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Cost for repairs
to Athletic Center
may be $150,000
by LIZA SHEEHY ’21
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A burgeoning Middle School music program begins to put pressure on Upper School resources.

Music makers
Participation in Middle and Lower School programs skyrockets
by BEN COHN ’19
If you pass by Maeve Royce’s room on Mondays
and Thursdays, you’ll see as many as 48 middle schoolers packed in, playing everything from drums to horns
at raucously loud volumes. This kind of music participation as well as desperation for space is alien to many
in the high school, but it’s representative of the expansion of the Lower and Middle School music programs
and resulting rapid growth.
The current state of the music program and the
impending wave of musicians emptying into the Upper School is the by-product of five years of overhaul
and changes. In spring 2012, the music department
underwent a program review involving an outside
consultant with the goal of understanding the department’s strengths and weaknesses, in order to redesign
the curriculum.
A major issue identified was that during the fifthsixth-seventh grade time span, students could go nine
to 18 months without any in-school music instruction.
This kind of gap hurt long term musical education,
and made it hard to build on any previous knowledge–
many classes were needed to rebuild skills learned the
year before. In the fall of the same year as the review,
Royce, Middle School music and after school music
coordinator, joined the department.
“When I first arrived, my job was Middle School
chorus, music, and electives, and that was all,” Royce
said. “Often times, if you do not have an ensemble
program embedded in the school, you tend to have a
really small number of students participating. It’s hard
to sustain any sort of ensemble without it being a part
of the curriculum.”
The first real changes occurred in the Lower School,
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where Bruce Bryant, then music teacher and leader of
two Lower School singing groups, Chorus and Soundwaves, began to rebuild the program.
A dream of Bryant’s was to transform fourth and
fifth grade music into an exploratory program, in which
students would get to try out real instruments from
every musical family.
“I would bring that up every year. And finally,
[Head of School] Dan Paradis and [retired Director
of Arts] Carolyn Sutton helped us get the exploratory
music program up and running. That was mostly because of my and the music department’s pushing,”
Bryant said.
In 2015, Royce started fifth grade band during
Lower School chorus time to support students who left
the fourth grade exploratory program more interested
in continuing instrumental work rather than singing.
The solution to the large gaps in music education in
Middle School was removing music from the trimester
system, leaving drama and visual arts to have semesters
and creating a new ensemble block that all students
participated in year round.
This scheduling change in 2016 helped support the
students coming out of fifth grade having learned an
instrument but with no time or place to play.
As with any major changes, the first set of students
always have it the hardest. “It’s was really hard for the
kids who started the program. They’ve had no one to
look up to. They also didn’t have the benefit of kids
who have been playing for three years to help pull
them up,” Royce said.
But as the years have progressed, and more and
more kids have moved through the program, the band
See MUSIC, p. 12

Since early December, the
three Athletic Center basketball
courts have been closed due to
water damage that affected the
courts’ wooden floors. The courts
became unplayable, and all practices and games scheduled for that
space have since been relocated.
Through most of January,
Upper School basketball home
games, along with some practices, were played at the Stevenson
University Greenspring Campus.
Besides Stevenson, all Middle
and Upper School teams are limited to the two Blaustein gyms.
Renovation of the floors began in December and will continue into the coming months. Because the floor boards warped due
to moisture, mold was expected
to be found below the wood. As
a precaution, tenting was set up
in the problem areas of the courts
to treat for potential mold before
and after any of the floor was removed.
An outside company was
hired to do the treatment and tear
up the affected areas on all three
courts. The warped areas take
up about 20 percent of the total
space, and will be replaced with
new wood.
Before the interior construction began, a new waterproofing
and exterior drainage system was

installed for about $20,000. The
next phase of work, which was
on the interior, included removing wood in the problem areas to
assess the extent of any mold and
determine how much of the floor
needed to be replaced. This work
cost about $12,000.
The Athletic Center was built
18 years ago, and each year the
entire wooden floor space is refinished, giving the wood a distinct look. The new replacement
wood will appear as a different
color due to the lack of refinishing. The entire space (except the
area of wood under the bleachers) will be sanded down, painted
and refinished again, to take care
of the different color wood and
other small spots and cracks being repaired.
The sanding also creates an
opportunity to change the painted
designs of the courts. “We are
looking at potentially changing
some of our colors and designs,
particularly on the performance
court,” said Director of Athletics
Girls’ Programs Robin Lowe ’84.
The repair, repainting, and potential redesigns of the courts will
cost somewhere between $125150,000. Once the new wood
is scheduled to arrive, which is
approximately three weeks after
ordering, it needs to sit in the
See ATHLETIC CENTER, p.4

School investigates lead
levels in seven faucets
by JACOB HIRSCHHORN ’21
Results of a 2018 investigation
of water outlets on campus identified seven faucets with elevated
levels of lead.
None of these faucets are
drinking fountains, and a majority of them are in the science
classrooms in the math and science hallway in the Middle and
Upper schools. Six out of seven
faucets are marginally over the
threshold for contamination of
20.4 parts per billion. The seven
faucets had levels of lead “anywhere from 26 to 67 [parts per
billion],” Head of School Dan
Paradis said, “but mostly in the
twenties and thirties.” The taps in
question are now clearly marked

as non-potable water, or have
been turned off.
A 2017 state law requires all
Maryland schools “that receive
drinking water from a public
utility to test for the presence of
lead in all drinking water outlets.” According to the Maryland
Department of the Environment,
chemical testing is now required
once every three years and the
first lead tests were to have been
“complete[d] by July, 2018 for
any buildings built before 1988.”
Park recently completed its
check of all water outlets in older
buildings in the Lower, Middle,
See LEAD, p.4
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You made a mistake: there should be a
student on the Principal search committee
As Upper School students, we are entrusted
with quite a lot: free blocks without adult supervision, take-home tests, senior privileges, a student newspaper free of administrative review,
open assembly time to speak our minds, and an
Upper School ex-officio representative on the
Board of Trustees. Each day, the adults in our
community trust us to be smart, capable, and
responsible students. Unfortunately, the main
Upper School Principal search committee has
not granted students this same level of trust in
choosing our next leader.
The selection for Upper School Principal
greatly affects students, so why didn’t we have
a say in this decision, especially in the critical
initial stages when applications were coming
in? A faculty-only committee eliminates student
voice at an important point in the process.
Students have long been a key component
of administrative search committees. Currently,
there are three students serving on the Director
of Arts search committee, and in years past,
students have sat on the committees for the
position of Director of Civic Engagement and
Service Learning position and that of the Director of Diversity, Equity and Inclusion. Most
importantly, students were valued members of
the last two Upper School Principal search committees in 2011 and 2015.
Early in the process, the current committee
made the decision to exclude a student representative after thinking “long and carefully,”
according to an email to students December 18.
The message continued: “There may be many
internal candidates involved in this search,
and in an effort to maintain the privacy of the
candidates, while also minimizing potentially
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challenging dynamics that might surface during
certain conversations, the committee decided
that a student committee is in the best interest
of all parties involved in this particular search.”
In years past, however, there have been
internal candidates, including former English
teacher Kevin Coll, who later assumed the role
of Principal. Yet, those committees had student
representatives while the current committee
does not.
And, in fact, the two internal candidates who
have made it to the final round this year have
both agreed, when asked, that they would have
wanted a student on the committee. If the candidates are fine with a student representative,
why isn’t the search committee?
To assume that a student could not handle
the responsibility of confidentiality is contradictory to one of our school’s fundamental values:
positive expectations.
Students have kept confidential information
in the past Upper School Principal search committees, as well as in department meetings, department chair meetings, and Board of Trustee
meetings.
Students routinely demonstrate that we are
capable of engaging in honest dialogue about
what would be a good fit for the school. To
exclude student voice on the main search committee out of fear that a student could not handle
the responsibility of having a frank discussion
about an internal candidate is a harmful underestimation.
Ultimately, we are the ones who are most
affected by what happens in our school, so it
is important that we are an integral part of the
process, from start to finish.

Postscript

The Park School of Baltimore
2425 Old Court Road, Baltimore, MD 21208
Tel. 410-339-7070
Parkpostscript.com
February 13, 2019
Volume 76 Issue No. 4

Editors-in-Chief

Rachel Miller, Cici Osias, Zachary Stern
Commentary

News

Anton Shtarkman

Bella Palumbi

Ethan Adler, Asst.

Branch Seidenman

Addie Fleming, Asst.

Liza Sheehy, Asst.

Features
Ian Greenberg
Lucy Demsky, Asst.
Talia Kolodkin, Asst.

Arts and Culture
Ben Cohn
Darya Zarfeshan, Asst.

Cartoons

Sports

Anton Shtarkman

Callie Krosin

Sam Cochran

Jacob Peres

Addy Claybour

Quinn Seidenman

Faculty Advisers
Jon M. Acheson

Photography

Patricia F. Porcarelli

Sonee Goles

Susan G. Weintraub

Seth Hudes

School Population: Students—829; Employees—210
Distributed to Mailboxes of Upper School Students and Employees,
and Lower and Middle School Students by Faculty Request
Mailed to Current Parents by Letter Perfect
Copies Printed—1400
Member of the Columbia Scholastic Press Assn

POLICIES

WE WELCOME LETTERS TO THE EDITOR, UNSOLICITED OP-ED PIECES, AND OTHER CONTRIBUTIONS. PLEASE SEND
WORK TO POSTSCRIPT@PARKSCHOOL.NET. WE RESERVE THE RIGHT TO EDIT ALL SUBMISSIONS FOR LANGUAGE AND
LENGTH. SUBMISSIONS ARE PUBLISHED AT THE DISCRETION OF THE EDITORS.

The Postscript is a wholly extracurricular publication of the Upper School committed to
publishing truthful, objective, and high-quality content that informs the broader community. Our
purpose is to hold the school and the administration accountable, and if we make an error, we
ask you to hold us accountable, too. We encourage all members of the community to contribute
to the paper by writing letters to the editor.

cartoon by Addy Claybour’20

Should there be a student on the search committee?
Two views from those with firsthand experience
To present informed opinions on this question, the editors solicited comments
from Emma Gross ’11 and Jesse Berns-Zieve ’15, the students who served on the
Upper School Principal search committees of 2011 and 2015, respectively.

Yes: a student offers a unique perspective
Four years ago, I served as the student member of the Search Committee for a new upper
school principal. With that experience in mind,
I am concerned to learn that the faculty and
administrators of the current Search Committee have elected not to include a student among
their number.
I am familiar with the sensitive nature of the
information and opinions shared in a serious
discussion of principal candidates and appreciate the Search Committee’s concern for the privacy of internal candidates. However, it seems
that the faculty and administrators on the Search
Committee ought to trust a second semester senior, one without specific conflicts of interest, to
have the tact, discretion, and respect to navigate
delicate conversations in Committee meetings.
After all, these are qualities a Park education
certainly manifests in its most senior students.
The role of the student member on the
Search Committee is distinctly different than
the role of the Student Committee. Whereas
the latter provides opinions and perspectives for
the Search Committee to consider, the student
member on the Search Committee is directly
engaged in the deliberative process. The student

has a unique perspective on the way in which a
candidate may inhabit and further the school’s
community and mission. The aim of the Search
Committee, to find a principal who will bring
Park School to life for its students, is untenable
without actively engaging that student perspective in deliberation.
While I can imagine the other members of
the Search Committee may have felt at times
that they needed to treat certain conversations
carefully due to my presence on the committee,
the detriment of that delicacy cannot outweigh
the value of including the student perspective
in the deliberative process.
Having a student mind at the table in discussions of such impact on the school’s culture and
long-term trajectory reflects a core strength of
Park’s philosophy. Unless much has changed
since my time at Park, students are engaged in
department meetings, sit in on board meetings,
and are involved in committees of many shapes
and sizes.
How could the value of this cultural dynamic
be less important in the decisions which are
most lasting and impactful on this community?
—Jesse Berns-Zieve, Class of 2015

No: a separate student committee is sufficient
I believe the faculty is entitled to its own
committee. A head of division is not just the
leader of the student body, but she is also the
faculty’s boss. She controls their professional
opportunities, and their happiness in the work
place. And these matters are separate from
those that influence students.
I think it’s enough to have a [separate] student committee that works together with a faculty committee. I was on the faculty committee
and can say with confidence that they took the
students’ opinions seriously. Their thoughts
influenced the result of the hiring.

So, I don’t think it’s necessary to have a
student on the faculty committee. You get the
same snacks and cookie tray. Although it was
a great time, and not to brag, but when I was
on the faculty committee there was a candidate
everyone liked. I did some internet sleuthing via
various social media channels and discovered
the candidate had been fired for shoplifting.
That being said, I would have caught the culprit
had I been on the faculty committee or on the
student one.
—Emma Gross, Class of 2011
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Matt Doyle to replace Silvia Patterson as
Lower School Assistant Principal July 1
by LILAH LICHTMAN ’21
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Starting July 1, Lower School
Technology Coordinator and Interim Director of Academic Technology
Matt Doyle will be replacing Silvia
Patterson as the Lower School Assistant Principal.
Patterson has been at Park for
15 years, working both as a Spanish
teacher and an administrator. Last
fall, she announced her plan to join
her husband in Chicago.
This January, a committee of
teachers and administrators led by
Lower School Principal Malika
Delancey conducted an internal application process. The committee
elected Doyle to serve as the next
Lower School Assistant Principal.

Currently, Doyle teaches firstthrough fifth grades in a weekly
technology class and works on parent education.
“I go to team meetings and work
with teachers from Kindergarten
through 5th grade to try to help incorporate and integrate technology
into what we’re doing throughout the
Lower School,” Doyle said.
Doyle has been in his current position for 14 years.
After attending the National Association of Independent Schools
Leadership Institute, he was inspired
to apply for the position.
“One of the things that I have
enjoyed the most about the Lower
School Technology Coordinator position is that I get to work with pretty
much everyone in the community,”
Doyle said.
“Going the administrative route
allows you to continue to do that
even though you don’t get to work
with the students directly as much;
you indirectly have a big effect on
all of the stakeholders in the whole
community.”
Doyle, like Patterson before him,
will be taking on the role
of supporting teachers,
students, and parents;
doing curriculum
work; and working
with DeLancey to
“carry out what her
vision for all the
members of the
Lower School is,”
Patterson said.
After
four

years of being Lower School
Assistant Principal, and 11 as a
teacher, Patterson will miss the
students and the faculty the most.
“This is an incredibly talented
and dedicated group of people
and I’m going to miss them so
much,” Patterson said.
“I’ve been here long enough
to have seen children that I’ve
taught in 1st grade graduate, and
so I’m going to miss watching
kids grow up here.”
As for what she’s planning in
Chicago, Patterson is still figuring it out. “I’m going to pursue
some venues outside of schools
for a little bit,” she said.
The process for selecting a
new Lower School Technology Coordinator and Director of
Academic Technology will begin
shortly, but until July, Doyle is
going to enjoy teaching as much
as he can.
“It’s going to be tough to
walk away from that, but I know
there’s a lot of excitement that
awaits me in the next office,”
Doyle said.
“I’m excited to help move
the shared vision of the Lower
School forward and be a part of
the pretty incredible work I see
everyone doing day in and day
out.”
“I think Matt is an incredibly
talented educator,” Patterson
said. “We are really fortunate
that he will be in this role because
he will be really wonderful and
amazing.”

