
In 1977, Lucille Liberles, M.D., retired from her post as school physician , 

bringi ng to a close her 54-year career at Park School. Beloved by three genera

tions of Park School students, memories of her thorough and complete physical 

examinations extend from 1923 to 1977. As a 1919 graduate of Hopkins Medical 

School, Dr. Liberles had been one of ll women in her cl ass . After intern ing in 

New York , she returned to Baltimore and to Park School, for a lifelong successful 

career as a pediatrician. Earlier in 1977 she had been presented with the 

Pediatrician of the Year Award by the Maryland Chapter of the American 

Academy of Pediatrics. 

Little slipped by her, either at Park or in her private p ractice, and in a Cross 

Currents interview with student Ben Nathans '79, she expressed concern about 

the drug problem in our society and lamented the fact that students aren't as neat 

as they used to be. She commented that students of t he '70s had broader interests 

in the community than students of earl ier years, that Park's faculty was outstand

ing, and that she would like to see less interest on g rades, keeping the school 

pleasant, optimistic, and stimulati ng. 

THE SH ARPLESS YEARS 1976-

On May 22, 197 5, the Board of Trustees approved the appointment of 

F. Parvin Sharpless, a member of the Society of Friends (Quakers) and dean of 

the faculty at Germantown Friends School in Phi ladelphia. A 1951 g rad uate of 

Haverford College and a member of Phi Beta Kappa, Parvi n Sharpless earned 

both the M.A. and Ph.D in Eng lish literature from Princeton Un iversity, where 

he was awarded a Woodrow Wilson Fellowship. The author of two books on 

!9th-century philosopher J ohn Stuart Mill and editor of several textbooks used in 

both college and secondary school literature courses, Sharpless had been a mem

ber of the English departments of Drexel University, the University of 

Pennsylvania, and Goucher College. Upper School Principal Manfred Schweitzer 

was appointed acting headmaster from January co July ! , 1976, when Dr. 

Sharpless assumed full-rime responsibil ities as headmaster. 

The search committee consisted of Board members Samuel K. Himmelrich 

'48 as chairman, Lyn P. Meyerhoff, Donald N. Rothman, J oseph Mason, Nancy 

Parz Blaustein, Elaine Abrams; Richard Peycon '58 and Edith Russell as facu lty 

representatives, and Board President Stanley I. Panirz, ex officio. Goucher 

President Rhoda Dorsey and H opkins Professors John A. Walton and M. Gordon 

Wolman '42 served as an Advisory Committee. 

With rhe decline of rhe social and political unrest characteristic of rhe early 

seventies, the school could return co more fam il iar though, nonetheless, chal

lenging issues. Progressive pedagogical theory, earlier d iverted by the notion thar 

students could desig n their own education, had, in carrying our Dewey's ideal of 

learning social democracy, become infused wirh rhe social permissiveness of rhe 

seventies. For many, the theories of progress ivism had become associated wirh 

complete lack of controls. Summerhiff, in the minds of rhe public, had become rhe 

progress ive image. 

The failures of government during the sixties and seventies had created dis

ill usionment and unease, as the legal fabric binding rhe nation's democratic prin-

75 

F. Parvin Sharpless, headmaster 
1976-



1979: Dene Feldman '81, Michael 
Glass '81 , and Kim Wolf '81 

To Chuck Callanan: 

Chuck Callanan's extraordinary dedi
cation to the task, understanding of 
situations. and empathy for people, 
young and old , are matched by his 
wonderfu l warmth. He has been a 
steadfast friend at all times. espe
cially to those of us who needed his 
help. 

Under his leadership , the School 
has grown in its own leadership role 
in education , in the unity of its pro
gressive purpose, and in an un
precedented extension of its plant. 
as befits the largest enrollment in the 
history of the school. 

The Class of 1976 has contributed 
much to the satisfaction and happi
ness of Chuck Callanan's last year 
here. Under its leadership, we have 
enjoyed a successfu l Mixer, an out
standing assembly program . a f1ne 
soccer and hockey season, and, at 
this writing , we are looking forward 
to more excellent contributions, 
among them this Brownie . Thank 
you, Class of 1976, for making th is 
year such a good one for al l of us 
and, especially, for Chuck Callanan , 
who has g iven so much to us. 

Manfred Schweitzer 
1976 Brownie 
November 1975 

ciples was tesred. As adu lts everywhere sought ro regain rhe respect of the 

young, schools found char parents were more and more valu ing conform ity over 

individual ity. The appearance of external order held more appeal rhan evidence of 

individual ini t iat ive or resourcefulness; acceptabil ity by prestig ious colleges was 

often the p rimary motivat ion for cons idering independent school education. 

Nationally, the progressive movement in ed ucation had so lost irs accredita

t ion rhat as early as the 1940s, even Park School had avoided using the term, in 

recog nit ion chat the label "Progressive" had lost its appl ication to the educational 

pedagogy of Smith and Froelicher. The challenge for Park Sc hool in rhe mid 

seventies was to recommit the school co t he earl y sp iri t of t he school's educational 

philosophy: to fi nd ways to strengthen the academic commitment to individual 

styles of learning, to continue to gu ide students in developing their personal raJ

em s, while maintaining the democratic goal of helping students learn how to be 

self-governed and cooperati ve members of rhe community. 

