
THE HISTORY OF PARK SCHOOL'S 
EDUCATIONAL PHILOSOPHY 

The history of this educational reform movement, summarized by the broad 

term "progressive," is given a comprehensive account by Lawrence A. Cremin in 

his 1961 study, The Transformation of the School. 2 

One strain of this philosophy derives from the essential connection between 

democracy and an educated populace. As early as 1849, Horace Mann had writ

ten, "Never will wisdom preside in the halls of legislation, and irs profound 

utterances be recorded on the pages of the stature book, until Common 

Schools ... create a more far-seeing intelligence and a purer morality than has 

ever existed among communities of men." {Twelfth Annual Report of the Board 

of Education , rogether with the Twelfth Annual Report of the Secretary of the 

Board (Boston, 1849) quoted in Cremin , p. 84). Following the national schism 

manifested by the Civil War, the published views of 19th-century educatOrs 

Horace Mann, Henry Barnard, J ohn Pierce, and Samuel Lewis had tied the suc

cess of Thomas Jefferson's new republic ro universal education for all citizens. 

By Common Schools, Mann meant schools that enrolled children of all 

religions, classes, and ethnic backgrounds. It was his belief that through rhe 

warm associations of childhood experiences in school, children would develop a 

respect for one another as individuals , which would knit rogether adul t society in 

a pluralist but unified democracy. He saw the public school as a means of com

bining the diversity of rhe American people inro a nation where al l were free ro 

pursue happi ness based on individual rights, and where all respected the rights of 

others ro do likewise. Mann's philosophy was "a blend of natural law, fai th in 

progress, capital istic morality, and liberal Protestantism." 

In order ro become citizens in a free republic, Mann believed that students 

must learn in school how ro be self-governed. Hence, the basic character trai t 

required of citizens in such a state was self-control, lead ing tO self-government as 

individuals and as a body of citizens. In his Common School, srudents were to be 

taught to be rational and self-directed. 

Moral instruction, Mann believed, could be accomplished behavioristically; 

a child's character could be improved by encouraging good qual ities and ignoring 

bad ones. Moreover, he believed that good health and good education could bring 

out the best qualities in each child and would ultimately lead ro a better society. 

A third progressive belief was in individual talents. Pedagogically, Mann advised 

that because children differ in the rate and means of learning, lessons must be 

adapted ro their individual temperaments and abilities. Schools, in training for a 

pluralistic democracy, should adapt teaching methods ro each child as an individ

ual, while encouraging them ro mix socially with one another. 

Another early reformer was Francis W. Parker who, in 1875, had begun ro 

protest the narrow intellectualism of most schools by establishing some vocational 

2. Published in New York by Random House. The summary of the historical forces leading 
to this movement is taken from Cremin's derailed account. 
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Louis H. Levin, Board member 
from 1912 to 1923 

Siegmund B. Sonneborn, Board 
member from 1912 to 1931 



The founders? They were JUSt good 
people, that's all. 

M. Shakman Katz '17 
President of the Board of Trustees. 
1942-1948 

3440 Auchentoroly Terrace and the 
open-air classroom building 

No finer group of men could have 
been found. They had ideas, were 
eager to try them. and were willing to 
sacrifice time and money in order to 
establi sh a "demonstration" school. 
They were neve r sel fish or self-seek
ing . never insistent on their own par
ticular ideas. never anything but 
cooperative, constructive and 
appreciative. 

The aims are eternal, the ways to 
accomplish them should be ever im
proving, with all those responsible 
for this pioneer school never satisfied 
unless each graduate goes forth 
from it a better person. better 
equipped for life, and a more valu
able contributor to a better society. 

Eugene Randolph Smith 
Headmaster. 1912- 1922 

The founding of this school was a 
major event not only in the life of 
Baltimore. but in the history of 
American education for it meant 
more than the creation of another in
stitution. It was. most importantly. a 
bold act of faith in the possibilities of 
a new approach to the ancient, end
less task of educating children. 