The Upper School is marking Black History month with several Wednesday
assemblies. Members of Black Female Forum and Black Male Forum are presenting two programs, and the English Dept. has invited Sudanese-American
poet Safia Elhillo as this year’s Peter Baida Writer-in- Residence.
At the kick-off to Black History Month, Black Female Forum member
Vive Eteme ’21 encouraged the audience to be engaged: “During Black
History Month, we, the numerous black students here at Park, will take this
time to enlighten you and inform you on various topics that pertain to both
our community and the broader world.
“We want students to remain engaged and curious when it comes to issues
that we are uncomfortable addressing. We want the Upper School to mold
itself into a space of respectful and factual disagreement. We can’t do this if
people are unwilling to bring their minds to assemblies and discussions and
not just their bodies. We say this because we have respect for the space we
learn in, for the faculty who inhabit it, and most of all, for the future citizens
of this country who are being formed here.”
The assembly schedule is as follows:
2/13: Continue the Conversation: Black Lives Matter Week of Action
2/20: Writer-in-Resident Safia Elhillo
2/27: A Brief History of Spirituals: Who was Hazel Scott?

News in Brief

Upper School Principal search to conclude within weeks;
finalists to spend two days each interviewing on campus
by BRANCH SEIDENMAN ’19

With finalists visiting this week
and next, the search for a new Upper
School Principal is nearing the end.
Current Upper School Principal
Nancy Dickson announced her plans
to depart on November 29, and Associate Head of School Priscilla Morales kicked off the search the week
before Winter Break. As Associate
Head, Morales leads hiring efforts
and is chairing this search committee.
“I see my role as supporting the members of the committee and keeping us
organized,” she said. “I try to keep
my eyes on all the moving parts, so
that everyone is focused on the task
at hand.”
Unique to this year’s search, there
are two distinct search committees:
one with faculty, and one with Upper
School students. Unlike most recent
principal searches, there is no student
representative on the main committee. “We knew that there was a potential of having internal candidates, and
the relationships that students have
with Upper School [faculty] are really
important,” Morales said. “I would
never want to do anything to put those
relationships in jeopardy.”
The faculty committee is comprised of nine faculty representatives,

and the other, the student committee,
has 12 students. Applicants for both
committees were self-nominated. Out
of the 40 students who applied to the
student committee, 12 were selected.
“The faculty committee enlisted
[the Upper School Student Government’s] help with selection for the
student committee. We opened the
option to self-nominate to all students
of the Upper School,” said student
President Mollie Post ’19.
“Our list of recommended students was then passed to the faculty
committee, where final decisions
were made.”
“We wanted to tap into as many
different corners of the school as possible. The student council had that
lens on as they were deciding which
students might be the best candidates
to represent the student body.” said
Co-Director of College Counseling
Matt Hannibal, who serves on the faculty search committee, and is helping
to facilitate the student committee.
“Our goal was to create a balance
that best represents the wide range
of opinions and experiences on campus,” Hannibal said.
In terms of qualifications of candidates for principal, Morales emphasized that the school is looking for
someone who not only talks about the

progressive education philosophy, but
really understands it.
“We need a translator: someone
who’s able to translate their vision
and their values to students, families,
faculty, and administration,” Morales
said.
“We need someone who’s a connector… who is curious and asks
great questions of the community, and
wants to connect us to each other.”
Morales also noted that they were
hoping to have the search completed
soon. “Our hope is that we can name
someone by the end of February if our
timing goes well,” she said.
As with any search, though, the
timeline is flexible. “It’s an exciting time to be a part of the Upper
School,” Hannibal said.
“I think everyone’s going to really
miss Nancy… but at the same time,
I think everybody’s excited to reflect
on who we are as an Upper School
and figure out what we want moving
forward.”
In addition to Morales and Hannibal, members of the search committee
are Leela Chantrelle (English), Daniel
Jacoby (history), Rhys Joseph (arts),
Ruthie Kalvar (admission), Daniel
Jacoby (history), Dan Paradis (Head
of School), Julie Rogers (science),
and Kathrine Socha (math).

photo by Matthew Hudes ’19

O. Thakar ’19 and math teacher Katherine Socha spoke at a
mathematics meeting in Baltimore.

Seniors present at math convention
Seniors Ollie Thakar and Kendall Clark presented their work at the largest
annual math conference in the world, the Joint Mathematics Meeting, which
took place from January 16-19 in Baltimore. Other Park math students and
teachers also attended the conference.

Westheimer grants awarded
This year’s Westheimer prizes were awarded to juniors Mora Perl and
Christopher Westbrook. The summer travel program, which is funded from
an endowment created by the late Patricia Westheimer ’61, provides the opportunity for two applicants each year to study and engage in service activities
in a foreign country of their choosing. Applicants write a formal proposal
and are selected through a random drawing.
Perl will be working in Costa Rica, and Westbrook plans to join a program
in China. Last year’s recipients, Rachael Devecka ’19 and Sam Cochran ’20,
traveled and worked in Mexico and Peru, respectively.

Robotics team prepares for first competition
The robotics team is on week five of a seven-week build season, currently
finishing one of two robots for competition. Their first district matches are
set to play on March 1-3 in Haymarket, Virginia. The goal of the robot is to
accomplish three objectives in the 2019 game, which is inspired by the 50th
anniversary of the moon landing.
The robot’s priority will be manipulating and depositing 19-inch annular
(ring-shaped) discs. In addition, the robot contains a mechanism to climb up
a 19-inch wall onto a flat platform. During competitions, the robot must also
be able to release 10-inch bouncy balls at various heights.
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Teacher task force assesses future for homeless art collection
by BELLA PALUMBI ’20

A teacher task force has been assembled in
the last few weeks to determine the fate of the
neglected African art collection gifted to the
school in the early 1970s.
Since the appearance of the December 13,
2017 Postscript news article “Neglected African artwork waits in limbo,” no concrete action
has been taken to preserve the collection.
The artwork remains in the set design shop,
covered in dust. The task force’s first meeting
took place on January 15, 2019.
Made up of Visual Arts Chair Christine Tillman, Exhibitions Educator Janna Rice, Susan
Asdourian (Arts), Leela Chantrelle (English),
Director of Civic Engagement and Service
Learning Segun Olagunju, and Peter Warren
(history), the committee will review all known
information, including the art’s origins and its
history at the school, then attempt to fill in the
gaps of what is not known.
The end goal for the task force is to determine what the collection’s future should be.
Head of School Dan Paradis was also in attendance at the task force’s first meeting, bringing along a thick folder of pertinent documents
and records dating back to the 1970s.
Olagunju and Chantrelle, both new to Park
this year, read last year’s Postscript article and
were intrigued by the collection and dismayed
at its treatment.
“It seems like we are doing a disservice to
these objects by having them coated in dust
in a space that is not meant to preserve art,”
Chantrelle said.
Though many committee members agree
that the situation must change as soon as possible, it has taken a year for the task force to
materialize, and the schedule allows for only
30 minutes of meeting time every other week.
“One thing I want to recognize is that we
are all seemingly juggling far too many things

at this school,” Chantrelle said, citing clubs,
sports, and advisory meetings.
These responsibilities make it hard to find
the time to properly discuss and make decisions
about agenda items that do not have an immediate impact on the students who show up every
day for classes.
“When I’ve talked to the Arts department
[over the past semester], they’re super into this
idea, but realistically, it’s one of twenty things
that they have to be thinking of,” Chantrelle
said.
Additionally, the Arts department has been
without a Director of Arts since roughly the
same time that the December article appeared.
The task force has only had one meeting so
far, but they have already outlined two broad
goals.
“We really need to do an inventory, first

and foremost,” Tillman said. “At the end of the
school year, we will take it down from where it
is now and move it into the gallery.”
It is currently unclear who will be undertaking the inventory, assessment, cleaning, and
cataloguing effort, as neither Tillman, nor Rice,
who handles most gallery-related work, are employed at Park over the summer. The second
broad goal of the task force is to investigate
some of the unanswered questions surrounding
the collection.
“We need to take some time to evaluate what
we have,” Tillman said, “The records kept on
the objects are not accurate and are not thorough.”
The total number of pieces, a few of which
have been scattered across the school throughout the years, as well as the collection’s monetary value, are unknown. “We think the school

photo by Seth Hudes ’20

Many of the donated wooden pieces in the African art collection are masks or human
figures, and were probably originally meant for use in spiritual ceremonies, or political
and communal rituals, or to supply 20th century art markets.

should bring in somebody to look at their value,” Tillman said. “While everybody has some
knowledge, we don’t have an expert sitting on
that committee.”
While there are some questions that will
have concrete, numerical answers, the committee is also discussing topics like how the
collection could be displayed or used for educational purposes.
If the committee determines that Park cannot
properly store the collection, it could potentially
be sold after proper appraisal.
“There might be stipulations that were written into the agreement when the gift was made,”
Olagunju said. “This might even require the
Board [of Trustees] to consider, because it’s an
asset of the school.”
Currently, there are several potential futures
for the artifacts. They could be displayed somewhere in the school. They could be incorporated
into the curriculum of certain classes. They
could be conserved and then returned to storage. Part or all of the collection could be sold.
Olagunju would like to see the collection
stay at the school and be not only displayed,
but also worked into the Park education in an
accessible way. “Because I have discovered a
personal connection to the work, that this represents my people, I love the idea of it being
here and being celebrated in this space where
I work,” he said.
“It feels like people would then be celebrating me, and celebrating my culture, and that
I have a place in this space.” Olangunju was
born in Nigeria.
In the coming months, the task force will
attempt to answer the questions raised over the
last year. There is a feeling of urgency for many
on the committee.
“I feel like what is happening right now is
the worst thing that could be happening to these
pieces, and I don’t know if I have a set solution,” Chantrelle said.

Lead tests reveal little contamination
LEAD, from p. 1
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Renovations to the wood floors of the Athletic Center are expected to conclude between mid-March and the beginning of April.

Athletic Center repairs underway
ATHETIC CENTER, from p. 1
Athletic Center for about a week. The new
wood needs to fully adjust to the climate before it is put into the floor. After that process,
the sanding, painting, and refinishing will
occur. This is all expected to be completed
at some point between mid-March and the
beginning of April. “When the final product
is done, it will look like a brand new Athletic
Center, and it will play that way,” Lowe said.
In addition to basketball teams, and
Physical Education (P.E.) classes, evening
and weekend renters of the space have also
been relocated. There has been an effort to
move these sports and activities groups to
the Blaustein gyms, but those are typically
booked as well. Many of these groups have
had to relocate off of Park’s campus, but are

expected to return post construction.
“We have long standing relationships
with these groups, so we are confident that
they will return once the floor has been repaired,” Director of Accounting Lisa Quinting said.
Loss of renters has also led to loss of revenue, the scope of which is yet to be determined. An insurance claim will be filed for
lost rental revenue, in addition to the $25,000
that insurance will cover for the construction.
The warping of the Athletic Center courts
began as a seemingly minor issue, that now
affects teams, practices, P.E. classes, and outside rentals into the next two months. The
spring sports season also relies on the Athletic Center in cases of inclement weather,
and P.E. teaching spaces will continue to be
limited during the day.

and Upper School.
Given the chemical results from earlier, the
school decided to test all other water outlets on
campus during winter break. “We checked the
Athletic Center, the Arts Center, the Lieberman
Building, [and] the Kindergarten Building,”
Paradis said. No other contaminated outlets
were found on campus.
The Facilities team is now working on figuring out the cause of the contamination. According to Director of Finance and Operations Joan
Webber, the cause of lead in water is typically
due to the metals used in the plumbing of the
faucets near the point of delivery. However,
she noted that this may not be the case at Park.
Consequently, more extensive repairs may be
needed.
“We put a new faucet in and [the water quality] still failed,” Assistant Director of Facilities
Dino Profili said. “The next step is to go back
and see if we can get into the copper piping,
and we’ll try to replace that with PVC piping.”
Even though the precise cause of the contamination is not known, precautionary measures have been taken to alert students of contaminated sinks. “With slightly elevated levels
[of lead], you can leave the sinks open, but you
have to advertise [the contamination], which is
why we put up the signage that we did,” Paradis
said. The most contaminated faucet is currently
out of service.
Since the Maryland regulations were only
put into place in the past year, this was the first
test of this scale done on the school’s water
outlets. Webber said that the school has tested
water outlets before, but the tests were mostly

on drinking fountains, and no concerns having
to do with lead contamination were previously
found.
According to Webber, it cost approximately
$10,000 to test all of the water outlets on campus for lead; additional costs will be incurred to
install new faucets and replace pipes as needed
at the failed sinks. Testing on each faucet must
be repeated every three years. Park will build
the cost of the testing into its annual budget.
The goal for the Facilities team is to find the
source of the problem as quickly as possible.
The work to locate and replace the copper piping will be done in the mornings, before students arrive, so as to avoid disturbing classes.
Facilities will also replace the faucets in other
sinks to find out if, unlike in the most contaminated sink, the faucets are the problem.

photo by Seth Hudes ’20

A few sinks, like this one in a MS
boys’ bathroom, have slightly elevated levels of lead.
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Students endanger community’s health when they come to school sick
On average, how many school days do you miss due to
sickness per school year?
Number of Respondents

Germs travel fast, be it from high
fiving, shaking a hand, or passing a
paper.
As high school students, we all
are constantly sharing germs in both
obvious and more subtle ways.
We currently have 822 students at
Park; 350 of those students are in the
Upper School.
When you think about those numbers, that’s a lot of germs circulating
through our halls, and lots of germs
leads to lots of sickness.
There’s a common agreement in
our society: when you’re sick, you
stay away from your workplace,
whether that is school, the office, or
anywhere else.
Is this true for everyone? Does everyone stick to it? This is a common
question, one that has been running
through many students’ heads as we
make it through this winter season.
So what is sickness culture like in
the Upper School? In our survey, the
community has spoken.
Students are coming into school
sick, whether it be because of a test,
project, extracurricular, or just plain
fear of missing important content
taught in a 90-minute class.
In a survey conducted among the
entire student body, more than half
of the 170 respondents confirmed
that they have attended school with
a fever.
This brings up concern for many
reasons.
Not only is the ill student at risk
of becoming sicker, but they are also
exposing everyone around them to
their germs, leaving the community
at risk of developing sickness.
92.9 percent of students in the survey reported that they have attended

Have you ever come to school after waking up and feeling sick?

