to learn British 
accents tailored to their characters’ class and 

background. Macek and fellow cast member 
Anthony Dender ’21 credit their success to Alex 
Norbrook ’22, who served as a sort of dialect 
coach for the cast. 

“Alex was our primary helper. He literally 
just came and sat with us and we would say our 
lines and he would just listen.... If he heard a 
word that didn’t sound right, he would correct 

us and tell us what it should 
sound like,” Macek said. 

The play came together 
with a beautiful set that was 
constantly moved to reflect 
the environment of a class-
room or a Cambridge street. 
All the characters helped to 
move over 100 props around 
the stage. I actually looked 
around for someone direct-
ing the scene change, but no, 
the flawless transitions were 
the result of practice. “We 
never had a dedicated stage 
manager, [which] made it a lot 
harder. There’s a lot on your 
plate,” running stage manager 
Isabella Otterbein ’22 said. 

In spite of the challenges 
of putting on Blue Stockings, I 
was very moved by this show. 
In the last scene, a resolution 
allowing women to graduate 

fails to pass the Senate. Girton’s headmistress, 
played by Darya Zarfeshan ’21, consoles the 
four students while explaining that they will 
simply have to keep moving forward to advance 
equality in education. This ending is a fitting 
metaphor for how much we all have left to ac-
complish in our society today. 

Gaither created three tiny scenes in 
test tubes, as well as insect sculptures.
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Seniors Bid Farewell:
by WILL TUCKER ’19 

I would not change my Park School athletic career and experi-
ence for anything. Lower and Middle School sports were stress-
relieving, fun, and a good pastime after school. High School 
athletics were a more significant commitment, but still provided 
me with an unforgettable four years that have helped me shape 
the person I am today. 

I don’t think students realize how lucky they are to go to a 
school like Park when it comes to sports. It is a unique opportu-
nity for students to play their favorite sports, share unforgettable 
moments, and create friendships like no others. Park provides 
one of the most welcoming, encouraging, and uplifting environ-
ments. No matter the skill level, there is a place for everyone 
to feel connected and part of the team. This holds true for my 
24-person lacrosse team this past spring. I had the honor to be 
a captain, and build relationships with every player, no matter 
their skill level or playing time. 

I thank Park Athletics for giving me the opportunity to grow 
as an athlete from the start of freshman year until now.  As a 
freshman, I was a strong athlete, but definitely lacked the neces-
sary confidence, size, and sports IQ. I have always been invested 
most in lacrosse, my favorite sport, but Park encouraged me to 
explore and become a three sport athlete rather than focus on 
one sport. 

Basketball has 
never really been 
my sport. I played it 
in Middle School to 
be with my friends 
and to stay in shape 
during the offseason 
of lacrosse. After my 
freshman year on 
Junior Varsity, how-
ever, I really began 
to understand the 
sport more and look 
at it more positively. 
I am 5’2”, so I can 
only help the team 
so much, but I really 

learned to fill my role and be a team player; I grew into the shoes 
of a captain and starter my senior year.

Park sports have taught me many lessons and life skills that 
I use every day and will continue to use for the rest of my life. 
I have learned that it’s okay to be a key player, but being a con-
tributor is just as important. Upholding a sense of sportsmanship 
is a vital lesson that I have understood in my time here. Although 
the skill level and talent may not be as strong as on some of 
my club teams, the team relationships and chemistry at Park is 
something I will always miss. 

Over time, teams have become my family. The respect and 
care all of my teammates have had for one another has been 
inspiring and motivating. Park sports have helped me define who 
I am as a person, and I encourage everyone in to join a team of 
some sort. You won’t regret it! Don’t forget to #breakthequakes.

by SYDNEY LOWE ’19 

Have you ever considered testing the waters 
by joining a sport that you’ve never played be-
fore? Athletes Julia Baran ’22 and Ava Kow-
alski ’22 share their thinking about the ups and 
downs of being a first-time player on lacrosse 
and soccer. Weekend youth sports leagues push 
parents to introduce sports at a very young age 
these days, but these two freshmen decided 
ninth grade was the time to start.