Park School again faced the chal lenge of Professor Froelicher's orig inal pre

dict ion : "In order to succeed , such a school m use be better than any now in 

existence . .. . so superior that neither J ew nor Gentile can ignore it. ... It 

must open up new fields in education." 

The next 12 years were to be years of g rowth and change, as Park School 

adopted new programs , strengthened old commi tments, and reevaluated irs edu

cational and administrat ive practices throughout the school. 

Park School~ Distinctive Programs: An Overview 

Dewey's orig inal theories about the ind ividual ways char children approach 

learning remain valid. T he ad ministrators' continuing cask at Park School is to have, 

at all levels, superior teachers able to p resent academ ic sub ject matter in a variety 

of ways, so as to engage each child's m ind in the learning process. Enabli ng 

teachers to meet that expectation , while maintain ing concern for students' per-



sonal development and community and peer interaction, can also require struc

tural changes. In 1977, placing renewed emphasis on the academic program 

began with the Lower School and eventually entailed reduction of the student

reacher ratio throughout the school. Increased supervision of the system of advis

ing was another structural change instituted for Middle and Upper Schools. 

Lower School classes of 30 students with one teacher and a part-time assis

tant were divided into two sections of 15, each with full-rime teachers, familiar 

with Deweyan theories and practices. In recognition that children advance at 

differing rates, the nursery school program was eliminated, and rwo kindergarten 

programs were offered at two levels wi th the increased option of half- or full-day 

sessiOns. 

When Margaret Strahan , after 35 successful years of reaching math and 

music in the Lower School, retired, the Lower School music room was converted 

to classroom use. U ntil the new Lower School m usic room was const ructed in 

1983, inventive reachers found ways to engage children in sing ing and movement 

within each classroom setting. 

Young children are encouraged by opportunities to express their efforts, and 

increased efforts were made to coordinate the Lower School Arts program with 

classroom activities . Art reacher Ruth Silverman, formerly a classroom teacher, 

combined creative artistic projects and knowledge of classroom topics in bui lding 

a Lower School art program that extends children's g rasp of the meaning of artis

tic expression , as well as t heir sense of accomplishment. 

Trips to the Walters Art Gallery and to the Baltimore Museum of Art are 

augmented by scheduled shows of local artis ts' work displayed in the new art gallery 

and along the library corridor. The Gordon Berman '68 Memorial Fund, estab

lished in 1983, supports annual visits from well-known writers of children 's books. 

Among them is Nancy Patz Blaustein, former reacher of painting and graphics at 

Park, who frequently brings presentations of the production processes of her pic-
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To Manfred Schweitzer: 

Three Headmasters have come and 
gone but , despite everything that 
they have done. down through the 
years. to confuse, to confound and 
to otherwise throw the school off bal
ance. thank heavens there has al
ways been a Manfred Schweitzer 
here to keep things going and to en
sure that the 1mportant continuities of 
The Park School have been kept 
healthy, alive and well. For this. I am 
forever in his debt; besides he is my 
friend: the only other person in my 
acquaintance who can wear white 
wool socks with a dark blue suit and 
carry it off with an impervious flair. To 
Manfredi 

Charles Callanan 
1976 Brownie 
November 1975 

1975: Jonathan Kaplan and Sally 
Kaplan '74 

1979: George H. Dalsheimer and 
Jeanne Blaustein '79 



In Memoriam: 

I saw Hans Froelicher for the last 
time ten days before his death. I am 
deeply grateful to him and to his wife 
for granting me this hour, for he still 
had a message to give: I still had a 
lesson to learn. His sharp mind was 
as vital as ever. his wit, his sense of 
humor unimpaired by suffering. He 
asked avidly about the school, and 
his face lit up when I reassured him 
that our life 's work was in the hands 
of capable, compassionate men, that 
amidst the changes they had to 
make to respond to changing condi
lions. lhe essence of the school, its 
faith in child ren, in young people, its 
core. its spirit, would live in the high 
intellectual challenge of academic 
work. in the shop, in the art room, in 
the ever-growing and exciting music 
and drama programs. Thus. the con
cept of curriculum he presented to 
the faculty in 1952 is valid today "I 
define curriculum to include all the 
learning experiences of the school 
and to include, therefore. method." 
As we mourn Hans Froelicher's 
death, we celebrate his wisdom and 
his spirit , which enliven the past. vi
talize the present, and shape the 
future. We pay tribute to the great 
contributions to education, to the 
community of this man who has lived 
and died with such courage and 
dignity that he gave one last lesson 
to all of us. 

Manfred Schweitzer 
1977 Brownie 

Soccer: 

Varsity Record Won 13, Lost 1 

JV Record Won 7, Lost 5 

MSA B Conference Champions 

1977 Brownie 

cure books as a way to demystify books and to encourage children to writ e and 

illusu ate their own stories, as they develop reading sk ills a nd compreh ension. 