Number of Days

school after waking up feeling sick.
“I think students really deeply
care about their education at Park.
Students want to learn and be able
to do that even if their body doesn’t
necessarily want them to.” Quintero
said.
“I want [sick students] to go home
because of everyone else’s health.
This topic produces mixed feelings
within me.”
“I feel as if it’s not a good idea
for students to come in sick because
you can make other students sick and
it becomes an issue,” Quintero said.
Quintero expresses a feeling
many students can empathize with.
Students are consistently putting their
schoolwork at a higher priority than
their health, which can cause serious
issues to arise.
Naomi Brotman ’20 experienced
an issue during her sophomore year.
“I tried coming to school within the
beginning of sickness and ended up
getting pneumonia for longer,” she
said.
While Brotman does agree that
it is hard to stay away from school,
she provides a method that puts you
in the best place for success. “Stay
home when you’re sick and if that’s
not possible, communicate with your

teachers.” Brotman said.
“In general, teachers can’t expect
you to show up when you are unable
to,” she said.
Upper School Dean of Students
Traci Wright agrees with Brotman’s
suggestion.
“If you’re sick please stay home
and get well. Communicate often
with your teachers and classmates;
the work can be made up,” Wright
said.
“[The] worst case scenario [is
that] if you have an extended leave,
I encourage students to be in touch
with me because you can make up
that course or credit throughout high
school, but we should care for ourselves better than we have been,”
Wright said.
This will ultimately be the best
plan for you, your health, and your
education.
Sickness culture in the Upper
School has evolved into a problem
that is affecting our community as a
whole. The school nurse, Jan Brant, is
unequivocal: “stay home if you have
a temperature above normal.”
When coming into school, it is
important not only to keep your own
health in mind, but to be cognizant of
the health of others.

Is it difficult to catch up on classwork and homework after
missing a day of school?

Have teachers been sympathetic to falling behind on work because of a missed class due to sickness?

Number of Respondents

by DARYA ZARFESHAN ’21 and
TAURA ZARFESHAN ’19

he

Shouldn’t there be more support for international students?
by MARIE KYUNG ’21

Diversity is a main value of our
school philosophy. Diversity at
school is crucial for students to develop a better understanding of different
cultures and multiple perspectives in
our efforts to become global citizens.
Having international students is
an effective way to encourage diversity.
However, there is a lack of support for international students at Park.
There are only three international
students in the entire Upper School.
As one of those three international
students, I have found that the lack
of international students is the result
of insufficient academic and social
support for these students.
In order to increase the level of
diversity in the Upper School, I propose that we should include more
support for international students in
the form of programs such as English
as a Second Language (ESL) as well
as allow for international students to
receive financial aid.
Even though we have an amazing community, my transition from
my school in Korea to Park has not

been easy.
There were many aspects of
studying at an American school that
were new to me—culture, environment, lifestyle, school life—but one
of the biggest challenges I faced was
learning English.
I would spend hours at home on
only one history or English reading.
In class discussions, I had many
ideas that I wanted to share, but my
lack of fluency made it impossible to
fully express my thoughts.
Even though I often met with my
wonderful teachers outside of class,
language was still a huge struggle
for me.
Park should offer an ESL program
for future international students to
make a better environment to build
their English skills in the most effective way and attract more students. .
ESL programs are classes for
students who speak English as their
second language. These classes cover
topics like grammar, vocabulary, and
reading comprehension, which enhance students’ English skills.
“In my experience, one of the
reasons Park does not have more international students is that many are

looking for ESL programs to support
their transition to a full immersion
English program, which we don’t
have,” Director of Admissions Ruthie
Kalvar said.
Nora Ding ’22, an international
student from China, also agreed that
an ESL program would definitely be
beneficial.
“By considering their English
fluency, an ESL program would be
very helpful for other international
students,” Ding said.
Despite this need for support,
there are concerns within school that
the supports are not practical.
One of the concerns is that students enrolled in an ESL program,
instead of a regular English class,
would have to be separated from the
regular curriculum, causing them to
fall behind other students their age;
however, this is not true.
The biggest problem when an
international student takes a regular
English class is that English basics
are not covered during the course of
the lesson.
For example, a student might be
capable of writing a thoughtful analytical essay in English, but he or she

will still make grammatical mistakes,
which everyone else in the class gets
right.
Based on school policy, international students are not qualified for
financial aid and have to pay full
tuition.
The difference in currency makes
the tuition even more expensive for
some international students.
Need-based financial aid, which
35 percent of the current student body
receives, was also one of my main
concerns.
The reason why Park does not
have financial aid for students who
are from outside of the U.S. is because “there is not a mechanism
in place that would allow for Park
School to consider tuition assistance
applications from international students,” said Director of Financial
Assistance and Enrollment Management, Mennette San-Lee.
“Our tuition assistance program
provides a need-based assessment
of students whose parents’ primary
income is documented by filing a US
federal tax return.”
This would have been a concern
for every school in the U.S., but, now,

many colleges are offering financial
aid for international students.
Those include: Massachusetts
Institute of Technology, Harvard
University, Princeton University,
Yale University, Amherst College in
Massachusetts, and many others.
If Park wants to be a premier college preparatory school, then it needs
to keep up with this more advanced
attitude of considering international
students as a way to bring multicultural connections and worldwide experiences to the student body.
Thus, Park should adopt a support
system that can help foreign students,
who help produce diversity and direct global experience for everyone
on campus, by offering the equal opportunity to apply for financial aid.
I do not doubt that more international students will create a more
gloablly diverse community at Park
and, eventually, enable an even better embodiment of Park’s progressive
philosophy.
Therefore, we should increase the
amount of support for international
students in academic and social aspects, including financial aid as well
as ESL programs.
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What ’s missing from Park?
by LEAH PICKUS ’22 and ALINA GLASS ’22

We interviewed students and faculty members, asking the question:
What do you think is missing from Park? Here are several of their responses.

“I think Park is missing a sense
of community, because I think
there is one when you’re a small
child, and then you get to Upper
School and then you start having
to prioritize what you’re going to
pursue. It’s like people drift away
from each other, and I don’t think
it’s from lack of trying—I think
Traci [Wright, Upper School Dean
of Students] makes an effort to
make it feel like a community—but
there’s a disconnect between that
motivation and the students’.”
—MJ S.’21
photos by Sonee Goles ’20

“I think probably the first thing
is diversity, but...socio-economic
diversity. Most people here are of
means/wealthy backgrounds, and
the flip side of that is not necessarily represented all that well. Last
year in the Upper School, there
was a Diversity Day with different
workshops, where you’re supposed
to go to the workshop you felt you
most identified with. The [session]
that was interesting to me was the
low socioeconomic group, because
I grew up really poor, and so I still
feel like I understand that struggle.
There weren’t even enough kids,
and that group got cancelled.”
—Jordan Paschke,
Math and Computer Science (US)

“It’s missing a more democratic
structure. I think decisions aren’t
made democratically, or not fully
democratically. I wish that teachers
and students could bring more of
their genuine selves into the classroom, and I’m not sure what that
would require—maybe something
like not getting grades, or maybe
if we lived in a different world and
college wasn’t an issue. I think
Park is amazing for encouraging
authentic learning, but sometimes I
feel like the learning isn’t actually
authentic; it’s actually about pressures from parents, from colleges,
etc.”
—Sarah Schwartz, English (US)

“I think what Park is missing is
accessibility for everyone to able
to enter through the front door.”
—Mollie P. ’19

“I believe Park is missing diversity.”
—Juan Q.’22

“One of the most important
things is some sort of teachers’
union, because if you look over
the past years of teachers (or
at least for the three years that
I’ve been here), there have been
good teachers—phenomenal
educators—that have really
gotten screwed over by the Park
administration, and people often
forget about this. I think if Park
had some sort of a teachers’
union, for teachers and faculty,
that could really solve a lot of
problems we see in continuing
to keep these really good educators when the administration has
some problem with them, or just
forgets about them.”
—Westley L.’20

Student diversity needed for search committees
By CALLIE KROSIN ’21
When Upper School Principal Nancy Dickson shared that she will not be returning next
school year, almost immediately faculty and administration began forming a search committee.
An email was sent November 29, 2018
during advisory to students and faculty, and
students immediately began talking about the
news. Some faculty answered students’ questions about how previous Upper School Principal searches have been conducted.
In the past, there has been one student representative on the search committee–the committee in charge of reading resumes, and discussing
candidates. That is not the case for this year; no
students are represented on the new Principal
search committee.
The four finalists are meeting with students
this week and next. If the school truly values
student voice, there should have been a student
on the committee.
Instead, students were asked by the search
committee to form a secondary student committee to meet the four candidates.
As an intercessor between the faculty and
administrators, and students, a student representative on the primary Principal search would
have provided an integral voice in representing
the interests and perspective of students.
***
But there are also even student voices missing on the secondary student committee.
For this committee, students were able to
nominate themselves by writing a brief explanation of why they wanted to be a part of the
group. Participants of the faculty committee

were also encouraged to seek out students who
they think would be a good asset to the secondary student committee. Of the 12 students selected, two are freshmen, three are sophomores,
five are juniors, and two are seniors.
The student search committee should fully
represent the student body. “I am glad that we
have some representatives who are going to
represent, I think maybe not every single voice
we’d like to have, but are going to represent the
student voice,” Matt Hannibal, College Counselor, said.
There should also be a variety of Park experiences represented by students who are involved in an array of clubs and activities. If
the 12 person student committee is speaking
for the entire student body, they should bring
wide-ranging perspectives.
“I wanted to sign up for the committee because I felt as a minority, someone who looked
like me should have a say in who would be chosen as our new principal. So, instead of waiting
for someone else to take charge I did it myself,”
Delayn Partlow ’20 said.
Someone who is in Park Singers and Eightnotes or Vocal Chords, would be less inclined to
sign up for the committee, given they have very
few free blocks and the commitment could run
into club time. “I currently have only one free
block per week. I just do not have the time to
add something else to my schedule. Though I
would have loved to be a part of the committee,
I was unable to because of prior commitments,”
Arenal Haut ’20 said.
A student who is very passionate about a
club may not want to forgo the weekly meeting
and committing to the student committee would
risk missing that commitment.

Participation in the interviewing committee
is a difficult decision for students for whom the
process is already limited to a secondary role.
“I had conversations with kids who opted
not to put their names forward because they
were worried about not being able to fully commit to the club that they care about and help
lead,” Hannibal said.
Four of the 12 students on the student committee are Senators. “When asking the Senate
to think about folks they wanted to recommend
to move forward, I asked them not to think
about the individual, but to think about how
the individual will fit within the larger group,”
Hannibal said.
But if the student senators were considering
fellow senators for the committee, wouldn’t the

cartoon by Sam Cochran ’20
senators have a better chance of being chosen
then one who is not involved with or friends of
anyone in the Senate?
***
When student committees are needed in the
future, the facilitators should strongly consider
if the members as a whole represents the student
body sufficiently.
This is not only true for a search for an Upper School principal, but also for a search for
the new Arts Director, which could benefit from
an athlete or scientist on the committee as well.
Diversity efforts in our school should not
just pertain to the student population in general,
attempts should be made to diversify everything
that occurs within our learning environment–
including search committees.

The Postscript Commentary FEBRUARY 13, 2019

7
Silencing conservative opinions hurts our school community
By DANIEL WEINSTEIN ’22

T

hroughout my experience at
Park, I have found that we,
as a community, are very intent on
making sure that all members feel
safe and welcome.
We spend a lot of time promoting an environment of inclusivity,
acceptance, and diversity. From putting up signs across the Upper School
to community building activities, the
school makes a valiant effort to ensure that our community is healthy
and productive.
These values are implemented adequately in areas such as race, gender, and ethnicity. However, when
the subject of politics arises, I don’t
believe that the same standards apply.
Politics has been, and always will
be, a difficult and heated topic for
many institutions across the United
States. The educational trend nationwide has been to hire professionals to
work on developing diversity of race,
ethnicity, gender, socio-economics,
and other kinds of diversity on campuses.
Many of our faculty members and
students lean heavily to the left on
political matters. I presume this is due
to the principles that the school stands
for, as exemplified by the school’s
Mission Statement: “...to prepare
students to participate in the public
life of a diverse and increasingly
interconnected democratic society.”
Another reason for the dominance of
left-leaning politics on our campus
may be the geographic location of

our institution.
No matter the cause of this local
dominance of leftist politics, those on
the political right can feel that their
voices are not heard. They may also
abstain from political conversation
altogether.
The conservative population at
Park, although small, is a group that
is largely overlooked, dismissed, and
sometimes even ridiculed. As someone who identifies as a conservative,
I can say that there are many times in
and out of the classroom, where I find
it too difficult to voice my opinion.
I have concerns that if I do, my
teachers or peers may perceive me
to be something that I am not. They
may confuse a conservative political
opinion with across-the-board conservative beliefs, or even right-wing
extremism.
To find out if other conservatives
share the same experience, and if
those on the left agreed, I conducted
a survey in January to find out the true
state of politics at our school.
Out of the 150 respondents, 11
percent self-identified as on the right,
whereas 78 percent self-identified as
on the left.
Of those who identified on the
right, three out of four claimed they
have been belittled because of their
political views, compared to the 34
percent on the left who said they had
been belittled because of their political views.
In spite of both of these statistics,
80 percent of all respondents believe
it is important to have a full range of
political views heard at our school. To

ensure that we promote an environment of equal discussion, it is important to foster one that prioritizes the
freedom of speech, even though there
may be some emotional conflicts.
“I think it is a teacher’s job in the
classroom to promote healthy conversation. Healthy conversation, I think,
involves some disagreement and... it
is not without some emotional content,” Upper School science teacher
Elliott Huntsman said.
This raises the question that if we
claim to have an inclusive and safe
environment, one that cares about
each person on an individual level,
why do so many conservatives feel
silenced or targeted?
One possible explanation could
be due to the stigma that tends to go
along with being conservative, which
assumes characteristics such as racism, sexism, and ignorance.
Sam Braman ’20, a self-identified
Democrat and active member of Free
Speech Forum offered an explanation. “There’s no question that there’s
definitely an unconscious mindset,
where someone says they’re conservative and you put them into this
box where they must be uneducated
or they must be ignorant or else they
wouldn’t have those views,” Braman
said.
However, it’s difficult to blame
those on the left for viewing conservatives in a negative manner; our
president, preeminent as he may be,
is not a very good example of conservatism. Trump’s behavior has led
to biased assumptions about conservatives.