Donning a new Bruin uniform, Baran played 
lacrosse for the first time this past 2018-19 sea-
son. Baran explained it as wanting a “new, fresh 
beginning.” 

Kowalski put on cleats and shin guards for 
the first time and joined the JV soccer team.

Both described their seasons as overall posi-

tive experiences. “It was a crazy one, but it was 
positive,” Kowalski said. “The team was nice, 
and practice was fun.” 

Baran liked the fact that her teammates were 
of varying ages. “I got to make new friendships 
with people in other grades,” she said. 

Soccer had a JV team in August and Sep-
tember, but then combined into a single varsity 
squad. Lacrosse was strictly varsity, given the 
number of players coming out. This negatively 
affected Baran’s experience because it meant 
that she couldn’t get as much playing time. “I 
think a JV team would’ve given every single 
person a chance to learn at their own pace,” 
Baran said. 

Although in-game playing time was mini-
mal, a varsity-only team meant that the younger 
players had a chance to learn from older, more 
experienced players. “You could pick up differ-

by ALINA GLASS ’22 
and

LEAH PICKUS ’22

Freshman Athletes Enjoy Trying New Sports
ent things that you might not have learned on 
JV,” Baran said. 

Kowalski had a very different experience 
on JV soccer. “On JV, it was just freshmen and 
sophomores, so it was a lot easier to talk to 
people and feel more comfortable playing,” 
Kowalski said. But injuries and the small size 
of the two girls’ teams meant that it was neces-
sary to combine into one team by October.

Even though they didn’t feel like they could 
completely catch up to the more experienced 
players, Baran and Kowalski felt as though 
they had gained many skills by the end of their 
seasons. “In the beginning, I was like ‘This is 
so hard!’” exclaimed Baran. “It took some time 
for me to grasp on to all the plays.”

Kowalski echoed this sentiment, saying that 
she felt like she was asking questions every five 
seconds. Even so, she feels like she improved a 

lot over the course of the season. 
Both Baran and Kowalski found support 

through their coaches and teammates. Head 
coach “Sam [Schlosburg] was pretty great,” 
Kowalski said. “Sam taught me everything: I 
learned to control the ball better, shoot, defend 
the ball, and especially how to be aggressive.” 

For Baran, Athletic Director Robin Lowe 
became a source of encouragement. “She would 
always urge me to ask more questions.

Lastly, Baran and Kowalski gave advice to 
anyone hoping to join a sport for the first time. 
They know that trying a new sport can be nerve 
racking, but you have to jump in and follow 
through on your decision all the way. Baran 
recommends asking tons of questions of your 
coaches and practicing at home. “It seems scary 
but it’s actually a really rewarding experience, 
and it’s worth it,” Kowalski said. 

Will Tucker ’19 and Sydney Lowe ’19 Reminisce over their Athletic Years

One of my first Park sports memories is from a snowy day 
in Kindergarten. 
I’m bundled up in a 
chunky winter coat 
doing what I thought 
was playing football, 
but really it looked 
like a rugby scrum 
with no rules. Fel-
low classmates Zach 
Stern, Olivier Knopp, 
Jacob Norin and 
Johnny Kaplan were 
among the bunch who 
used to do this every 
day. One thing was 
apparent then: this 
group loved sports, 
and we had fun doing it together. Now at the end of my time, 
reflecting on playing on Park’s sports teams, multiple things 
stand out to me. I think of the great wins, heartbreaking losses, 
games against rivals, preseason running, and team dinners. But 
the thing I cherish most about my Park athletic career, and will 
hold on to for the rest of my life, is that I had the opportunity to 
play sports and make memories every day with my best friends. 
The same kids that I played recess football with in kindergarten 
are the same kids I went to battle with on the sports field, and 
the same kids I consider to be my closest friends. This created 
a bond that will last a lifetime. 