John H. Fischer 
President of Columbia University 
Teachers College. 

training in the schools of Quincy, Massachusetts. Called, by J ohn Dewey, the 

father of prog ressive education, Parker's approach was only one of many that later 

fell under the umbrella term "progressive." Francis W. Parker's Cook County 

Normal School outside Chicago was reported by a traveling journalist to be "one 

of the most progressive as well as one of the most suggestive schools" where chil

d ren were being taught "nature study, art, social activities, and the three R's by 

an inspired, enthusiastic staff." 

These ideas were opposed not only by political forces interested in control of 

the public funds, but by t radi tional classical ideas of education. In the prevailing 

conservative view, a major part of the teacher's role was to establish order and 

control in the classroom. Implicit in this approach to educating the young was 

the assumption that children were born with base instincts that needed to be 

tightly controlled, lest children grow up untamed. To extend their control over 

children, teachers were expected to dictate lessons which pupils committed to 

memory. Examination questions were designed to elicit a specific answer, and stu

dents were g raded according to how many questions they answered correctly. In 

the popular view, a successful teacher would demonstrate clear authority over the 

behavior and minds of his charges, imposing standards of wisdom and values 

derived from the past. The assumption was that children needed to be made to 

learn, and that education was accomplished by force of the teacher's will over the 

child 's . 

An example of this theory was the admonition of William Torrey H arris, 

who was to become United States Commissioner of Education from 1889 to 1906. 

As a conservative, H arris' emphasis was "on order rather than upon freedom, on 

work rather than on play, on effort rather than on interest, on prescription rather 

than election, and on regularity, silence, and industry that preserve, and save, our 

civil order." Unfortunately, this narrow and punitive approach tO education, com

bined with increasing numbers of immigrant children in already crowded class-
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rooms, brought about the imposition of conformity over individuality in the 

classroom. Aggravated problems with g raft and political patronage created havoc 

with efforts to improve schools throug h higher tax allotments, and reachers' pro

motions, principalships, textbook purchases, and the size and sites of new schools 

all fell under a pervasive spoils system. 

One contributor to contrasting educational practices was Dean Liberty H yde 

Bailey of Cornell University's Ag ricultural School. H yde justified the life of the 

farmer as "the rock foundation of democracy." To a nation becoming increasingly 

industrialized and to dwellers in dense urban conditions, Bailey offered a purpose 

for the study of nature. Nature was to be the antidote to the urban contamination 

of the moral spirit of humankind . In 1903 Bai ley published "The Nature-Study 

Idea," an essay that encouraged active learning in shops, fields, and gardens, 

releasing children from the caprivi ry of the nailed- to-the- floor classroom seat. For 

the next 20 years he promoted learning that was tied to the communi ty, and pre

fe rred spontaneity over formality, and breadth of curriculum over a narrowly aca

demic one. 

New Psychological Theories 

These new educational practices were articulated by the wri tings of five 

important educational philosophers : William James in Principles of Psychology, 

Francis W. Parker in Talks on Pedagogics, J ohn Dewey, p rofessor of philosophy at 

Columbia University, in The School and Society (1890), G. Stanley Hall, president 

of Clark University and an early American adherent of Freud, and Edward L. 

Thorndike, an educational psychologist who worked with W illiam James at 

Harvard and James Carel! at Colum bia. Of these, Dewey was the most sig nifi

cant for education. J ohn Fischer, president of Teachers College at Columbia 

University, speaking at Park's 50th Anniversary Dinner in 1963, describes this 

historical influence: 

John Dewey, who had left Chicago in 1904, was by 1911 at Columbia 
attracting aud iences and followers as a principal spokes man for prog ressiv
ism in American society and education. His perceptive analysis of the spe
cial requirements of an industrial society and his insistence upon the 
centrality of the child in the educative process were to influence education 
everywhere. H is work was to prove sound enoug h to survive both the sup
port of his overzealous disciples and the attacks of his informed enemies. 

While Hall was insisting that school curricula be desig ned with regard to 

the new theories about the psychological growth and development of children, 

Thorndike's experiments with animals led to theories of human behaviorist learn

ing patterns. His Law of Effect suggested that while reward tends to reinforce 

behavior, lack of reward negates it. Like James, Thorndike believed that "thoug h 

habit ruled the world, the mind could still remake it in consonance with human 

principles." This served to support the optimistic view that men could be 

changed for the better and that moral education could have an effect on society. 