Lower School children need concrete exam ples and experie nces to reinforce 

the absuaccions of history, li teratu re, science, and mathematics . Reading and 

com p reh ension at increasi ng levels com inue to be em p hasized throughout the 

Lower School, as imaginative teachers desig n coord inating units of social stud ies 

and language arcs, em p loying the arcs in hands-on projeccs. Specia l coordinated 

p rojeccs involve li brary research , individual wriuen and oral rep0rcs, m odels and 

consuuccions, and elaborate crafts fairs and srudem plays to d raw upon a variety 

of app roaches in learning abou t homes and neigh borhoods, Bal timore City and 

the harbor, cra nsporcat ion, the age of explorat ion , the A me rican Indian , 

American colonial and black history, African cul ture, Anciem G reece, and the 

medieval and Rena issance periods. 

First g raders cons eruct models of homes, learn ing about cubes , pyramids, 

and cones. Second graders study boars and uains, exper im em with water and 

conscrucc maps showing d iscances . Third g raders extend their st udy of the 

American Indian to Park's out-of-door cam p us, w here they make shelters, cook 

over cam p fi res, and experience nature. Fourch graders learn colonial craft skil ls . 

In 1987, one fifth g rade class constructed an elaborate water wh eel, using Park's 

stream as the our-of-door classroom for t he mill race. Fifth g raders plane herb 

gardens, learning how to rill t he soil and use med icina l herbs. 

New experiences increase children 's m ot ivation to learn. Lower School 

Special Week, begun in 1984, focuses a week 's ac tivities on a sing le topic or d is

cipl ine. Topics have included science, t he sky, and the arcs. By incl uding parents 

as speakers a nd leaders of cross-graded workshops and field uips, students inter

act wit h ad ul ts other than t heir teachers and with children from other classes. 

Performances by t he Baltimore Chamber O rchescra, and by Park parems David 

Z inman, Baltimore Symphony cond uctor, his w ife, viol ist Mary Z inman , and 

bassoonist Philip Kolker are an added motivation to strive for excellence. In add i

t ion to these special times, parents regularly ass ist in t he classrooms as volun

teers, sharing special talents a nd furcher lowering t he ratio of adults to ch ildren . 

Learning as an exci ting, involvi ng, and absorbi ng challenge of everyday liv

ing was restated as the core of Park's educational thrust and purpose. As early as 

the w inter of 1978- 79, school parent and Cross Currents editor J oan S. Abelson 

'59 wrote, "Change is felt in t he att it ude this year. Everywhere in the Middle 

School there is a sense of balance .... Park's M idd le School now seem s to k now 

how to ask enough, how to suess without overwhelming a nd crush ing , how to 

make each ch ild reach , with d irecrion and encouragement, a sense of 

completeness." 

It was not enoug h s im ply to separate the Middle Sch ool physically and 

administratively. As psychologists were learning, t he typical preadolescent ch ild 

begins to develop the capacity for abstracc though t at 10 or 11 years old. A t the 

same time, the typical adolescent is u ndergoing the volatile stages of emotional 

development freque ntly associated with psychological immaturi t y. Confus ion 

about self in relationsh ip to exte rnal authori t y is another characteris tic of adoles

cent struggle for independence. G iven these expected conditions for adolescent 



children, Park began ro look at ways ro plan course content and schedules ro 

meet normal adolescent needs. 

Teaching geared to short attention spans in class and assig nments with 

short-term due-dates help ro meet adolescents' inability ro sustain interest in 

long-term assignments ; practical application of lessons ro provide concrete 

motivational incentives and literature geared ro a more egocentric level of social 

understanding help ro meet the typical adolescent's state of development. 

Teachers of adolescents must be able ro rolerare and understand rapid changes of 

mood and relationship without feeling challenged or manipulated. As ch ildren 

mature, rhey are able ro sustain increased interest in the ideas contained in rhe 

subject matter and require Jess attention from rhe reacher for their personal needs. 

When courses of study designed for Upper Schoolers were simply extended 

ro include younger students, this comprehensive view of child development was 

Jacking. To think of junior high school simply as a time ro "prep" students in the 

fundamentals of a subject so they can launch inro Upper School course work is ro 

ignore the complexities of adolescent development. Under the leadership of Dr. 

Janet Edwards, Middle School principal from 1978 ro 1981 (when she was 

appointed principal of Upper School), and Middle School Principal Kenneth 

Seward, the Middle School faculty have developed a program of study and an 

approach to course content specifically designed for preadolescents. 

Communication is vital to the educational process . As children achieve the 

capacity ro think abstractly, learning depends upon the ability ro express ideas, as 

well as ro resrare comprehension and assimilation of the ideas of others. At the 

Middle School level, increased attention ro developing communication skills 

(writing and speaking ) includes the read ing of young adult literature for lessons 

in comprehension , grammar, and public presentation of reports . The srudy of 

folklore combines literature with hisrory and with the performance of original 

musical plays that incorporate rhe ideas of the course. As other teachers made 

contributions to the design of the humanities program, the concept of writing

across-the-curriculum became a Park School practice. Science teachers expect 
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1984: Sue Koh helps first-graders 
construct number-sentences. 