‘Survey Says’...five excerpts from a recent poll
“Park considers itself to be a school that is tolerant of all opinions,
but in reality when it comes to politics, only left, democratic views are
allowed to be expressed...”
“If students do not hear opposing views, and try to understand
them, then when they leave Park they will have a very tough time
adjusting to a place without safe spaces and without a majority of
people that share their beliefs.”
“I’ve chosen to keep my mouth shut about politics at Park, because
it is simply not worth the trouble of being labeled as a bad person or
an idiot. Park is a great place, but I really hope that one day people
here like me are able to speak up their minds without such terrible
consequences...”
“In my eyes, the conservative student at Park isn’t the one suffering
here: it’s the die-hard liberals that are missing out on information...”
“We call ourselves a ‘woke’ community yet many people at Park
get so offended and feel the need to immediately defend themselves
when their views are calmly opposed...”
One student responding to the poll
explained what it means to have respect for those with opposing political views or opinions: “Sure, Trump
is an anomaly and there may not be
supporters among our student body
but there certainly are conservatives.”
The anonymous respondent continued: “I hate the idea that students
who are pro-life cannot express that
opinion, for example…”
This would suggest that we as a
community would benefit from being
more thoughtful about why and how
other people arise at their outcome,
as well as the decisions and choices
they make, instead of simply ignoring

or targeting them.
Although there is an ever-increasing divide when it comes to politics
in the U.S. it is crucial to remember
that both sides are working to solve
the same problems.
Rather than viewing those who
disagree with us as enemies, we
should look at them as fellow citizens
and those moments of disagreement
as opportunities for self-improvement
and education.
Attempting to understand how
people form their beliefs, especially
in politics, is something small that
can go a long way to improving civil
and cooperative discourse at Park.

Conservative speakers challenge students to view world through multiple perspectives
By ZACHARY STERN ’19
We must extend the breadth of
our resident speakers to include those
who challenge our status quo and way
of thinking. Diversity of thought
broadens one’s perspectives. A lack
of exposure to diverse opinions yields
polarization, limits conversation, and
silences those in the minority.
This is not a new idea; our Resident selection committees take this
into consideration when selecting
speakers. According to Upper School
Principal Nancy Dickson, we consciously invite speakers of different
genders and ethnicities.
“The residents that we bring in are
examples of leaders in their field,”
Dickson said. “It serves all of us, no
matter your identity, to have leaders
representative of the wider population.”
But if we care about having speakers that are representative of the
population, how have we neglected
to invite any conservatives since the
late Supreme Court Justice Antonin
Scalia visited as our Resident Scholar
two decades ago?
“Everybody with any memory
here points back to when Scalia
came. That was our conservative,”
said Peter Warren, Upper School history and film teacher, and member of
the Resident Journalist Committee.
“It’s almost embarrassing. It’s like
the Orioles looking back at their ’83
World Championship. Like, ‘Oh my
God, you’re going to bring that up

again? What have you done for me
lately?’ That was the last conservative
I remember.”
According to Warren and Dickson,
our speakers tend to be left-leaning
just by nature of how they are selected. Resident Committees are looking for good people to invite through
connections in the Park community;
they’re not selecting from a long list
of applicants. In short, because the
vast majority of our faculty and student body is liberal, and because we
invite people we have connections
to, our speakers are most likely going to hold similar viewpoints to our
community.
But that’s not an answer; it’s an
excuse. If we truly value diversity of
thought as much as we promote, then

we should be going out of our way
to realize it. The value of listening to
and asking questions of controversial
speakers far outweighs the inconvenience of getting them to come here.
Our committees actively try to
find speakers who don’t look the
same from year to year. We should
be putting in just as much effort to
ensure they don’t think the same.
To their credit, Warren and Dickson both agreed that we aren’t doing a good enough job of bringing in
conservative speakers, and we should
more actively pursue them in the future. Agreeing in principle, however,
is far different from taking action
*****
This past fall, a small group of
Upper School students approached
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Supreme Court Justice Antonin Scalia stands out as one of the
only conservatives invited to speak to Upper School students.
He came in 1999 as part of the Resident Scholar program.

Head of School Dan Paradis with the
idea to invite conservative political
commentator Ben Shapiro to Park.
Shapiro has gained notoriety in the
last few years for his speeches and
question and answer sessions at college campuses across the country
where he is quick to debate with those
who disagree with him. Paradis told
the group that they shouldn’t extend
an invitation because he wouldn’t let
Shapiro come to speak.
“I spoke to them because one of
the positions he espouses denies the
reality of transgender identity, and I
think, ultimately, in my role I would
draw a line at individuals who espouse a position that challenges the
existence of members of our community, or somehow denigrates them
or dehumanizes them,” Paradis said.
“I understand that for some of us,
that may be more of an intellectual
exercise because we don’t feel directly impacted. But in those instances,
I think that I have a responsibility to
consider if someone is presenting a
viewpoint that is much more potentially harmful and hurtful than what
for some of us may be more of an
intellectual argument.”
Paradis’s rationale is representative of another major reason we
haven’t had a conservative speaker
here in so long. Many believe that
the discussions controversial speakers spark, their answers to our questions, and the perspectives they open
up are not worth the potential damage
they could do to students by asserting

viewpoints that are hurtful or inconsistent with the values that our school
community holds.
The flaw in that reasoning is that
controversial speakers, by definition, will assert viewpoints that are
hurtful or inconsistent with what we
believe. And promoting those viewpoints is exactly how they will challenge us and ultimately broaden our
perspectives. We learn by listening
to different perspectives, discussing
and questioning what they mean, and
ultimately, we form better-informed
opinions because of it.
Dickson added that while having
speakers who represent the population is worthwhile, “the exception, of
course, is when the message shared
is hurtful, hateful, dangerous, or vitriolic,” she said. “That type of message
has no place in our community.”
We should not invite outsiders to
come onto our stage and give them
45 minutes to spout off hate speech.
But, if we are too concerned with how
the opinions of controversial speakers
could harm members of our community, then, as has happened, we just
won’t invite them. That’s a mistake.
I’m thankful to go to a school
where we have the resources and
connections to invite so many awardwinning, world-renowned journalists,
scholars, writers, and artists.
But because we have that kind
of privilege, it’s a disservice—to
ourselves and to those who aren’t as
fortunate—that we don’t optimize the
way we use it.

Features //

FEBRUARY 13, 2019
Postscript
8
College essays: a sampling of written work by three seniors
The

Many colleges require students to submit a personal statement with a limit of 650 words. These statements vary in tone, content, and length.
Adam and Manya responded to this prompt from the Common Application: ‘Some students have a background, identity, interest, or talent that is so meaningful they
believe their application would be incomplete without it.’

by ADAM FORWARD ’19

O

ne of the top lessons I learned in high
school is that people will assign labels
to you based on an imperfect understanding of
the person you are.
Labels are impossible to avoid in a society
that is obsessed with categorizing people into
groups from the day they are born until the
day they die. And labels are not all bad. Sometimes a label represents an invitation to achieve
something greater than the person believes is
possible. But a label can also be a lowering
of expectations or an excuse for bad behavior.
The label that I worked hardest to achieve
during high school, “Lacrosse Team Captain,”
is probably both of these things at once.
A great thing about being an athlete is that
you can watch your progress toward achieving
goals that might once have appeared impossible.
As a middle schooler in Baltimore, the center of the lacrosse universe, I had barely picked
up a lacrosse stick in my life.
In most sports I was a little too slow and too
likely to be staring off into space when something important was happening.
But for me, lacrosse in high school became
something like an empty vessel into which I
could pour all my energy.
It is a good thing that I had a lot of it, because lacrosse is endlessly demanding: footwork, stickwork, speed, endurance, weightlifting, and communication with teammates.
Going from one of the worst players on the
team to captain has been one of the best and
most rewarding experiences of my life. Now
as a captain I have the responsibility of leading my teammates down the same path toward
excellence.
Since I was elected captain, I have noticed
that my peers have started expecting me to act,
for lack of a better word, “cool”.
The movie 21 Jump Street gives a great
definition for what being “cool” in high school
means. The former “cool” kid and undercover
cop, Jenko, says “The first key to being cool in
high school is to not try in anything.”
Although this quote is from a comedy movie, I have noticed it has plenty of basis in reality.

It is not “cool” to meet with teachers, or to
choose studying for a test ahead of a social life.
In the first semester of my senior year, I decided to take two of the hardest science classes
that my school offers: Anatomy and Organic
Chemistry.
I came into Organic Chemistry knowing that
I would have to work harder than everyone else
because I am one of the only people in the class
who did not take Accelerated Chemistry as a
sophomore.
Anatomy has been just as hard, if not harder.
It’s the type of class that requires me to reserve

photo by Sonee Goles ’20

my weekends for it, with each lab requiring at
least a good twenty hours of work to complete.
What would have been “cool” would have
been to take an easy science class. But I love
the challenge. I love testing my limits academically because it is rewarding in the same way
that hard work on the lacrosse field and in the
weight room provides measurable results.
Even though having the label of lacrosse
captain results in my peers expecting me to act
“cool”, I’ve learned not to abide by that expectation because it’s not who I am, and it’s not
what I believe in.
We are all assigned numerous labels in life,
both good and bad ones. I’m beginning to see
that what really matters is not the label; it’s
how you wear it.

by MANYA GERSTLEY ’19

M

y life began when my birth mother
had me at the age of 17 to a man only
she knows. From the moment I was born, I have
always been surrounded by caring, loving, and
empathetic people. My birth mother decided to
put me up for adoption because she believed
that this was the best thing for my future. I am
so grateful for her decision and the life that it
gave me. I am very blessed to have my parents
because they have filled my life with love and
affection.
My parents have supported me throughout
my incredible education, and my love of horseback riding. I am so grateful for my birth mother
choosing my parents who are just that, my parents, who have always pushed me to find my
true self and believe in my personal strengths.
Through learning about myself throughout
my life with the support of my parents, I have
learned that I am an empathetic advocate and
down to earth person.
I believe I am empathetic because I have
been surrounded by empathetic people my
whole life. Since I was in kindergarten my parents would always tell me I have been the girl
that was always the first one to be there when
someone was hurt.
My parents have always told me that I have
a special gift: I intuitively read people’s emotions, being able to read people with deeper
meaning than other people could.
I am able to sense when my Uncle Dan is
feeling pressure and when others do not know
he is distressed. Danny is one of my mother’s
four siblings and happens to have Down Syndrome.
Since I was a little girl I have always had a
close bond with Danny. Danny is more sensitive
than others, and I have learned to be protective
of him, especially when it comes to his feelings.
When I am with Danny and his message is not
understood, I am able to translate his needs and
wants.
Danny now leans on me for support and
when he does not feel comfortable or is mad
at somebody, especially within our family, he
will tell me and want me to advocate for him.
I vividly remember in his last meeting with

our family, his work staff, and his living staff, he
wanted to convey that he did not want to shred
papers in the office anymore, and he wanted to
keep the scores for the Ravens football team.
He was having trouble explaining that to
everyone, so I took it upon myself to step up
and share his feelings with the group.
There are many times like these when there
is no question I will be there to support my
Uncle as well as others.
I feel like I gravitate towards Danny because
I have learning differences which makes me see
the world through a different lens, which is also
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how Danny might see the world.
We both connect to one another because
of our challenges in life and the way people
see us as being “different.” This matters to me
because being empathetic allows me to work
well with others.
In college, I know the way to succeed is to
work well with others around you and connect
with your professors, which is one of my greatest strengths in life.
Having empathy towards others and myself
allows me to broaden my lens of the world and
allows me to get a glimpse of the way others
live. I gravitate towards people in need, perhaps because my birth mother could not meet
my needs. I have always wanted to help others
like me.

Kendall’s prompt from the Common Application: ‘Share an essay on any topic of your choice. It can be one you’ve
already written, one that responds to a different prompt, or one of your own design.’
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by KENDALL CLARK ’19

H

ow many mathematicians does it take
to start a fire?” I asked myself. It was
approaching midnight and we had been standing around a fire pit for nearly an hour—me and
a group of college students I had met, only the
day before. And even though we all had work

the next morning, we were determined to have
this bonfire. We had not braved the hour-long
drive to Target just to end up with microwaved
s’mores. So, Oryan got out his lighter, Cara
googled “how to start a fire,” and the rest of us
set out in search of kindling.
No more than forty-eight hours before, I lay
in bed, awake, bracing myself to leave home
for the first time. I was not afraid of being on
my own or in a new place, rather I was afraid
of disappointing the people around me whom
I still had yet to meet.
I would be working in a group with three
college students and a published professor to
develop a comprehensive mathematical model
of the modern tuberculosis epidemic. I would
be conducting cutting edge research with the
goal of presenting my findings to a panel of
math faculty and co-writing a dissertation. I
was seventeen—at least a year younger than
everyone else in the program—and I hadn’t
even taken second year calculus or any college
level course, for that matter.

As such, it was comforting to see my new
colleagues struggling, by my side, to light this
fire. Having read a wikihow article, Cara had
become the expert of the group, sending us off
to get all sorts of things to try lighting—newsprint, dryer lint, toilet paper—and none of them
stayed aflame.
Regardless, it was a spectacle to behold:
eight of us (students from my group as well as
others), rejoicing each time an object caught fire
and languishing each time it went out; if there
were any residual sparks, we would blow the
embers from all sides, hoping our fuel would
reignite though it never did. Despite our frustration, none of us could keep from laughing as
we resorted to eating the marshmallows raw,
straight from the bag.
Across the quad, a door opened and a tall,
gangly boy left his apartment to do his laundry
and in that moment, I had an epiphany. There
were other people on campus and I was sure
at least one of them was competent enough to
light a fire.