This brief summary makes two points clear. The fi rst is that the ideas of 

prog ressive education have a broad history and are closely connected to basic ele

ments of American thought. In Cremin's words: 

9 

Baltimore, June 27, 1912: The Com
mittee charged with the organ1zation 
of The Park School is p leased to re
port that its labors have been 
crowned with success, and that 
there is every prospect that the 
ideas and ideals which animated 
those who so readily and generously 
supported the movement will be fully 
realized. . Mr. Smith has assumed 
his duties with enthusiasm and 
knowledge of the work that convince 
the Committee that the Park School 
will set a new standard for elemen
tary and secondary education in this 
city. The Committee considers it es
pecially gratifying that Prof. Hans 
Froelicher, of Goucher College, has 
accepted the presidency of the 
Board of Trustees of the school, for 
to the publ ic inte rested in education, 
Prof. Froelicher stands for all that 
makes for thoroughness and 
progress. 

Lawrason Riggs 
Hans Froelicher 
Eli Oppenheim 
Siegmund B. Sonneborn 
Isaac A. Oppenheim 
Eli Strouse 
Jonas Hamburger 
Dr. Louis P. Hamburger 
Eli Frank, Chairman 

Park School opened on September 
30, 1912, with six students assigned 
to the thi rd year Upper School Frank 
Morley, Burton Oppenheim. Adolf 
Hamburger, Rudolf Sonneborn. and 
Alan and Manfred Guttmacher 
Burton Oppenheim was chosen the 
first class president and promptly 
thereafter, president of the Upper 
School. Four had come from the 
Baltimore Preparatory Classes. and 
two from Friends School. 

1915 Brownie 



The School began in what had been 
a large. elegant private home in the 
thirty-four hundred block of Auchen
toroly Terrace, opposite Druid Hill 
Park The bui lding was red brick, 
and had three stories and a base
ment. Going from floor to floor was a 
beautiful balustraded stairway which 
curved at each landing. 

M. Shakman Katz '17 

We next turned towards athletics 
Naturally our first duty was to select 
school colors, and only after a close 
contest. featured by sterling stump 
speeches, did the combination of 
Brown and White prove the victor 
over Red and Blue. 

1915 Brownie 

Contrary to the widespread m isconception that progressive education dares 
from the advent of the Progressive Education Association in 1918, the idea 
had its origin during the quarter-century before World War I, in an effort 
to cast the school as a fundamental lever of social and political regeneration. 
It began as a many-sided protest against a restricted view of the school, but 
it was always more than this; for essentially it viewed education as an 
adjunct to politics in realizing the promise of American life. 

The second point is that these educational reformers were moderate, reasonable 

men, and for all their moral outrage, their proposals were not radical. No one 

was suggesting a revolution. Park School's first headmaster, Eugene Randolph 

Smith, wrote: 

Education has been building for thousands of years. It carries on its back 
loads of useless tradi tions and outgrown theories but there is too much 
vigor in it to warrant too drastic treatment. We may cut away a useless part 
here and there or recast one part or another, but it should be done with rev
erence, if without fear. In making our changes, let us not become obsessed 
with any one method or system. The limitations of any system , or the 
thought of any one man or woman, or any group of men and women are too 
narrow for the education of the race. 

Progressive theories about the nature of child ren were based loosely on the

ories of social Darwinism : that man had p revailed in nature as a superior creature 

because of his ability to adapt to change and to apply his intellectual capaci ties to 

situations when presented . From this theory, there arose a sense that child ren are 

born with an innate drive ro learn, that exploration of the environment ensues 

from the life fo rce, and that learning is a lifelong pursui t. In progressive educa

tional quarters, the development of intelligence as a problem-solving ability 

began to be valued over the attainment of a body of classical learning. O ne last

ing result was a new appreciation of measurements of intelligence based on the 

abili ty ro solve problems, rather than on the abili ty to recall a srorehouse of pre

viously learned information. 