1972: Ruthie Sachs '85 

I remember with all my senses 
happy times at Park School the 
sounds of laughter and shouts from 
the slippers and sliders on the icy 
pond ; the quiet rustle of turning 
pages as second and third graders 
lie on the floor read ing in the library: 
the sights of the calm horses grazing 
in the frosty meadow: Snowball. the 
class rabbit. galumphing around the 
room: the shining eyes of ch ildren 
listen ing to a story read aloud the 
smells of freshly waxed halls. new 
pencils. and fresh books in the fall: 
and the taste of birthday cupcakes. 
Halloween apples-on-the-stick. and 
Colonial Day cider and g ingerbread 
But most of all I remember with all 
my heart the unique people of the 
school: inspiring teachers. suppor t
ive parents. and enthusiastiC 
students 

Edith Russell 
Four th Grade Teacher 
1955- 1977 



1984: Lisa Kann '89 officiates 
Middle School mock political 
convention 

Dedicated to Lucille Liberles: 

On nine thousand mornings Lucille 
Liberles brightened the beginning of 
each day for Park School chi ld ren, 
teachers, and staff. Who is Lucil le 
Liberles? Well, she is Doctor 
Liberles, Luci lle , Doc, Luly, Luce- or 
all of these. depending on your day, 
era, age, or time. She is friend , doc
lor, confidant, physician, poetess, 
student, reader, writer, always the 
spirited inquiring mind. 

M. Gordon Wolman '42 
1978 Brownie 

1986: Franklin Kang '88 

lengthy written reports and encourage creative science projects. M iddle School 

courses in physical science and biology have been revised to provide g reater flexi

bility in meeting individual student needs and to permit more focused explora

tion of area topics. 

Duri ng Intensive Learning Week each winter, M iddle School students 

choose among a series of seminars on curricular areas not explored during regular 

trimester courses. The seminars offered by Park faculty introd uce topics of 

enrichment such as Mathematical Drawing, Dissection, Short Story W riting, and 

Writer's Notebook. Other seminars broaden students awareness of the community 

or of the working world: In Urban Services Day Care, students work with young 

children at a city day-care center ; in The Enactment, students conduct a mock 

trial to test the judicial system; and in Woman's Work, women in various careers 

discuss their experiences confronting societal expectations. 

Scheduled field t rips are connected to the themes of course work in h umani

ties, art, and science. Parent volunteers, experts in their fields, provide exposure 

to aspects of t hese subject areas as they are found in the vocational world. For 

example, on Science Day 1987, students heard from medical researchers and 

environmentalists, and visited such faci li ties as the brain research laboratory at 

Francis Scott Key Medical Center. These "Special Days" focus on specific aca

demic areas in workshops offered by volunteer professionals who provide both 

demonstration of and partic ipation in experiments and techniques. 

In rhe Upper School, the arts continue to play a major role. In 1978 a year

long course in the arts was required of a ll nimh g raders, as well as elective 

courses in stud io painting, theory, and desig n, and phorog raphy for older stu

dents. In 1984, an arts requi rement was instituted throughout rhe Upper School, 

as rhe arts assumed the same standard of commitment expected of ocher aca

demic areas. Courses in rhe performing arcs include courses in Improvisation , 

Techniques of Acting, Writing and Acting, and Scenes from Shakespeare. Acting 

as a learning p rocess is em phasized . 

So 



The use of the Meyerhoff Center for t he Arts has increased annually. 

Between 1977 and 1988 Rosemary Knower, Phyllis Goldstein , and dancer and 

choreographer Dale Muchmore produced musicals, (Kiss Me Kate, On the Town, 

Caramel, Oklahoma, \\lest Side Story, Two Boys from Syracuse, Guys and Dolls, The 

Pajama Game, Babes in Arms, Pippin, and Grease), involving students throughout 

the year in regularly scheduled classes. 

Elective drama courses open to all interested students result in dramatic 

productions: The Caucasian Chalk Circle, The Madwoman of Chaillot, Rashomon, 

A Murder Has Been Planned, The Glass Menagerie, The Father, The Indian %nts the 

Bronx, The Effect of Gamma Rays on Man-in-the-Moon-Marigolds, Barefoot in the 

Park, Man With Bags, You Can't Take It with You, Hello, Out Therel, The Marriage 

Proposal, The Tiger, 'Night, Mother, Uncommon Women, Mmeum, Our Town, 

Midsummer Night's Dream, The Crucible, Celebration, Vanities, The Key, and The Still 

Alarm. An early effort, an all-school performance of The Skin of Our Teeth, 

included faculty and students from the Lower School as well. 

Cornelia Cody, teacher of Spanish, coordinated dramatic productions of 

Yerma and Blood Wedding performed in Spanish by students in advanced literature 

courses . Like Justin Williams's productions during Froelicher 's years, Goldstein's 

annual Middle School productions of Gilbert and Sullivan operettas (Mikado, 

Patience, Iolanthe, and Pinafore) continue to be staged in a four-year rotation, as 

part of Intensive Learning Week. In addition to these plays and musicals, many 

Middle and Lower School assemblies include performing arts performances, and 

Parksingers occasionally perform at locations outside Park School. 