I got up and announced that I was going to
ask the guy in the laundry room for help and
immediately, everyone implored me not to go.
“Don’t ask for help,” they said. “It’s embarrassing and we’ll look foolish.” I could not reply to
them with a straight face. After trying my best
to solve any problem, asking for help felt natural and this was no exception. There we were,
lying on the ground eating marshmallows next
to a fire pit full of random junk—“We already
look foolish.”
It was perfect. The boy in the laundry room
was wearing cargo shorts and hiking boots—
he definitely looked like the sort of person
who could get a flame, rubbing two tiny twigs
together. I cut to the chase: “Hi, my name’s
Kendall. What’s your name and can you light
a campfire?” And that’s how I befriended Kyle,
the archaeology major who lit our fires for the
rest of that summer.
So, how many mathematicians does it take
to light a fire? Trick question.
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Our neighbors in the house in front of the school
By CALLIE KROSIN ’21

N

ear the entrance of Park School Drive
sits a large stone house built in 1860.
More often than not, the house – which is formally known as Misty Hill – is often assumed
by passersby to be part of the school. At one
point it was, but currently a family with no relation to the school lives there, and has since
October of 1990.
Dr. Constantine and Mrs. Linda Misoul currently live in the house with two dogs, one cat,
and several fish. Dr. and Mrs. Misoul have two
kids, Alexei and Adriana, who both graduated
from McDonogh School.
In June 1991, eight months after the Misouls
moved in, they had a comprehensive house history done. According to the report, the house
was built prior to the start of the Civil War, and
has three floors and six bedrooms. Because it
was built before air conditioning was invented,
the house is wide but only one room deep, so
that air could circulate between the front and
back door. On the second floor, there was a
sleeping porch used on hot nights. Most rooms
have a fireplace, and the glass on most of the
windows is the original carnival glass commonly used in the nineteenth century.
The foyer is spacious, open, and filled with
decorations. A large sweeping staircase greets
guests. To the left is a sitting room that leads
to a sunroom, and to the right is a dining room
and living room leading to the kitchen. There
is a powder room on the first floor. The second
floor is mainly bedrooms and bathrooms, and
Dr. Misoul’s office (filled with New York Yankees memorabilia). Finally, on the third floor
are guest bedrooms.
The grey stone used to build Misty Hill
is from the same quarry used for the Lieberman building. Before Park School moved to
Old Court Road in 1959, the cottage (aka the
Lieberman Building) was used for the people
who worked for Misty Hill landowners. The
stream that runs through the Park School campus, Moores Branch, is named after the man
who built the house, Thomas Moore, who was
also the original landowner, .
Several people have owned the property
over its 160 years. In 1863, A. S. Abell, founder
of the Baltimore Sun, bought 70 acres of the
land where Park School now sits. According
to the house history, former owner Lawrason
Riggs sold the house and some of the acreage
in 1953, and retained a large parcel of the land.

Riggs later sold it to Robert Merrick who then
conveyed it to Park School in 1959.
At the time the bottom land was acquired for
Park, the house was occupied by Michael and
Virginia Sheehan; and, between May 1969 and
October 1974, Park School owned anywhere
from six to 10 acres of the Misty Hill property
(in addition to the campus to the west).
Most notably, in 1974, Park School of Baltimore bought Misty Hill itself. For the year
that the school owned the house, Dr. Wolfe and
his wife occupied it. Dr. Wolfe is described in
the account as an expert on African history. In
1975, Park School sold the house for $190,000
(approximately $882,000 in today’s dollars).
“We sold it at a stupid price,” former Art teacher
Garry Cerrone said.
Between 1975 and 1988, three different families owned or lived in the house. The school
periodically examined buying some parcels of
the land, but in the end, the price was too high.
I had the opportunity to speak with Mrs.
Misoul recently. I learned that the school’s relationship with the Misouls is more typical than
one might expect. Like any neighbors, Park and
the family are friendly, and look out for each
other’s properties. “We do keep an eye out for
things that are not supposed to be going on over
there, and conversely, having security at the
school helps us because we are kind of isolated
as well,” Mrs. Misoul said.
The school’s goal is to respect the family’s
property and avoid causing them any trouble.
There have not recently been any instances of
students wandering on their property. When

There are only a few people at school who
have interacted with the Misoul family, and that
is partially why the house and family are so
enigmatic. Of the few who know the family is
Cerrone, former head of the after-school riding
program and 3-D art teacher.
The end of the riding program reduced
Park’s interaction with Misty Hill. Cerrone
worked with the horses on the property everyday. The barn, the land, and the pasture were
rented from the Misouls for $100 dollars a
month. In exchange for paying the fee, the riding program took care of the land and barn area.
“We [Park] were the ones who kept it in good
shape. We did what we could to make it look
nice,” Cerrone said.
Eventually, according to Cerrone, the
Misouls raised the monthly rental price. This
increased monthly rental price, combined with
photo by Sonee Goles ’20 much higher insurance costs led to the riding
the Misouls first moved in, people would drive program being shut down in 2008. “Insurance
through their property to the back road to get premiums drove up the cost of the program,
out to Old Court Road. This was the only real which began losing money, given that there was
problem the family has encountered, and it was only a small fee for families that signed up,”
Eva Zenilman ’09 wrote in the May 30, 2008
solved very quickly after they notified school
Mrs. Misoul enjoys looking out at night to issue of the Postscript.
If the house comes back on the market,
the lit-up Kelly Field because she thinks it looks
somewhat like a ski lodge. “It’s just kind of fun would Park buy it? At this point, it could be
to be next to the school and hearing the children many years until the Misouls sell.
Last available in 1990, the Board of Trustees
all of the time,” she said.
Head of School Dan Paradis and the passed on the opportunity to buy. “We didn’t
Misouls communicate infrequently, but when at the time see a purpose that would serve the
necessary. More recently, communication has school,” Dan Paradis said. Annual property
become more regular. Currently, the school and taxes and the cost of upkeep figure into the
the Misouls have been discussing the newer purchase decision.
As of now, the
road built behind
Misouls are not planthe house, and
ning to move anytime
expanding Park
soon. When the famSchool Drive into
ily does sell the house,
three lanes. In orthe school will have the
der to expand, the
chance to purchase it.
Misouls will have
If the property is
to allow the school
sold to Park, it will
to use their land.
most likely be used
“We didn’t want
for alumni or special
the school to be usevents. When the oping this back road
photo by Sonee Goles ’20 portunity presents itall the time, so we
suggested, what if Dr. Constantine and Mrs. Linda Misoul have self, and it comes time
to make a decision
we donated a piece lived in Misty Hill since 1990.
many factors will be at
of ground adjacent
to your entrance already? And then you could play and the value of the investment will have
build another lane,” Mrs. Misoul said. “We are to be seriously considered. “We would have
trying to work as a team to get another lane to really think about the history of the house
and how to best honor the house,” Paradis said.
for the entrance and exit to Old Court Road.”

Circus club provides home for jugglers and magicians to practice skills
by ALINA GLASS ’22 and LEAH PICKUS ’22
Park is home to a small community of jugglers, magicians,
and entertainers. Whether learning the craft or actually performing for audiences, they share unique experiences.
Back in 2016, Owen Sahnow ’19 and Matthew Hudes ’19
co-founded the Circus Club. When asked what goes on in the
club, Sahnow replied “[We] goof around.”
It’s true: an original trick of theirs is to throw juggling rings
into a low-speed fan. Although circus tricks seem silly, they can
take years to perfect. “The longest I’ve ever spent working on
a trick was probably [juggling] five balls, and that took me a
handful of years,” Sahnow said, noting that he doesn’t practice
every day.
On the other hand, one of Hudes’s favorite tricks, the fourfour-one juggling sequence, took him only a few club meetings
to learn.
It all began for Sahnow in fourth grade gym, where he first
learned to juggle. From there, he started teaching himself tricks
and street performing at a local farmer’s market. “I could fund
buying more props with the money I made street performing,”
Sahnow said. He encouraged students to join the club, saying
“It’s a really social activity. We have enough people so that you
can learn how to do stuff through the club.”
Just before winter break, Circus Club performed several
tricks in assembly, including juggling on a unicycle, juggling in
the dark, and juggling with more than two people. Although it

photo by Seth Hudes ’20
Seniors M. Hudes, O. Sahnow, and P. Luljak pass nine
pins in a circle in the Davison lobby.

appeared polished on stage, there is plenty of behind-the-scenes
practice and teaching that goes into performances. Each week
Hudes and Sahnow teach less experienced performers, trying to
meet individual levels. “It depends on where they are. If we’re
teaching them how to juggle, we’ll start out with the basics.
There are a bunch of people who are sort of in the middle,”
Hudes said.
Teaching juggling has specific hand-eye coordination chal-

lenges that are overcome only with practice. “It’s hard sometimes
because there’s a balance between me, Owen, people who want
to just practice and juggle for fun, and people who are new,”
Hudes said.
One newer member to Circus Club, Sammy Braverman ’20,
had no previous experience with juggling or circus tricks. Since
joining Circus Club, she is one step closer. “I’ve almost learned
to juggle,” she laughed. “I’m just trying lots of things. Petra
[Budavari ’20] and I are pretty good at partner gymnastics.”
Jacob Greenwald ’19 is also a member but instead of juggling, he performs magic tricks. Greenwald is mostly self-taught,
and is especially interested in card tricks. He started performing
when he was only 10, and has performed professionally since
then.
For Greenwald and the jugglers, Circus Club provides time
to practice and learn from each other. “I spend an hour a day and
way more on weekends practicing,” Greenwald said.
According to Greenwald, it takes anywhere from a few weeks
to a few years to master a new trick. He enjoys doing tricks with
smaller groups of people, and likes to design tricks specifically
for other magicians. “I like the idea of taking the preconceptions
that magicians have and using it against them,” he explained.
Greenwald reports that he’s gotten comfortable with messing up on stage, and he’s usually able to get back on track with
the trick he’s performing. “I recommend it, and it takes work,
but…there’s a good community surrounding magicians; it’s
very supportive.”
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A look into geographic diversity in our school community

Are you or members of your family from a different country?
by TALIA KOLODKIN ’20

Though we have all ended up in the same school, members
of the Park community have roots all over the world. An assembly last November, organized by French teacher Jenny Sorel
and members of the “international” and “1st generation” groups
formed on the 2018 Working on Knowledge and Equity Day
(WOKE Day), highlighted the stories of eight students and their
families. The students spoke about how their families ended up

What makes you feel connected to your culture?
“I grew up with empanadas and pastel de choclo and all these
typical Chilean dishes, which I love and my mom would make.
I think for all people who are either immigrants themselves or
come from immigrant parents, food is always an important cultural
touchstone.”—Jeff Jennings, Upper School Science

What makes you feel disconnected to your culture?
“Today, it’s cool to be a part of another culture because there’s
so much life there, so much beauty there. But my mom didn’t
feel that, because she came into America and people made fun
of her accent; she didn’t feel like she was taken seriously, so she
lost that. She didn’t raise my brother and me with that much Jamaican culture, so I got it most from my grandmother.” —Addy
Claybour ’20

in America and the experience of straddling two or more cultures.
There are so many more students and faculty who share the perspectives and feelings brought up in the assembly.
This map is by no means all-inclusive, as data was collected
from an optional survey, but it does begin to acknowledge the
multitude of cultural backgrounds that can be found at Park. It
also reveals, geographically, where our community’s diversity
is lacking.

What’s your favorite thing about your culture?
“I like how out-there [Israeli people] are. The culture is less
filtered; the people are loud, and outgoing, and they make
jokes, and they’re all kind of in-your-face, but not in an attacking way. It just feels so alive and real.” —Noam Fox ’20

How does being first generation/part of another culture change your perspective?
“I used to think that every person of color, or at least every black
person, regardless of where they’re from, felt this intense anger
against racism. My dad being Cameroonian has changed my views
on that, because he never vehemently speaks about [racism] as
much as my mom does. I think there’s a stark difference between
African Americans who live here, and a black person who’s from
another country; just because you are black does not mean you
understand or have experienced racism.” —Vivie Eteme ’21

How does being part of another culture change your
What makes you feel connected to that culture?
perspective?
“I have my own Chinese culture to compare with, so I think I do have
a different perspective [on American culture]. For example, compared
with my culture, the American culture is extremely friendly to kids,
but not necessarily to old people. In English, it can be rude to say the
word ‘old;’ you don’t call people ‘old.’” —Xiaomu Hu, Upper School
Modern Language (Chinese)

“When I was younger, there would be a breakfast every
Sunday. I would wake up to the smell of fried plantains,
and cabbage, and ackee and saltfish [Jamaican National
Dish] and I would hear Bob Marley or some other old time
reggae music.” —Becky Scott ’20
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Chinese exchange marks tenth year anniversary connecting schools
by IAN GREENBERG ’19
Going into freshman year, each
student has a decision to make: either
continue to study French or Spanish,
or take a detour and learn Chinese.
Twelve years ago, however, this was
not the case. There was no Chinese
program.
Hired a dozen years ago, Xiaomu
Hu set about building a Chinese language program. Not long after Hu
began teaching her first section of
Chinese language in 2007, the idea
of an exchange trip was approved.
From March 13 to 25, 2019, 14
Chinese language students will visit
China in the school’s fifth exchange
trip.
Hu now teaches all four levels of
Chinese. “I have been teaching since
the beginning, 11 and a half years. I
don’t know where the time went!”
Hu said.
Only a dozen students enrolled
in beginning Chinese that first year,
but it grew slowly. The Modern Language Department and Hu added a
higher level to the curriculum each
year. As more students selected Chinese for their language requirement,
Hu became a full-time teacher.
Learning Chinese is considerably
different from a romance language,
in part because it is tonal and written in characters. “It really opens up
their minds to learn such a different
language and culture,” Hu said.
As the program grew, former Up-

per School principal Mike McGill
pursued a Chinese Exchange program
during the summer of 2008. McGill
traveled to Beijing and met with a
consultant to form a sister-school
relationship. The consultant, Yajun
Chao, connected Park to Beijing #9
high school.
Students from Beijing #9 have
come to Baltimore several times
over the last decade during the Chinese New Year week (normally late
January or early February). Over the
years some of the relationships established in these visits have continued
to connect Park families with Chinese
families.
During the first exchange trip in
March 2009, 11 students from Park,
Hu, and history teacher Jon Acheson
traveled to Beijing. During spring
break 2011, Acheson and Hu chaperoned another dozen students on the
exchange trip. In 2013 and again in
2016, the trip added English teacher
Kirk Wulf as chaperone. Wulf is an
intermediate level Mandarin speaker
who lived in Taiwan, and is a student
of Chinese literature.
In Beijing, students will practice
speaking the language, attend classes,
and be immersed in the culture of
Beijing. The itinerary for the group
includes a visit to Xi’an, the ancient
capital in the Yellow River valley.
Each student will be matched with a
student from Beijing #9 and stay with
that family for the bulk of the trip.
One student going on the upcoming trip is Sammy Braverman ’20. “I

can’t wait to visit China and apply
all the knowledge I have learned in
[Chinese] class,” Braverman said.
Enrolling for ninth grade, Braverman decided to take Chinese. “I was
so excited to learn there was a Chinese program at Park. Chinese is one
of the most commonly spoken languages, so learning how to communicate with so many more people in
an entirely different part of the world
sounded fascinating,” she said.
Park alumnus Anias Stambolisd’Agostino ’12, who studied with
Hu in Upper School, is helping organize this year’s trip. Stambolisd’Agostino, who is fluent in Chinese,
works as Co-Director of the Chinese
Language Institute (CLI), based in
Guilin in south central China.
This past summer, Gabe Wittman ’19 traveled abroad to study at
CLI and lived in the city of Guilin
for several weeks. Wittman is now
signed up for the exchange trip in
March. “I started taking Chinese in
ninth grade. I have found the classes
here very interesting, so I wanted to
pursue it even further,” Wittman said.
At the institute, Wittman lived in
a dormitory and experienced immersion classes which met about four
hours a day. “It was a little challenging, but very interesting. I learned a
lot,” he said.
In the language classroom here,
Hu’s Chinese courses include studying cultural attributes. Ollie Thakar
’19, who has completed all four levels
of Chinese and was on the 2016 trip

photo by J. Acheson
Xiaomu Hu with students from
Beijing #9 high school visiting
Park, February 2012. The exchange program began in 2009.