In contrast ro the classical concept of formal education controlled and mea

sured by a series of fi nal examinations of received material, the new t heory post u

lated that teachers could harness the child's natural drive to explore the 

environment by designing lessons that engaged students as dynamic partners in 

learni ng. The dynamism of the relationship was to enable the student tO take 

charge of his own educational energy; ro develop the skills of learning, so that he 

or she could face new situations and new problems with confidence. The teacher's 

task was to "turn the sensitive, impulsive, associative, and reactive organism that 

is the child, into a purposeful , thinking adult who will use his talents to the 

fullest in the struggle for a better life." Thus, formal education was ro be con

nected to life experiences. 

Contrary to the sentimental excesses later applied ro the progressive move

ment, no one was suggesting that factual knowledge could be ig nored , since suc

cessful problem solving requires knowledge. W hat was sought was creative 

thinking in the mind of the learner as he or she assimilated new knowledge. The 

basic assumption was that as the student engaged in the task , a sense of compe-
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tence in solving problems would lead to increased confidence in attacking even 

more difficult problems. 

The Situation in Baltimore 

Dewey's so-called revolt against formalism caused a wave of reformism and 

progressivism that swept through education, and some forward-thinking public 

school systems responded with curricular reforms and re-education of teachers. 

Bal timore, led by School Superintendent James Van Sickle, was among these 

cities. 

Van Sickle's innovations included kindergartens, playgrounds, manual train

ing, and cooking classes. He established strict procedures for the selection and 

adoption of textbooks, promoted professionalization of teachers and administ ra

tors throug h criteria for retraining experienced teachers in modern methods, and 

introduced a system of supervising teachers. He also recommended a merit sys

tem for teachers and curricular reforms based on the needs of the child. These 

measures were opposed by many entrenched teachers, and his superintendency 

became an iss ue in the mayoralty campaign. The Board of Commissioners was 

split: seven (General Lawrason Riggs, George A. Salter, Dr. J.M.T. Finney, Dr. 

J.H.M. Rowland, Eli Frank , Robert Rother, and Hans Froelicher) were in favor of 

Van Sickle; two (Thomas McCosker and Edward Rossmann) were against him . 

On June 17 , The Sun quoted Commissioner Robert M. Rother: "It is an 

attempt to seize the Baltimore school system for political ends, and co swi ng into 

the old spoils system. Van Sickle is only the scapegoat. .. . It would be step

ping back twenty years. " 

A commission headed by Dr. Elmer Ellsworth Brown, United States 

Commissioner of Education, was appointed to investigate the matter, but Mayor 

Preston was unwilling to wait for the report to be heard . He removed Frank, 

Finney, and Rowland, and Froelicher and Riggs resigned in protest. 
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ca. 1917: First grade children at 
lunch in the Liberty Heights 
building, the second site of Park 
School 

I started at Park School in the eighth 
grade. I was supposed to be in sev
enth, but Shak Katz was the only 
member of eighth, so they put me in 
with him, and we have remained life
long friends. Teacher Francis M. 
Froelicher was the love of my life. He 
met me at the car barn and walked 
me to school every day. Dr. Gordon 
taught me chemistry and then. when 
I started at Goucher College. he be· 
came a professor of chemist ry there. 
I knew Miss Coe when she was a 
high school student, because her 
aunts lived next door to us. She was 
a wonderful, wonderful lady. After 
graduating from Goucher, I came 
back to Park, by then at the new IO· 
cation, and served as secretary to 
Headmasters Smith, Snyder. Leydon. 
and Sipple. And, I also knew Hans 
Froelicher, Jr. well , because my sister 
went to Europe with the Froelichers 
in 1910, when Hans was still very 
young. So. I've known all the head
masters. And Dr. Froelicher was an 
amazing man. simply amazing. His 
experimental ideas made Park an 
excellent school. I remember May 
Days, and classes on the boat lake 
and in the pavilion in the park across 
from the school; .and we held track 
meets on West Avenue next to the 
school, and when we beat Friends in 
basketbal l, we had a half-day holi
day. It was a marvelous school. and 
although different now, I know that 
the ideals are the same. Park School 
has always meant a great deal to me. 

Beatrice Kraus Stern '17 



The Park School Athletic Association 
was established. and a const itut ion 
wh1ch provided for an advisory com
mittee of faculty members. and an 
executive committee of students. 
During 1913- 14 Park School was 
represented in interscholastic events 
by four teams: basketbal l. baseball, 
swimming. and tennis. The distinc
tion of having earned the fi rst athletic 
victory over Friends School goes to 
the tennis squad. The tennis season 
of 1915 consisted of a tournament of 
five schools held at the Gilman 
Country School: the team consisted 
of four singles p layers and a doubles 
team. 