In addit ion to courses in art history, studio workshops in painting, sculpture, 

wood working, and photography, the Diana Lee Fox Memorial Art Workshop 

Fund, established in 198 1, annually brings a visual artist to Park as artist-i n

residence, including a gallery exhibit, workshops, and a lecture. 
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1936: Hans Froelicher, Jr. as The 
Mikado 

1979: Roy Scott '81 and Laura 
Cohen '79 In Only an Orphan Girl 



1985: Brooks Lakin and Resident 
Scholar Nancy Weiss '61 

1984: Heather Friedman '87 with 
her French guest, Celine Jaffray 

Connections to the World Outside 

The Resident Scholar Program , supported by t he Parents' Association, 

annually brings to Park an expert in an academic field for a public lecture and a 

day of seminars with Park Upper School srudents and teachers. Those speakers 

have included Eric Goldman, professor of history at Princeton; Michael Tilson 

Thomas, conductor; J ames Dickey, poet and writer ; Zelda Fichand ler, produci ng 

d irector of Arena Stage; Lawrence Wylie, professor of French at Harvard Univers ity; 

J ames David Barber, chairman of the Department of Poli t ical Science at Duke 

University; Nancy ]. Weiss '61, dean of the college at Princeton University; and 

former Park School parent Alan Walker, professor of cell biology and anatomy at 

Johns Hopkins School of Medicine. 

As added emphasis to the topics covered in the Resident Scholar's seminars, 

srudents read related materials and write about the experience. Beyond the 

numerous papers assigned and written as parr of Park's em phasis on wri ting in 

all courses, standards of evaluation are annually applied on Essay Day when all 

Upper School srudents write on a common topic associated with Resident Scholar 

Day. Their writ ings are marked and g raded for content and mechanics by mem

bers of the entire Upper School faculty, stressing the opportunity for the school 

community to reflect on a shared intel lectual experience. 

In 1983, an exchange program for students who excel in French was estab

lished with a school in France, and in 1984 a similar exchange wi th a school in 

Madrid for srudents of Spanish. Since 1986, the Spanish program has shifted 

from Spain to Larin American history and cul ture, and an independent school in 

Q uito, Ecuador. For this program, groups of 15 sophomores and juniors, with 

reachers, spend three weeks livi ng abroad wit h host families and at tending school 

daily. In return, students from the French- and Spanish-speaking schools attend 

Park for three weeks while living with school families . 

A speaker series, sponsored by the mathematics department, annually brings 

four outside experts to Park to d iscuss various aspects of mathematics: applica

tions in the real world, pure math ematical think ing, and research perspect ives on 

the teaching of math . In 1986, a Dalsheimer Summer Grant for Curricular Studies 

resulted in the adoption of the Uni fied Mathematics Program , a mathematical 

curriculum init ially developed in Eng land in 196 1. This curriculum for Upper 

and Middle School is supported by SMP textbooks published by Cam bridge 

(England) Universi ty Press. The Unified Mathematics Program integrates areas of 

mathematics (algebra, geometry, stat istics, probability, computi ng, vectors, ere.) 

and promotes the abili ty to reason logically and to thi nk mathematically. Upon 

completion of the course, students elect courses appropriate to their ability. 

Advanced Placement courses in calculus and computer science are offered for 

college credit. 

Upper School science electives supplement the tradi tional required offerings 

in biological and physical sciences: courses in the history of science explore the 

impact of sc ientific d iscoveries on soc iety, and the connections between science 

and other disciplines. 



Middle School students spend three days each fall on Assareague Island, 

where they study barrier island ecology, geology, tidal influences, and the night 

sky. Seventh graders travel to Sr. Mary's County for a three-day scientific and his

torical trip. Camping at the Elms Center for Chesapeake Bay Studies, students 

conduct ecological studies of the bay. The trip includes visits ro museums and 

sites of settlements and restored dwellings from Maryland's early h istory. Eig ht h 

graders travel to Garrett County for four days of science studies, white water raft

ing on the Cheat River, trips to an Amish community, a mountain bog swamp, 

fishing, canoeing, hiking, rapelling, solo camp ing and clogging. The primary 

emphasis is an ecological comparison between Park's campus, studied extensively 

throughout the year, and a mountain environment, 3,000 feet above sea level. 

Extended Curriculum Days are an innovation of the 1987- 88 school year. 

A three-day trip to sites of historical or cultural value rakes students ro 

Washing ton, Virg inia, Pennsylvania or Delaware. Desig ned as an extension of 

course work, these trips include field studies connected to current academic work. 

Currently involved in cooperative programs wi th several ci ty publ ic schools, 

Park shares resources and arranges student exchanges for certain activities, p ro

viding new academic and personal experiences of mutual benefit. 

The long-standing Saturday Tutorial Prog ram continues to involve Upper 

School students. Funded in 1983 by a g rant from the Morris Goldseker 

Foundation , this enrichment program brings together Park School students and 

students from the Duke Elling ton School. 