as a freshman, values this program as
an opportunity to learn about cultures
and customs that are not Western.
“Chinese is a language that is so
different from anything else that we
know. For culture, the focus is on
something Eastern, something that
we do not talk about that much. It

is great to get another perspective,”
Thakar said.
Besides Stambolis-d’Agostino,
Hu’s teaching has inspired other graduates to continue studying Chinese
beyond high school. Another example
is David Agronin ’13. After taking
French in eighth grade, Agronin decided to transition into Chinese-I his
freshman year. Agronin went on the
trip in 2011.
Upon graduation in 2013, Agronin
continued to study Chinese in his college years. “The biggest thing about
Park’s Chinese program was that it
opened up a whole world to me that
I would have known nothing about
before,” Agronin said.
“It’s like an entire half of the
world that has an entirely different
perspective is open to you, including
music, art, literature, and history that
goes back further than the Greeks or
Romans,” Agronin said.
Agonin now lives in Shanghai.
Another Park alum who continued with Chinese is CNBC’s Asia
Pacific editor Everett Rosenfeld ’09
who lives in Singapore.
With the number of students enrolling in Chinese remaining steady,
it appears that this program will continue to educate students for years to
come.
“I am glad we have a Chinese
Program. I feel that learning a language that works differently is very
beneficial to the minds of students
and young people,” Hu said.

Scouting involves committed students in seven year odyssey
by AARON HIRSCHHORN ’21
“A Scout is: Trustworthy. Loyal. Helpful.
Friendly. Courteous. Kind. Obedient. Cheerful.
Thrifty. Brave. Clean. Reverent.”
This is the Scout Law, a code of honor that
every Boy Scout has to memorize and follow.
The mission of the Boy Scouts of America
is to “prepare young people to make ethical and
moral choices over their lifetimes.” Believe it or
not, we have several Boy Scouts here at school.
Generally, boys start the program in 6th
grade in the first rank. In order to advance a
rank, scouts need to complete requirements.
Seven ranks over seven years comprise the full
program: Scout, Tenderfoot, Second Class, First
Class, Star, Life, and finally, Eagle.
Tyler Laborwit ’20 is an Eagle Scout. Typically, scouts reach this milestone when they are
18; however, Laborwit became an Eagle Scout
two years early when he completed his requirements last year, as a sophomore. “[I] worked a
lot,” he said. “I was extra motivated… so that
I can focus on [school] work during my junior
year.” Laborwit is the youngest Eagle Scout
in his troop.
One of the tasks Laborwit needed to complete in order to become an Eagle was a service
project that he designed for his troop. The project involved making meals for families at the
“Believe in Tomorrow House for Children”, an
organization to for families whose children are
getting treatment at Johns Hopkins Hospital.
“Most Eagle projects are building benches
or shelves for a church or community center,”
Laborwit said. “But I wanted to do something
with cooking because that is my passion.”
Being an Eagle Scout also comes with great
responsibility. Laborwit has to help the younger
scouts learn the skills they need to advance.
“I’m kind of like the instructor,” he said.
Gus Goucher ’21 and Anthony Dender ’21

photo courtesy T. Laborwit ’20
In 2018, T. Laborwit earned Eagle, the
highest rank attainable in Boy Scouts.

are in the same troop, and have been together
since they were in the Cub Scout program, the
precursor to Boy Scouts. Goucher recently became a Star Scout, and Dender is First Class.
They meet with their troop once a week, unless they have a camping trip that weekend.
Camping trips are monthly, and are not simply
setting up tents and roasting marshmallows.
Sometimes they go rock climbing, or white water rafting, and “every February we have a ski
trip,” Goucher said.
Sam Cochran ’20 is the Senior Patrol Leader
of his Boy Scout troop. Basically, his job is
to keep the rest of the troop in line. He organizes plans for each meeting, and tracks group
progress throughout the year. “I act as the intermediary between the adult leadership and the
members of the troop,” Cochran said.
“We fall into formation at the beginning and
have announcements...there are two main things

we do: skills and merit badges,” Cochran said.
“It’s a variety of different stuff. People doing
the skills can get those skills checked off, or
you can advance your rank.”
Skills include building fires and packing a
bag correctly, and usually, it is the job of the
older scouts to teach the younger scouts. “We
teach the younger scouts how to set up tents a
lot because we get new scouts every six months
or so,” Goucher said.
Additionally, meetings provide time to work
on getting merit badges. Scouts around the same
age go for the same merit badges at the same
time because they are typically the same rank.
There are many different types of merit
badges. In order to become an Eagle Scout, you
need 21 badges. Thirteen of these are specific,
required badges: the “quintessential” Boy Scout
badges. These include hiking, camping, and
swimming, The other eight can be any other
badges of each scout’s choice.
Examples of merit badges include art, entrepreneurship, electronics, dentistry and truck
transportation. “There are badges for basically
everything,” Dender said. “If you have some
kind of passion, there’s probably a badge for it.”
Cochran finds that people are generally interested and seem excited when he tells them he
is a boy scout. But, Laborwit said, “I won’t go
out of my way to mention that I’m a Boy Scout,
because most people have a false conception of
the organization.”
According to Laborwit, some of the organization’s views “can upset Park people.”
“But that is only on the national level. In our
individual troops it is more about community
service and life skills, almost entirely separate
from government,” Laborwit said.
Regardless of other people’s perceptions, all
four students have learned a lot from their time
as Boy Scouts. “Boy Scouts taught me what a
leader is,” Laborwit said.
This was one thing all agreed on. “I’d say

the most important thing is leadership experience,” Cochran said, “learning how to organize
a group of people around my age to do a task
without just saying ‘Hey, I’m in charge, you’re
going to do this.’”
Each one of the scouts also learned individual, more personal lessons. “Teamwork is probably the main lesson I’ve learned,” Goucher said.
“[Being a Boy Scout has] given me a heightened sense of responsibility for my actions and
how my actions are perceived,” Cochran said.
“In middle school, I was shy,” Laborwit said,
But Boy Scouts taught “[me] how to be more
confident in class,” he said.
“The big thing is that it has made me appreciate doing good things for people without
getting anything in return,” Dender said, “just
being a helpful person when you aren’t expected
to.”
Of course, they also gain life skills through
earning merit badges and during trips. “I learn
the lessons, and then when I see an opportunity where I can use those lessons, I use them,”
Dender said.
Boy Scouts is a great way for boys to make
new friends and learn
important life lessons.
“And also,” Cochran added, “if
I get lost in the
woods, I’ll know
what to do.”

photo courtesy S. Cochran ’20

Arts & Culture //

The

Postscript

FEBRUARY 13, 2019

12

Burgeoning music offerings require time, space, and teachers
From MUSIC p. 1
has become a fixture in the Lower and Middle
School. “Now, we have kids in fifth grade concert band who have been watching the concert
band play since they were really little,” Lower
School music teacher and director of after
school music Chris Peterson said. “And so when
they go to their guitar and piano lesson, they’re
thinking about playing in these ensembles. We
used to have about 60 students in after school
music, and now we have 150. And it’s because
kids are really invested in their music education.
The kids want to get in at a young age.”
And that growth is astonishing. In the 201415 school year, 143 Lower and Middle School
students were playing in an ensemble or group.
By the 2017-18 year, that number had grown to
282. The Lower School band has grown from 16
to 29 students in the past three years; in the past
four years, Middle School strings has grown
from four to 25, and Middle School band from
five to 48. To help field all these student musicians, the number of ensembles has grown from
eight to 22.
“It’s grown really fast and there’s been tremendous buy-in for something that’s still only
two years old,” Doug Jameson, Middle and Upper School music teacher, said.
To cover all these new ensembles while still
teaching music classes for all other grades in
Lower and Middle as well as Upper School, the
music department faculty have been spread thin.
Every music faculty member other than Upper
School music chair Adele Dinerstein works in at
least two divisions, and some run as many as six
ensembles in addition to their regular teaching.
Peterson, who began working at Park right
before the program expansion, knows this as
well as anyone. “I started as the K2 to third
grade general music teacher, and 40 percent of
the work of after school music,” Peterson said.
“As I took over and became director of after
school music, that program and the jazz bands
expanded massively, and suddenly I had to have
a job shift. Right now I’m teaching third and
fourth grade, fourth and fifth grade jazz, Upper
School guitar, music tech, and a Middle School
keyboard and guitar course. My job is really
nothing like when I started.”

This level of participation in music programs
means that ensembles are growing out of the
spaces that the Arts Center provides. Middle
School strings now practices in the dance studio, which has been carpeted to accommodate
the instruments. As previously mentioned,
Royce packs 48 kids with large instruments
into her room for Middle School band.
“Our challenges are almost always facilities
and equipment based. None of our rooms were
built as band rooms or orchestra rooms,” Peterson said. “Even something as simple as getting
stands and chairs becomes difficult when you
have to get enough stands and chairs for the
entire sixth and seventh grade.”
And as of right now, the Middle School
schedule does not include ensemble blocks for
eighth graders, who have an elective-based arts
class system. Some of the auditioned ensembles
that meet outside of the school day, either in the
morning or afternoons, have picked up a few of
these students, but many of those who do not
get in are left to spend a year without being in
any ensembles, pointing back to the original
issue of gaps in music education.
The largest challenge, however, is only on
the horizon. As students who have spent the
span of four grades playing instruments in ensembles begin to hit the Upper School in the
next two years, all the department can do is
brace for impact.
Without a Director of Arts, the question
of hiring new faculty has been pushed to the
wayside. “Hiring new music faculty is not
something that [History (US), Set Designer
(MS, US), and Tech Director] John Trout or I
am tasked with looking at. That is going to be
something that the new Director of Arts is going
to be dealing with,” Upper School visual arts
teacher Christine Tillman said.
Without a Director of Arts, much of the administrative work has also fallen on the music
department. “We have been doing way more
administrative work to build and keep the program going than I think we ever anticipated,”
Jameson said. “It has been a lot of work to book
spaces, make sure everyone has instruments,
work budgets, work out conflicts with space
and schedule, and thread that needle.”

photo by Seth Hudes ’20

Music teacher Maeve Royce conducts the recently formed MS Big Band Jazz
Ensemble, one of the new groups which practices during the school day.
The amount that the musical groups will
grow is unclear, but based on Middle School
participation, an ensemble like Upper School
strings, which currently has 10 members, could
balloon to close to 40, and the same is true for
the jazz and wind ensembles.
“We have about 80 kids in ensembles right
now. I would anticipate doubling that in the next
two years, not even filtering all the way through
Upper School,” Jameson said.
With these numbers, the issues of space will
just be exacerbated. Dinerstein’s room for example, was built as a choral space, and lacks
open and large space for more than 10 students
with their instruments.
As the schedule in the Upper School is also
currently under review, it would be important
to keep G block, which as of right now, is when
almost all the Upper School ensembles meet.
“If ensemble participation continues with
the same numbers that it has in Middle School,
we will not have the time or space to accommodate it. I’m sure we will be creative in programming, but as it is now, we need G block
as a designated time for ensembles,” Dinerstein
said. “Right now, just about at a third of Upper

School is doing music at that time. If we’re
planning on growing that number, then we need
to hold some time for these groups. All these
students do not have the same free time (in their
schedules). I think it’s going to be a little tricky
to preserve ensemble time and also leave room
for growth.”
If half the Upper School is in ensembles during G block, that would also shape the concept
of free time and the amount of work teachers
can give.
“What we’re going to find is teachers having a harder time meeting with students, and
students telling teachers they do not have time
to do all the things that their teachers expect
them to do,” Tillman said.
As the successes have compounded, like a
full Middle School orchestra performing “Carol of the Bells” at the winter concert this past
year, the future is both exciting and unknown.
Scheduling, space, and faculty are all looming
problems without clear solutions. In five years,
the music program will be one of the strongest
in the area, but the organizational work that
will need to be done to accommodate that is
colossal.