The first school speaker was Rear 
Admiral Robert Edwin Peary, Sr., who 
presented an illustrated lecture 
about the North Pole for students. 
friends and parents on Founders' 
Day in 1913. Dr. Froelicher spoke on 
Ruskin's requirements of an ideal 
school, and Eugene Randolph Smith 
spoke on what Park School had ac
complished thus far, and what it 
hoped to accomplish in the future. 

1915 Brownie 

1913-14 (1. tor.): Rudolf 
Sonneborn '15, Coach Grim, 
Mar)fred Guttmacher '15, Alan 
Dillenberg '15, Burton Oppenheim 
'15, and Charles Witz '14 

On June 29, 1911, Van Sickle was fired. It was clear that Mayor Preston's 

dismissal of Van Sickle meanr an end to these reforms3. 

And so it was that sometime during the early winrer of 1912, Professor 

Hans Froelicher was approached by Baltimore attorney Eli Frank, his recenr col

league on the Board of School Commissioners, and Louis H . Levin, a journalist, 

3. Within two weeks of the announcement of his discharge, James Van Sickle was appointed 
superintendent of the Springfield, Massachusetts, school system and many of the people who had 
worked closest with him left Baltimore as well. His assistant, Dr. Henry S. Wes t, resigned but, in 
a belated vi ndication of Van Sickle's administration, was appointed as superintendent of the 

Baltimore school system some years later. When Van Sickle died in 1926, he was eulogized in a 
Baltimore newspaper as "the father of modern methods in the Bal timore Schools." 
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charity worker, educator, and director of Jewish charities. They were representing 

a group of civic leaders who were dissatisfied with what was happening in the 

public school system. Because these people were Jews, their children were totally 

excluded from admission to all but one of the existing private schools in 

Baltimore, and that school had a quota system. These parents had the idea of 

starting a non-sectarian school that would be open to both Jews and non-Jews. 

Frank and Levin wanted Froelicher's opinion as to whether such a school could 

attract enough students to succeed . 

Hans Froelicher had come from Zurich , Switzerland, to Baltimore in 1888 

where he and his bride, Philadelphia Quaker Frances Mitchell , both began 

careers as professors (he of art history and German, she of French) at the Women 's 

College in Baltimore (later known as Goucher College). Familiar with the educa

tional theories of Swiss educators Friedrich Froebel (1782-1852) and Johann 

Heinrich Pestalozzi (1746-1827), and French writer and philosopher Jean

Jacques Rousseau (1712- 1778), Froelicher had long been convinced by their edu

cational theories about relating learning in the classroom to children's lives. 

Soon thereafter, on March 24, 1912, Froelicher was invited co Eli 

Oppenheim's home where he again described his educational ideas tO Eli Frank, 

Eli Oppenheim, Siegmund Sonneborn, General Lawrason Riggs, and J udge John 

C. Rose. 

If a private school has any place in a democracy, it is that of leadership in 
educational theory and practice, tO the end not only of furni shing the state 
and society with men and women educated to leadership, but to encourage 
and lead to improvements in the public school systems of the country by 
experimenting in new methods and materials. Instead of that, the average 
private school is lost in a dead formalism and has not progressed in two 
generations. It is apt to send out not so much leaders as intellectual snobs. 

In the school I had in mind , there would be no forcing process. The pupils 
were to learn because they were interested, because they loved their work, 
because they loved the school, because they were inspired by the highest 
type of teacher, because they saw the reason of things . ... I was con
vinced ... that pupils educated in this type of school would meet the 
exigencies of college entrance examinations as incidental to the general 
course, not as ends in themselves, ... in addition they would be infinitely 
more self-dependent, alert, informed; they would be intellects, eager for 
knowing and doing. 