One of the first schools to requi re a senior independe nt program , Park has 

revised the req uirements. Seniors spend the first five weeks of the th ird trimester 

working off-campus, often under the sponsorship of Park School alumni . Return

ing to campus for the final five weeks reunites the class for public presentations 

about their projec t experiences (evaluated by facu lty), and for participation in lec

tures, seminars, and writing g roups. A second public presentation, also eval

uated, describes work accomplished d uring the five weeks of mini-seminars on 

campus. The senior term is designed as a t ransition to college, stressing indepen

dence and accountabili t y. 

Placing more attention on the academic program does nor reduce rhe role 

that reachers must inevitably play as adult models for values and behavior. 

Human Sexuality, a course previously taught by faculty members , was considered 

an area where students needed special opportunities to express opinions and to 

develop values. Deborah Roffman, a specialist in dealing with issues of sexuality, 

was appointed in 1975 to help students learn to deal with the vexing issues pre

sented by society's increased openness to adult sexuality. Her contribution to this 

area of child development, accomplished with sensitivity and wise candor, has 

included articles and seminars nationwide, as other schools have begun to recog

nize the need for such a program. 

Middle School students are assig ned to cross-g raded homeroom groupings, 

called "houses, " promoting the sense of school as fam ily. The house adv iser 

serves as academic adviser for the duration of the rime students remain in 

Midd le School. 

1984: Science teacher Robert 
Carter and Gabi Dvorine '86 

1984: Sixth grade field trip to 
Assateague Island 



1987: Third graders Bradley Paul, 
P.J. Pear, Linn Koo, and David 
Chen 

Girls' Varsity Hockey: Undefeated 
Season! 
M. Rinder; E. Plant. J Macht; A 
Fedder; B. Katz; M. Baylin; C 
Silverman; R. Koplinik; B. Sileski; 
L. Davis; A Sherbow; K. Katz; 
J Offit; E. Fader; L Lakin; L. 
Sharpless; I. Garten; D. Hirschhorn; 
D. Plant; K. Soloman, Coach Barbara 
Purkey 

1978 Brownie 

Dear Seniors: 

Because growth changes things, 
direction becomes crucial. What 
makes an idea or a value true, what 
makes it worth living by, is not its 
shape at any particular time, but 
rather its ability to offer direction, to 
give coherence and form to the ever 
changing motions of time and the 
ever changing events of life. It is this 
kind of coherence which gives in· 
stitutions their identity and which 
forms their traditions. It IS also this 
kind of truth, tested and evolving in 
time, which gives a person integrity, 
which forms what we cal l character, 
and which gives wholeness to a per
son. The hope of teachers, of par
ents, of schools and families is that 
they can g ive their students and their 
ch ild ren the kind of coherence and 
integrity that will prevai l whatever 
particular c ircumstances affect their 
lives. 

"Going is knowing" writes 
Theodore Roethke, suggesting that 
only in the events of years and the 
motions of time is knowledge learned 
and used. May the direction you 
take from The Park School use the 
"Knowing" you have already done, 
and make the "Going" worthy of your 
virtues and your strengths. 

"A house for wisdom ; a field for 
revelation . 

A peak to the stones, and the 
stars answer. 

At fifst the visible obscures Go 
where the light is." 

F. Parvin Sharpless 
Headmaster 
1978 Brownie 

Increased attention ro the advising system in the Upper School res ulted in 

1979 in the appointment of class principals as assistants ro the Upper School 

principal. Assigned primarily to classroom teaching (three-quarters of their 

time), class principals remain with one class from ninth grade throug h twelfth, 

providing continuous oversight and counsel for the final four years. 

The need for increased systemized attention to the emotional and psycho

logical development of older adolescents was mer by fo rmalizing the contacts 

between teachers and students. Individual advisers are chosen by students for 

guidance in areas of academic choices as well as personal support. Teacher/ 

advisers are both advocates and judges, as the situation requires. When necessary, 

consultation with parents continues to include attention to social and emotional 

development. The monthly Progress Review Meeting provides an annual review 

of each student by the entire fac ulty. 

Providing an appropriate match between the school's program and incoming 

students resul ted in 1977 in a Board policy decision to tighten the academic 

standards required for admission. As Smith himself had bel ieved , Park School's 

academic program must be selective. Some children cannot function well in a 

structure that expects internal behavioral controls and a secure sense of self as an 

individual able to cooperate in a group setting. 

In 1977, Louise Mehta, (later ro be named director of admissions and assis

tant head) was appointed to the newly crea:ed position of admissions coordinator. 

The Tuition Assistance Committee of the Board, chaired by J oAnn Cohen 

Fruchtman '61, developed new methods to determine the equitable disbursement 

of funds ro families requesting tuition aid. Bus service was revived , fi rst to 

Columbia, and in subsequent years to Roland Park, Baltimore City, Randallstown, 

ReisterstOwn, and Timonium. By 1986, more than one-third of the student pop

ulation of 687 students traveled to school by bus. 



Communicating Educational Theory 

Another task was to communicate and articulate the school's educational 

philosophy. Internal clarification of the school's d istinctive educational theories 

unified the standards behind the variety of approaches teachers use in the class

room . Supporting teachers as they applied standards of expectation of academic 

work, while simultaneously acknowledging student's individual learning styles, 

required administrative coordination and leadership. Teachers, as well as stu

dents, need to understand the educational philosophy and pedagog ical theories 

that support Park's educational practices. 