As the music program grows, kids flock to private after-school lessons on campus
by JESSE FELLER-KOPMAN ’21
Every afternoon, more than a dozen students head down
to the basement of the Wyman Arts Center to get their weekly
fix of music in the form of taking after-school lessons.
After-school music has been taught for at least a couple
of decades. In the fall of 2016, Lower School Music Teacher
and Director of After School Music Chris Peterson took the
program to where it is today. “About two years ago, I asked
Pricilla [Morales, Associate Head of School,] if I could be
the director and that is when the program really started to
grow,” said Peterson. “Back then, we had about 80 kids taking lessons. It then grew to 99. The following year we had
120. We had about 140 sign up at the beginning of this year
and now we have 150.”
Lessons are available for 16 different instruments, ranging
from guitar and piano to trombone and saxophone. It costs
$38 for a 30-minute lesson, $52 for a 45-minute, and $64
for 60 minutes.
The program is designed to take as much pressure off the
students, parents, and teachers as possible. “At other schools
that I’ve taught at, kids will take their music lessons during
the day, in their lunch, or other free block periods. I think
that Park’s program is much more conducive to learning as
it doesn’t interfere with kid’s precious free blocks during
the day,” said Scott Tieman, who has been teaching drums
at Park since the fall of 2016. “Whether a student takes their
lesson right after-school, or they take it after they get a bit

of homework done, it is really good that kids are given a break
from school or their work much like a sport would.”
In recent years, music teachers Maeve Royce, Bruce Bryant,
and Doug Jameson have been working to expand the music program for middle schoolers. New choirs, bands, and ensembles
have been created and in effect, many of the new musicians go
to take lessons in the basement after-school.
Peterson mainly attributes the growth in after-school music
to the growth of music opportunities in the Middle School. “The
growth [in after-school music] isn’t magic; the music program
as a whole has been growing,” Peterson said. “Middle School
growth has been bleeding into the Lower and Upper Schools so
after-school music is here to make sure that people who want to
play music are supported.”
According to Tieman, the best part, for both him and his
students, is being around other musicians. “I love being around
other music teachers. If I have a student working on ‘Smoke on
the Water’ I can tell Howard [an after school guitar teacher] to
have a student play the same song. They could then play together,
at a recital, which is the point of music.”
Most recruiting of students is done during the summer by
Peterson and Kara Leonard who currently works as a Lower
School administrative assistant. Leonard is second in command
to Peterson and is in direct contact with the teachers and parents
about scheduling and payments. The majority of the students are
continuing from previous years and the only advertising done is
in the back-to-school pamphlet. Students have three lessons to
decide if music lessons are something they are interested in and

after the fourth, they are committed for 28 weekly lessons.
The faculty are top of the line professionals who have
been playing music for decades. “Most of the teachers that we
hire have degrees in music,” said Peterson. “I could have met
them through a gig, been recommended by a mutual friend, or
teachers can even apply on our website.” The teachers are all
qualified and are always good fits for the students. As Peterson
put it, “The kids come for the availability of the lessons, but
stay for the teachers.”
“The program is really great. [Tieman] is awesome,” said
Sam Keleman ’21, who has been taking drum lessons with
Tieman for about two years.
While there are many pros and cons to after-school music,
there is one thing that I think makes it worth it to so many
people. “I think the most outstanding feature of Park’s [afterschool] music is the sense of community. Every day I see
middle schoolers and lower schoolers talking to each other
about how their day was or a homework assignment. We
just talk while they are waiting for their lessons and that is
what makes it worth it for me and I think the students too,”
Leonard said.
That sense of community is something that I think is the
most crucial aspect of the lessons. You don’t have that at
private lessons at a teacher’s house and that is what separates
Park’s system from any other music lesson. There are 150
students and 20 teachers in the after-school music program,
which fosters a group of people who are there because they
just love playing music.
.
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Jean Shin visits as Resident Artist
display in the Richman Gallery. The Museum of
Modern Art (MoMA) passed down their collecArtist Jean Shin’s works are large, labor- tion of 35mm slides to Shin after going digital.
For decades, tens of thousands of physical
intensive structures and sculptures. Her pieces
invite large and diverse audiences and chal- slides were purchased and used by teachers and
lenge them to rethink their own consumption art historians world-wide to document and unand pollution patterns. Shin, the 2019 Diana derstand the history of modern art, but the back
Fox Resident Artist, is a nationally recognized inventory of physical slides at MoMA became
Asian-American artist whose work explores redundant given the ease of digital access.
For “MetaCloud,” Shin strung the slides toidentity and community.
Shin reuses common objects and consum- gether using metal pins. Each chain of slides,
able goods, such as umbrellas, articles of cloth- she says, is like “a DNA strand,” and are hung
ing, pill and wine bottles, and film slides in her together from the ceiling in various lengths
site-specific installations. Shin reflects the less which like chandeliers.
Shin also ran workshops while visiting camconscious thinking of people who use and often
pus. Students from the Junior Portfolio class
throw away common objects.
Instead of using new materials, Shin invites helped create similar slide chains using slides
her audience to become participants in her from their own families or donated by members
work. One installation features military gar- of the Park community.
“Working with her was very interesting bements, which were mostly donated to her by
veterans. Her interest is in human beings, and cause we were given hundreds of slides and we
could just explore them and look at them. Once
how art reflects who we are.
Shin’s 2017 installation, “MetaCloud” for we got a handful of slides that we wanted, we
the current exhibit, “Worldly Possessions,” is on would drill or hole-punch holes in the frames
and then see how the
slides made a story,”
Mora Perl ’20 said.
The Arts department
learned of Shin’s work
on a visit to the Philadelphia Museum of Art.
The department worked
alongside the Gallery
Committee to review
Shin’s pieces before
her visit to make sure
that all students could
engage with her work.
“She’s working on a
very high level,” Exhibitions Educator Janna
Rice said.
“American culture
photo by Seth Hudes ’20 is based on consuming
Shin’s installationsre-purpose commonly discarded goods and services. In
objects to explore questions of culture and identity. that sense, her work re-

by DASHA KHRISTICH ’19

photo by Seth Hudes ’20
“Metacloud,” currently in the Richman Gallery, is part of the exhibit “Worldly Possessions.”

flects who we are and the kind of connections
people have,” Rice said.
“[Shin] reflects on society by examining the
clothes that we wear, the items that we purchase, or the things that we take photographs
of and deem important enough to be captured
on film,” Rice said.
Shin spoke in Assembly to Upper School
students on January 23 of her own identity. As
a child of Korean immigrants, both of whom
were professional educators, and an AsianAmerican woman, Shin’s work is often set in
Asian-American communities, and includes the
voices and traditions of the people who will
experience her art work.
“We’re always thinking about representation, and who is actually on stage,” Christine
Tillman, Visual Arts teacher said. “The Arts
department has to think about representation on
so many levels. The artist is speaking to such a

diverse audience. Not everyone in the audience
takes visual arts classes.”
The department also weighs how to make
all spectators feel represented.
“It’s important to have someone whose work
will be accessible,” Tillman said. “We think
about the gender and racial background. In the
art world, men still control a lot of power, and
women are still in the minority, but at Park, we
are a more female heavy department. For us,
having both male and female voices is really
important.”
Shin’s work is an immersive experience.
Walking through the current gallery show is
like a first-hand experience of moving through
the history of art, allowing one to feel how technological change affects what we do to create
personal meaning and identity.
The show, titled “Worldly Possessions,” will
be up until March 1.

Musicians have a very different college process
by PENNY CELTNIEKS ’22

While the college application journey is
difficult for everyone, musicians have it even
tougher than most. In addition to the regular
process of standardized tests and essays, musicians have to go through pre-screenings and
auditions.
The love of music, though, has committed
these three musical seniors, Cooper CromwellWhitley, Jane Pelton, and Catherine Reid, to
seek a place beyond high school where their
talents can flourish and where their professional
ambitions can grow. The three students are in
the process of auditioning for both university
conservatory schools as well as music colleges
within larger university.
Cromwell-Whitley grew up surrounded by
music; both his parents are professional musicians. When he was seven, he and his Grandma
were at a yard sale and he saw a trombone.
When he asked for it, his grandma said no, but
later that year, he recieved one for Christmas.
He has played it ever since, only taking a break
in fourth grade and picking it back up in sixth.
By freshman year, Cromwell-Whitley knew
that he wanted to pursue music in college. He
credits much of his inspiration to a summer
camp he attended. “There were so many mentors there that really pushed me and made me
feel like I was something special,” he said.
Pelton grew up wanting to play the violin.
When she was five, she begged and begged for a

fiddle. When she got one, her love
for it grew. About two years ago
she realized she wanted to focus
on violin and pursue it in college,
after seeing a friend from music
camp make a last-minute decision
to pursue music and realized that
she had that freedom as well.
Reid remembers being taken to
the Baltimore Symphony Orchestra at a very young age. While
sitting in the audience, she was
intrigued by the harp. Reid made
the decision junior year that she
wanted to study music in college.
Each of these seniors has applied to a number of schools, and
photo by Sonee Goles ’20
photo by Sonee Goles ’20
photo courtesy Catherine Reid ’19
Reid has even applied to schools
more like a private lesson than an audition,” said Reid.
in the United Kingdom.
The extra demand of performing in audiFor Cromwell-Whitley and Pelton, many of Cromwell-Whitley said.
A unique dificulty for musicians is balancing tions and sending in pre-screenings adds antheir schools required not only an audition but
also a pre-screening, a process in which appli- school work and practice hours. While they do other layer of stress for senior year musicians
cants send in recordings of themselves playing have other academic interests, it’s difficult to applying to college.
All the work over the years these students
before their audition so the schools can choose put their instrument second. “The thing that I
am most passionate about, I just don’t have as have put into mastering their instrument is aswho they want to hear in person.
The Julliard School required Cromwell- much time for because I have to spend so much tonishing, yet all must be able to make time to
Whitley to record five different trombone pieces time here at Park,” Pelton said. She cannot wait put together complicated new pieces or writing
and performing in order to get into a school of
for the pre-screening. The actual auditions re- until she can just be able to focus on her art.
Some teachers understand that the applica- their choice. Given a full high school schedule,
quire learning even more pieces, not to mention
the cost of travel. The performance space and tion and performance requirements create a dif- a full practice schedule, and the demands of
audition experience is unique to each school. ficult bind, but their academic standards don’t the application process, it’s a stunning feat for
Some judges sit silent and straight-faced until change. “I am still expected to perform well in these performers to accomplish an invitation to
the audition is over; in other schools, “it was school by teachers, my parents, and myself,” a program of musicianship in college.
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GRAUL’S FARE EXPANDS DAILY PALETTE Jenkins’s If Beale Street Could Talk soars
School store sells high-end prepared food
make sure to put the dish into the microwave
to get the full experience.
The colorful sushi was a hit right from its
Are you hungry for an egg and cheese sand- debut in the store. I remember the first day when
wich with bacon for breakfast? Do you fancy the black platters of sea-weed wrapped rice and
yourself a fresh and filling BLT? Do you need a fish sold out in a flash. Nothing has changed.
According to School Store Manager Sally
healthy and delicious salad before a big game?
Want to devour a serving of Sesame Lo Mein? Hunsinger, people rush to get the fresh CaliHow about treating yourself to a platter of sa- fornia Rolls right after the doors to the store
vory sushi? If so, try out the new additions in open. Avocado is one of the new comfort foods.
The consensus for the new school store ofthe school store. With this new partnership with
Graul’s, the school store has transformed from ferings seems mostly positive across grades.
a place to get a snack to a fully-fledged market “I like the change because if there is nothing
in the cafeteria, I can always make my way
with hearty and delicious meals.
down to the school
Prior to writing
store and love all
this review, I never
the options,” Lexi
made a purchase
Mantilla ’19 said.
from the store – the
Dash Silberg
food was not ap’20, though dispealing to me and
couraged by the
the selection was
costs, had praise
limited. However,
for one Graul’s
after the menu got
import in particurevamped, I wanted
lar, “I believe that
to grab every single
the food is grossly
item from the shiny
overpriced, and I
new refrigerators.
would appreciate
The breakfast
if it was lowered,
sandwich—cold
photo by Rachel Miller ’19 but I love the new
and packaged out
of the fridge— Our tireless food reviewer samples a platter of addition of sushi,”
looked like plastic. California rolls outside the math-science offices. he said.
There are
But after a quick 90
seconds in the microwave, the salty bacon per- many favorites. “The turkey and provolone
fectly combined with the melting cheese and the with lettuce and tomato is so good. I highly
egg was a perfect fluffy foundation. Even the recommend going to the store,” Caleb Craven
toasted English muffin was delectable , the light ’21 said. I completely agree.
muffin protecting the ingredients wonderfully.
Select items available at the school store:
The new mac and cheese is a gooey masShrimp Tempura: $7.00
terpiece. Open the box and you will already
Egg, Cheese, Sausage/Ham Muffin: $4.25
be satisfied by the home-cooked smell. The
Smithfield Chicken Salad on Croissant: $7.75
warm steam will make you reminisce the days
Sesame Low Mein: $2.65
of watching Flintstones while munching on a
California Rolls: $7.00
hot bowl of noodles. Just like the sandwich,
Salad Bowl: $5.25

by ANTON SHTARKMAN ’20

by BEN COHN ’19
In composer Nicholas Britell’s score for If
Beale Street Could Talk, the new movie from
Moonlight director Barry Jenkins, there is a moment, the flutter of a flute to be exact, that will
fill you with palpable emotion. This is what it
feels like to watch Beale Street. Your heart will
soar so high that you will think that it has to fall,
but it doesn’t—it inches up just a little farther.
Based on the novel of the same title by
James Baldwin, Beale Street is about a black
couple, Clementine “Tish” Rivers (Kiki Layne)
and Alonzo “Fonny” Hunt (Stephen James).
They’re so in love that they make their basement apartment feel like the warmest home in
New York City. But Fonny is accused of raping
a woman, and even though there is irrefutable
proof to the contrary, the case begins to build
against him.
The clearest influence for Beale Street is
Douglas Sirk. Sirk was a director of 1950s
“women’s pictures,” romances that at the time
were dismissed for being melodramatic. But in
the years since, film historians have reclaimed
Sirk as a master of the form, someone who directed films as much as he directed pure emotion. And Sirk’s films were sneakily political,
taking shots at the classism and hypocrisies at
the center of the American dream.
Beale Street is a famous, formerly notorious, street in downtown Memphis, Tennessee.
“Beale Street Blues” was penned in 1916 by
black jazz trumpeter W.C. Handy and popularized by Louis Armstrong. The film and James
Baldwin’s novel place a young black couple on
a similarly noisy street in Harlem in the 1970s.
Beale Street is certainly full of emotion,
but its politics are not sneaky; they’re furious.
Layne narrates a few passages in the film that
tell us the history of incarceration in the United
States. These short essays make clear what is
subtext in the rest of the film: black men are
ripped from their families every day, leaving
holes in the lives of those that they love.
Jenkins honors Sirk not only through his
messages, but also through his style. The cast

image courtesy thecharles.com

is outfitted in rich, autumnal colors, just like
in Sirk’s masterpiece, All That Heaven Allows
(1955).
The atmosphere of Jenkins new film is as
color-soaked as his award-winning Moonlight
(2017), but Beale Street is so detailed and soft,
it’s comparable to being folded between two
sheets of velvet. Beale Street is overflowing
with empathy. The audience I saw the film with
gasped, cried out, and bawled by the end. It’s
that good.
This film is an experience, so well thought
out from every angle that even the set design
and shot choices feel true to its world. Few films
come out every year that are an event. This is
one of them. It has three Oscar nominations,
including Britell’s for Best Original Score.
To see Beale Street is to become totally immersed, and when you leave, you might find that
you can’t totally shake the film. Even a month
afterward, I still find myself drifting back to
Tish and Fonny.