Describing his father's interest in progressive education, Froelicher's son, 

Francis Mitchell Froelicher, in an unpublished article in Park School's archives 

entitled, "The Founding of The Park School," wrote: 
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It all went back to his boyhood schooling in Solothurn , Switzerland, where 
he came to resent one class in particular- relig ious instruction. In those 
days, that meant memorizing one dreary passage after another, puppet
style. You were required to see things from one viewpoint without ques
tion, and although he had the highest respect for his teachers, he felt that 
they themselves were prisoners of doctrine. 

This recollection produced another central principle of The Park School. 

In 1913. Alan Di llenberg and Harold 
Cohen were advanced into the Class 
of 1915. and Arthur Nusbaum en· 
tered from boarding school. Manfred 
Guttmacher was chosen president of 
the class and a School Betterment 
Committee was formed by the de· 
partment presidents with the explicit 
charge of evaluating all improve
ments suggested by the students, 
and determining which should be 
placed before the headmaster. 

1915 Brownie 

Definition of School Terms 

Silence: The term applied to noises 
in the library. 

Late: The time pupils come to Park 
School. 

English Class: A debating society 
Singing period Unable to be 

defined. 

1916 Brownie 

A model United States Senate was 
formed, and an Entertainment Com
mittee provided for some social ac
tivities, includ ing a "rollicking 
Halloween party. " The second 
Founders' Day play was The Princess 
by W S. Gi lbert, a parody on 
Tennyson's poem, presented by the 
students of the Park School on June 
3, 1914. The directors were teachers 
Francis M. Froelicher and Katherine 
Rusk. 

1917 Brownie 



Students in charge of Monday morn
ing assembl ies produced a variety of 
topics for discussion. as students 
from different levels of mathematics. 
German. English. and science, were 
asked to make a presentation to the 
entire school. promoting self-ex
pression, self-possession. and the 
general enlightenment of all. 

1917 Brownie 

The performance of Alfred Noyes' 
Robin Hood drama of Sherwood, 
given by the upper school depart
ment of the Park School on the 
wooded terrace behind the school 
building on Auchentoroly Terrace, 
proved to be one of the most ab
sorbing entertainments of the kind 
that I recall. There were more than 
60 boys and girls in the cast, to say 
nothing of horses and donkeys, and 
as the play is in five acts and ten 
scenes some idea of the importance 
and significance of the work done by 
these clever young people may be 
readily imag1ned . . It was so care-
fully studied, so plastic. so beau
tifully posed and so thoughtful that it 
will linger long in the memory of 
those who saw it 

John 0. Lambdin 
dram a critic for The Sun 

Eugene Randolph Smith, 
headmaster 1912-1922 

Walter Sparks (head of the 
Intermediate department) had come 
from Prep School 49, where he had 
been the principal, which prospec
tive parents found ve ry reassuring 

M. Shakman Katz '17 

The school was to be guided by the 

fundamental thought that the best work could be accomplished without the 
customary insistence upon deadly routine for its own sake, upon coercion, 
repression, penal ties and rewards. The teacher was expected to be a co
learner, friend , adviser of the pupils, and .. by creating a vital and stir
ring interest in the subject to be learned by relating the individual subject 
to the whole of the curriculum, the best educational results would be real
ized with the greatest amount of happiness for both pupil and teacher. 

Aware that the expense of private school tuition would exclude all but the 

children of parents with hig h incomes , Froelicher expressed from the outset the 

hope that there be provision for some "free" students . 

During that same eventful evening in 19 12 , Froelicher was offered the 

headmastership of the school he had just described in such vivid detai l. 

Although tempted and honored, he declined, despite the pressures he was to feel 

from the surprise appearance in The Sun of an article bearing t he headl ine "Dr. 

Froelicher May Lead the New School. " He chose to remain at Goucher College, 

where he was needed to help with a new effort to raise funds. However, he d id 

agree to take on the major task of presiding over the Board of Trustees of the 

fledgl ing school, from which position he exerted considerable influence on the 

development and formation of school policies and educational prog rams until 

1929, when he resig ned to serve as acting president of Goucher. 

THE SMITH YEARS 1912- 1922 

Enthusiasm for the project generated action and, within a few months, funds 

were raised by selling shares in the newly incorporated venture, and the Founding 

Board of Trustees was established. A suitable site for the school was located, and a 

three-year lease obtained for a three-story brick building at 3340 [now 3436] 