Externally, public confusion that "progressive stands for permissive" needed 

to be clarified and dispelled. Considerations of students as individuals does not 

mean random application of leniency, but the application of measured judgment 

appropriate to each case. The absence of a system of demerits for infractions does 

not mean that there are no expectations for appropriate and responsible behavior. 

Miss Coe's dictum, "Progressive education does not mean that you may run in 

the halls," has been extended and more broadly cast to other areas of student 

behavior. Admissions materials, internal discussions among facul ty and adm in

istrators, administrative leadership and expectations, parent meet ings, and regu

lar application of the complexities of prog ressive theories, both in the academic 

classroom and in the areas of community living , are all part of the continuing 

educational process. 

As the school's admissions p icture brightened , the student population was 

increased. By 1982, it became necessary to plan an expansion of the physical 

plant to accommodate admissions pressures. Changes in the role of women, now 

All of these years. which are now 
memories of times gone by. are 
years of anticipation for you . the 
class of 1992. Park is a ~nique place 
with very special people: administra· 
tors, teachers. and students really 
care about the school. about each 
other, and education as a whole. so 
much can be gained from your years 
at Park. both intellectually and emo· 
tionally. And so, we dedicate this 
year book to you. class of 1992. with 
the hope that upon your graduation. 
the memories of your experience at 
Park will be as fulfilling as ours are 
now. 

Jan B. Weinberg 
editor 
1979 Brownie 

1928: The new red Park School 
bus 

1979: Brian Switzer '79 scores 
against McDonagh 



1980 Dedication: 

The beginning of school in 1979 will 
long be remembered. not so much 
fo r the difficu lties we encountered in 
conducting our activities on a storm 
ravaged campus, but by the many 
opportunities which presented them
selves and that demonstrated the 
unity and commun ity spiri t of whic h 
we are so proud. 

Not within the past decade has 
there been a work day involving so 
many partic ipants and such a variety 
of JObs undertaken. In order to fully 
appreciate the monumental nature of 
Arbor Day, one must walk the stream 
from the horse pasture to the far end 
of the Ropes Course. Log jams were 
cleared; huge sand deposits were 
leveled ; fallen trees were removed 
from over the stream and native 
tra ils; foot bridges were recon
structed ; water retaining walls were 
built; trees for stabilizing banks were 
planted ; rock levees were created to 
protect the stream bank from further 
erosion; and the build ing in general 
was thoroughly c leaned. 

The success of Arbor Day is best 
measured not in terms of dollars, but 
in terms of community spirit. The 
same sense of purpose which pre
vailed the first two days of school. 
when c lasses were held without 
electricity and other services, pre
vailed during Arbor Day. Someone 
once said that diff iculties are oppor
tunities in worki ng clothes. Looking 
over the campus the morning after 
Tropical Storm David revealed a myr
iad of difficu lties. These difficulties, 
however, gave way to many oppor
tunities for faculty and students of all 
ages to work side by side in restor
ing the beauty of the campus. It IS to 
this sense of community that we 
dedicate the 1980 Brownie. 

Butch Ashman 
Jim Howard 
Parvin Sharpless 
1980 Brownie 

increasing ly pursuing work outside the home, was one cause of the increased 

admissions pressure at Lower School levels. Another was the excitement gener

ated by the Lower School program, as creative and intelligent reachers applied 

new insights about primary school education . Parents sought Park School for irs 

attention ro the individual child and irs intelligent approach to normal stages of 

psychological development. And, in 1984, Karen Brooke Robb, with 17 years 

experience at the University of Chicago Laborarory Schools, was appointed Lower 

School principal. 

The activities of Park School's Parents Association and of the Alumni 

Association had been part of Park School since the outset. With the increase in 

size of both the school population and the alumni , it became necessary to find 

someone who could coordinate the many details that events like Park Fair and 

out-of-rown reunions require. Annette Lieberman 's appointment in 1972 as Park 

School's first director of development provided new impetus for the many 

activities of the Parents' Association and the Alumni Associat ion. (Presidents of 

the Parents' Association and of the Alumni Association are listed in the 

appendix.) 

W ith "Netsie" as d irector, the school initiated the Annual Giving Program, 

Brain Thrust, the Resident Scholar Program , and numerous Parent Association 

programs. In 1978, at the outset of his three-year term as Board President, 

Samuel Feldman chaired a fund-raising campaign to pay off the $900,000 mort

gage on the new buildings, resulting in Park's becoming a "Debt-Free School, " 

including an endowment of nearly $800,000. 

When asked to recall his experiences as president of the Board from 1977 ro 

1980, Samuel M. Feldman wrote: 

When I was asked to become vice president of the Board of Trustees with 
the expectation that after a year I would be p resident, I was both surprised 
and flattered. Not that I was a stranger ro the school: my two daughters 
had been students since nursery school; my wife was a graduate having 
started in the second grade; her father had been on the fac ul ty and head of 
the English department for many years, and her mother had worked as 
Upper School secretary. In addition, I had the boyhood perspective of look
ing at the school through the eyes of a public school student with several 
dear friends who were loyal and immersed Park Schoolers . 