Starting in the fourth grade, I played every season that was 
made available to me, a total of 26, and I loved every moment.  
Going to practice never felt like a chore; I couldn’t wait for 3:00 
p.m. to be with my teammates. 

This senior class is filled with competitors and hard workers. 
While we may have lacked talent at times, we always made up 
for it with work ethic. My fellow seniors elevated my play every 
day by how hard they worked. They led by example and played 
with all of their heart.  This group of seniors exemplified what 
it meant to be a Park athlete, and I’m confident that we have left 
the Athletic Program in a better place. 

Throughout my time playing sports, I’ve gained multiple dif-
ferent perspectives. I’ve changed positions in every sport to cater 
to whatever the team needed. In soccer, I moved from forward, 
to midfield, to defense, and in lacrosse I played every position 
on the field, loved them all, and have no regrets. I’m so grateful 
that my coaches trusted me and gave me those opportunities. 

 I started my Park athletic career as a follower. I was lucky 
enough as an underclassmen to see multiple great leaders before 
me, and learn from them. Because of them, I felt prepared to 
serve as a captain of three teams this year. I’m thankful that I’ve 
had the chance to be a leader. 

On May 9, this group of seniors played our last game to-
gether. It was against Friends, our biggest rival, a perfect team 
to battle one last time. Friends was higher in the standings and 
most people didn’t give us a chance. After a season that did not 

go exactly how we planned, it would have been easy to count 
ourselves out and give up. But that’s not what this senior class 
is about. This senior class loves being the underdog. We were 
not just going to play for the purpose of winning, we were going 
to play for the love of playing sports together. And as the final 
buzzer sounded with us victorious, I couldn’t think of a better 
way to end my sports career than in the arms of my best friends 
celebrating together.

courtesy of S. Lowe ’19
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The 2019 Men’s Final Four in Minneapolis showcased 
Auburn, Texas Tech, Michigan State, and the eventual cham-
pion, Virginia. Missing from Championship weekend were 
notable one-and-done powerhouses Duke, Kentucky, and 
Kansas, to name a few. 

Hardly a coincidence, all of the Final Four teams allocate 
the majority of their minutes to upperclassmen.

Of the 20 starters for the four respective teams, only five 
were underclassmen. The Cinderella story of this year’s 
tournament, Auburn, started five upperclassmen. 

The Vegas-favored Duke Blue Devils, however, started 
four freshmen and one sophomore for the majority of the 
season. 

 It’s not a surprise that these teams were able to survive 
and advance. A common thread ran throughout each of these 
teams: continuity.

These teams are able to form stronger bonds after play-
ing together for multiple seasons. Teams like Duke and 
Kentucky aren’t afforded that luxury because a majority of 
players leave after one season. 

This concept of valuing chemistry as much as talent 
translates to Park sports, too. We’re not exactly known to 
have the most athletic kids in Maryland, but as discussed in 
the senior exit pieces, we do have a core group of athletes 
who love to play together for multiple years.

When a team is united and cohesive on and off of the 
playing surface, it makes communication on the field easier. 
After playing for more than one season together, athletes 
have already become accustomed to teammates’ strengths, 
weaknesses, and signature moves. Without a doubt, athletes 
who have played together for an extended period of time are 
used to each other will succeed more often. 

At this time last year, the three of us introduced ourselves 
as the first ever ‘team’ to write the column, and we are ex-
cited to continue to provide our sports-related opinions for 
the 2019-2020 school year. 

One thing we can guarantee, is that like field-play, our 
column will establish continuity that the Final Four teams 
had. As we approach the new school year, our New (school) 
Year’s resolution is to continue the momentum that we have 
created as your Sports section editors. 

THREE POINTER

by CALLIE KROSIN ’21, 
JACOB PERES ’21, and 

QUINN SEIDENMAN ’21

Camaraderie is Essential 