Gone with the Wind provokes but also informs southern white nostalgia
by ERIC SMITH ’22
As a school, we tend to be openminded and liberal in many aspects.
Unfortunately, our community
can fall prey to groupthink, whereby
political and social views that differ
from our own can be met with a range
of reactions from mild disdain to outright hostility.
This was the case last summer
when I was seeking a classic book
to read.
I finally settled on Margaret
Mitchell’s Gone with the Wind. I
sought out a teacher to confer. To
my surprise, they curtly replied that
they strongly did not believe I should
read it due to the fact it would instill
negative values.
However, when I did read it, I
realized that Margaret Mitchell is a
spectacular author, and that it is a
shame that she only produced one
book.
She has a knack for creating a vivid representation of the disintegrating Old South, and writing realistic
multi-faceted characters.
If one is willing to digest the romanticized Confederate material itself with an attempt to analyze and
evaluate the context of the social
condition, this book will identify
how people not only can survive but

and vain daughter
of a wealthy plantation owner.
S c a r l e t t ’s
powerful ability
to charm makes
her a sought-after
woman in Georgia. However, her
charms fall flat as
the boy she loves
is engaged to another woman.
This brings us
to the second and
third main characters, Ashley
Wilkes, and his
fiancé, Melanie
Hamilton.
Ashley’s preferences are entirely different from
Scarlett’s, as he
possesses none of
the joie de vivre or
extroversion she
image courtesy Amazon.com exhibits.
Melanie Hamsuccessfully move forward in a new ilton is Ashley’s cousin, and his beuncertain future.
trothed. She was written to be the
There are four main characters in moral opposite of Scarlett O’Hara.
Gone with the Wind. The book is writMelanie is sweet-hearted, innoten from the point of view of the pro- cent, and fiercely loyal.
tagonist, Scarlett O’Hara, the selfish
The strength of her character leads

the final main character, Rhett Butler,
to call Melanie one of the few great
ladies he had ever known.
Rhett Butler is a dashing scoundrel who had been forced out of
formal society due to a scandalous
drama.
He is similar to Scarlett in morals
and principles, and is the only person
that loves her for her true self.
As the horror of the Civil War
comes and goes and their “reconstruction” into the Union begins,
these four characters’ lives are turned
upside down.
It shows their struggles, their
dreams, and ultimately how they
managed to piece themselves back
together now that their old values are
“gone with the wind.”
When this book is opened to
scrutiny, many critics point to the
maligned “Southern values” upheld
in the book regarding slavery and
women. While these observations
are accurate, to focus solely on this
would be missing central themes and
poignant lessons of the story.
The heart of the novel is the vitality and iron strength of the human
spirit. It reveals what things people
can draw their strength from, and how
true personalities can be discovered
and emerge, even if untimely, when
faced with unimaginable hardship.

The book shows how Scarlett
fiercely pushes forward, using her
intelligence and cunning to save her
plantation from soldiers and white
carpetbaggers. Mitchell then juxtaposes her struggle against Ashley,
and the other Southerners, (except
Rhett) who are left stymied, longing
for the past, but simply content they
fought for and lost a cause, that in
their minds, was worth fighting for.
When you read this book I want
you to give thought to what would
you do, where would you go, and
what you could endure if all that you
knew and trusted was no longer considered possible. What would you do
in that circumstance?
Gone With the Wind was
published in 1936, a time when
the racist ‘Lost Cause’ idea—the
belief that the Confederacy’s defeat was a tragedy for southern
white culture—was commonly
held. It won the Pulitzer Prize
for fiction in 1937, and is believed to have sold more than
30 million copies worldwide.
In 1939 it was first adapted to
film and produced by David O.
Selznick, becoming the highest
earning film up to that point in
history.
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BRUIN NIGHT
2019
On January 25, over 100 Park students, faculty, and
parents travelled to Stevenson University to support
the Boys’ and Girls’ Varsity Basketball teams and
witness the unveiling of two championship banners.
photos by Sonee Goles ’20

Tough defense not
enough as Girls lose to
unbeaten Indian Creek

Boys take care of
business against winless Sts. Peter & Paul

by QUINN SEIDENMAN ’21

by CALLIE KROSIN ’21

Coming into Bruin Night,
the Girls’ Varsity basketball
team had an opportunity to
knock off undefeated Indian
Creek in front of an excited
student section.
While the Bruins were underdogs heading into the matchup,
the game was extremely close for all four quarters “We fed off
of the energy from the fans and kept a really tight game all
throughout,” Bernie Berner ’20 said.
The Bruins were trailing by three to close out the fourth
quarter, but a last second inbound play was unsuccessful, leading
to a final score of 28-25 in favor of the Eagles. The low scoring
affair was highlighted with strong defense by the home team,
as Indian Creek averages close to 50 points for in conference
games.
Even though the Eagles left Stevenson with the victory, the
Bruins were able to prove that they can play with anybody.
The Bruins finished their regular season at 6th place in the
C Conference with a record of 5-5.

L

25-28

Starting the game with an
all senior lineup and a large
crowd, the Bruins were prepared to face the Saints Peter
and Paul Sabres. After a relatively close first eight minutes, the Bruins dominated in the
second quarter, outscoring the Sabres 21-3.
Bruin Night was the second time that the teams faced off.
When the Bruins travelled to Easton on December 18, they
won 50-39.
Capitalizing off of turnovers and depth led to success for
the home team. The Sabres got into early foul trouble. As the
gap between the score got larger—due to stops on the press and
16 total steals—more players got into the game. “It was great
to see everyone on the team get time on the court,” captain
photos courtesy Communications Will Tucker ’19 said.
As of February 7, the Bruins sit at 4-3 with four games left
L. Davidson (left) and W. Tucker (right) were key
to play. If they continue to play like they did on Bruin Night,
contributors in their team’s respective games on
then they could easily find themselves in the playoffs for the
Bruin Night.
first time in three years.

W

55-34

Girls’ JV Basketball loses in dramatic championship
The Bruins kept it close despite the ejection of their
head coach, but they couldn’t edge rival Beth Tfiloh
by QUINN SEIDENMAN ’21
After a hard fought battle in the championship against Beth Tfiloh February 7, the Junior
Varsity Bruins failed to repeat as champions
of the Interscholastic Athletic Association of
Maryland C Conference.
The first quarter started off well for the visiting Bruins; they created a small lead by playing
strangling defense and hitting free throws. The
team was able to have some success at the foul
stripe, despite the squawking from the Warriors
student section as Park players went to shoot.
Although the interjections from the Beth
Tfiloh fans didn’t seem to have an effect on
the free throw shooting, it clearly pushed the
team’s morale to the breaking point.
After a warning was issued to a Bruin player,
the team picked up a bench technical foul while
the Warriors were shooting free throws that lead
to the ejection of Head Coach Dee Farmer.

Even though the game was knotted at 13-13
at the conclusion of the first quarter, Beth Tfiloh
had clearly earned an intangible edge following
the commotion.
It’s never a good sign when a parent offers
to help coach the team mid-game.
“Everyone was playing hard and emotions
ran high,” Aidan Connors ’22 said. Through
Farmer’s ejection and other distractions, the
Bruins continued to battle. “We kept playing
hard and stayed focused on the game.”
Other than the outbreak of technicals, both
teams committed enough personal fouls to send
each other into the double-bonus early on in
each half. Free throw shooting proved to be a
weakness for the Bruins as the game wore on.
The momentum of the Warriors translated
into a two-score lead that they held for the
rest of the game. Notably strong scoring performances from Connors and Maya Conway
’21 kept the game within reach, but it wasn’t

enough.
“After a hard first half, I think we did a good
job coming back strong and aggressive in the
second half. We kept our heads held high,” Gefen Nusinov ’21 said.
Midway through the fourth quarter, the
Bruins made one last run. Conway banked in a

long three pointer, Nusinov got a steal on an inbounds pass, and Connors was fouled shooting
a three pointer to reignite the hopes of victory.
Unfortunately, following the brief scoring
breakthrough, the Warriors were able to end
the game with a scoring spree that left the final
score at 48-41.

Squash exits in first round of playoffs
by AIDAN PARKS ’21
Co-ed Varsity Squash’s rebuilding efforts landed them a playoff berth. After finishing winless in the 2016 season, the team has been steadily improving. They finished this
season with a 3-10 record and were swept by St. Paul’s in the first round of the playoffs.
As an A Conference team, the Bruins compete with athletic powerhouses in the area
such as McDonogh, Boys’ Latin, and Gilman. Still, after this year’s run to the playoffs,
players are confident that they can contend in the competitive league in coming years.
“It’s hard to compete with these top level schools, but I think if we keep working we can
definitely battle with them,” Charlie Applefeld ’21 said.
With this confidence, along with returning talent like Zach Hobbs ’19, and new faces
such as Luke Inglesby ’22, the squad was able to knock off Loyola Blakefield two times
and Calvert Hall once.
Replacing graduating seniors such as Hobbs will be difficult, but the Bruins are optimistic that, building off of this season, they can make another run next year.
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Bruins play without a home court
by JACOB PERES ’21

by QUINN SEIDENMAN ’21
It is rare that Park has an athlete that other
coaches consider to be a “matchup nightmare.”
Center Ry Hermann ’21 is beginning to forge
that reputation through his first season on Varsity Basketball, combining size, polished postmoves, and a soft touch around the rim to force
opponents to always account for him.
Hermann, who was a key player on the
undefeated Junior Varsity team last year, has
adapted well to the next level. “The biggest
difference is the pace of the game, and playing
outside of school helped me get used to that,”
Hermann said.
The most difficult part of jumping from JV
to Varsity is adapting to the size and physicality

It’s not the ref; it’s
how you play
the game
halt to the pre-game routine, and with that, a
sense of certainty. The teams were required to
travel before every game, go to a new locker
room, and shoot on unfamiliar rims. The Athletic Department tried to fix this issue, as all
teams held occasional practices at Stevenson,
but playing on the much larger, college-sized
court feels different.
The majority of players have been at Park
for four years or more, so it is a fair assumption
to make that they know the L. Brooks Lakin
Performance Court very well.
Another major difference between the
home and “home” courts is the number of fans
at games. While Park is notorious for lacking
school spirit, there are always a few students
and parents at each home game. Playing at
Stevenson, however, it is impossible for any
student without a car to attend a game. Although
located only seven minutes from Park, it is a
death wish to walk down Greenspring Avenue,
and there are rarely shuttles, leaving students
without a way to support the basketball proof older competition. Not for Hermann. At 6’7”
he stands over the opposition like he always has.
The best “big men” make the game easier
for the rest of their teammates, and Hermann
certainly has achieved that so far. On both ends
of the court, the sophomore has brought a combination of energy, skill and physicality that is
rare in the MIAA C-Conference. “He cleans up
our mistakes with his inside presence,” teammate Ryan Adams ’21 said.
The future of the Bruins basketball program
looks bright with Hermann being only a sophomore.
Despite how sharp he has been so far, he
possesses a growth mindset and will only get
better as time goes by, regardless of the team’s
record.
“Whenever I lose, the first thing I think is
‘what did we do wrong?’ then I think about what
I specifically did wrong and try and improve
upon my weaknesses,” Hermann said.
With Hermann’s current skill set and ability to improve, it’s safe to say that the Bruins’
frontcourt is in good hands with Hermann at
center for the next few seasons.
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cartoon by Anton Shtarkman ’20
grams.
Despite this, teams were able to find the positive in this less than ideal situation. “We were
all disappointed to find out that we would no
longer have our home court, especially because
fewer fans are able to attend Stevenson games,”
Girls’ Varsity Basketball captain Caitlin Price
’19 said.
“Despite that, the team has adjusted incredibly well and we’ve actually gained an advantage practicing on the larger court.”
While not playing their final basketball season in their home gym, the senior captains still
find a way to look at the bright side.
“Good teams need to adapt to adversity.
Once we played there a few times, we realized
we would still play our game,” Boys’ Varsity
Basketball captain Joey Block ’19 said.
As the Mustangs have returned from their
winter break, all Bruin teams now practice and
play in the Blaustein Gyms. There’s no doubt
they’re coming back stronger because of the
experience.
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When the news broke that the Athletic Center would be closed for an extended period of
time, many thoughts ran through the heads of
students, faculty, and coaches. How will this
affect practice times? What about Lower and
Middle school gym classes? But, (most importantly), how will the basketball teams play home
games without a suitable gym?
The L. Brooks Lakin Performance Court,
the home of the Bruins since it opened in 2003,
has hosted hundreds of games over the past decade. Traditions, such as Bruin Night and Senior
Night, held every year in the Athletic Center,
have been played this season at either Stevenson
University or our own Blaustein Gym.
Director of Athletics Girls’ Programs and
Director of Physical Education Robin Lowe ’84
is grateful for Stevenson providing their court
for the Park teams to use.
“I believe we are very lucky to have had the
opportunity to be able to have ‘home’ games
during this time. Stevenson University has been
amazing in offering their facility to us during
the month of January,” Lowe said. “I think it
was great for our teams to have a home away
from home.”
While the facilities are excellent and very
much appreciated, home games just don’t have
the same vibe, and the biggest reason for this
is simple: the pregame routine. Repeating the
process is a great way to get in “the zone” before
every game.
Getting up tons of shots, changing in your
own locker room, and shooting on familiar rims
all provide a slight advantage, and in a close
game, this could mean the difference between
a victory and a defeat.
Suddenly being interrupted mid-year put a

THREE
POINTER

by CALLIE KROSIN ’21,
JACOB PERES ’21, and
QUINN SEIDENMAN ’21
With 1:49 left in a 20-20 game, Drew
Brees floated what would have been the go
ahead touchdown in the NFC Championship game January 20, and likely would
have sent the New Orleans Saints to Atlanta for Super Bowl LIII. However, Rams
defender Nickell Robey-Coleman intentionally bulldozed through the intended
receiver to prevent the score.
No penalty flag was thrown on the play,
even though by rule it should have been an
automatic first down at the spot of the foul.
This call would have allowed the Saints the
chance to run the clock down and attempt
a chip-shot field goal for the win.
After the no-call, the Saints were then
forced to take a field goal, giving the Los
Angeles Rams enough time to send the
game into overtime, and later win.
Following the game’s surprising outcome, many players, coaches and fans in
Who Dat nation were rightfully outraged
at the referees. There is even a pending
lawsuit against the NFL for distrust and
emotional damages.
In light of this nationally recognized
blown no-call, we are dedicating our column to encourage high school players and
coaches to be accountable for the penalties
they allegedly commit, provided that refs
often do make the right call in the majority of cases.
Many players and fans in all sports are
quick to use what they perceive to be poor
judgment by referees as an excuse for a
loss. More often than not, bad calls are
made, but it is easier to blame the referee
than it is to blame the team.
There is no excuse for mistakes that
can be corrected, but at the high school
level, it’s impossible to fix bad calls with
any evidence. Even the worst calls rarely
define a game. The Saints-Rams no-call
was one of the worst officiating decisions
in sports history, but the Saints still had a
chance to stop the Rams in regular time,
and they received the opening kickoff in
overtime. Refs are there to ensure safety
and fair play, and sometimes they don’t
succeed.
Athletes, especially at the high school
level, need to realize that refs don’t consistently make the right call, but that is out
of their control. The most we can do as
athletes is to try to win decisively on skill
and preparation.