My role as President of the Board gave me the opportun ity ro nurture some 
of the fundamental philosophical concepts that blended my particular inter
est in the Park School educational ph ilosophy with the management and 
funding techniques that I felt were necessary to support the philosophy. 

The nurturing of faculty was one of our primary goals. We wanted the fac
ulty robe rewarded in a manner consistent with our expectation of having 
the best for our students. We also wanted to create the opportuni ty for 
long-term faculty to become refreshed and renewed. We were able ro fu nd 
and institute a fac ul ty sabbatical program that has continued ro reward the 
faculty and to enrich the educational process. 
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Funding the programs and plant was a responsibility that our Board han
dled in a responsible and thoughtful manner. Each year the discussion 
regarding the price of tuition (each S25 increase was debated for hours) not 
only helped to establish the new price scale, but helped to clarify what kind 
of an institution Park was to be. A balance between the elitism that 
resulted from the cost of supporting the programs and the needs of the fac
ulty and tuition assistance was always actively and sensitively pursued. 

Development programs for fund ing to support plant and programs were 
responsibly handled by our Board. The "Campaign for a Debt-Free School" 
was successfully initiated and completed both to pay off loans for prior con
struction and to establish an endowment to ensure the financial stabi lity for 
the future. 

We sought other means of increasing the endowment through innovative 
fund-raising. This search led to the first Park School Auction held at the 
Pimlico Race Track. The work and volunteer organizational talent that went 
into the fi rst uncharted effort were extraordinary. The fact that it has con
tinued and added many hundreds of thousands of dollars to the endowment 
program is gratifying. 

Broadening the socio-economic base of the school through an outreach pro
gram was another fundamental goal of the Board . We decided to conscien
tiously at tempt to attract children from beyond our traditional geographic 
boundaries. Columbia was our first target and symbolically breaking the 
bottle of champagne over the first bus tangibly showed that Park was dedi
cated to the geographic spread of its educational philosophies. 

My three-year term as president of the Board took more of my time, energy 
and emotional commitment than I ever expected. I will always cherish the 
rewards of working closely with Jean and Parvin Sharpless, the Board, and 
the Park School community. 

To the Senior Class: 

For some of you this is the fourteenth 
year of association w ith Park. For oth
ers. it has been only a year or two. It 
won't be the number of years you 
spent at Park that is used to measure 
your g rowth. rather. how much you 
gave of yourself to others while you 
were here . The Park family is some
thing one must feel from withil". It 
comes later for some that for others. 
and for a few it is never realized. 

With a p rogressive education 
come the inevitable changes and 
challenges to the partic ipants Your 
class has had its share of innova
tions thrust upon it and you have 
handled them well I feel singularly 
honored to have been your princ ipal 
this year. It will be something I will al 
ways remember and cherish. 

As you leave Park to take on other 
endeavors. never accept mediocrity 
for yourself. "Be the best of whatever 
you are." 

Malcolm McKnight 
1980 Brownie 

The Yearbook Staff proudly dedi
cates the 1982 edition of the Browme 
to the Park School Faculty 

Our faculty is composed of a 
unique blend of ind ividuals who 
each year contribute in special ways 
w ith support ive attitudes. to our per
sonal growth. We sense and appre
c iate the caring that accompan1es 
their instruction and. 1n our turn . we 
learn much about canng for others 
through their example Each day. our 
teachers partic ipate 1n our lives 
transforming our raw cunos1ty and 
energy 1nto product1ve Intellectual 
ideas. widemng our attitudes to
wards ourselves and others and 
eventually. help1ng us to atta1n our In· 

d ividual potent1a ls We are aware of 
the time g iven. the energy spent. 
and we are grateful 

On behalf of the student body 
The 1982 Brownie Staff 

1974: The Jacob and Hilda 
Blaustein Athletic Center 



1983: The Jack Pearlstone 
Building 

1981: Frank Boston '81 , Philip 
("Pete") Sachs '63 and Parvin 
Sharpless 

~-·-
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Philip ("Pete") E. Sachs '63 served as president of the Board of Trustees 

from 1980 to 1983. One of 14 three-generational Park School fami lies, his family's 

association with the school reaches back ro the early years of the school. Pete 

Sachs's mother, Mary Louise Fleischmann Gutman, is a member of the Class of 

1936 and his aunt, Betty Fleischmann Lewison, of the Class of 1942. Both have 

remained active members of The Park School community in various roles on the 

Board of Trustees and of the Parents' Association, and The Park School Auction. 

Berry Sachs, Pete's wife, currently serves as the president of the Parents' 

Association, and as an ex officio member of the Board of Trustees. 

In his remarks ro the Board in 1983, at the conclusion of his term as presi

dent, Pete Sachs commented that the increase in the size of the school ro 600 

students and 67 full-time faculty, the largest in the school's history, was well 

supported by the enlarged physical plant and an endowment valued at $ 1,500,000. 

As treasurer, Jeffrey Legum '59 brought sound management skills and advice. 

Park School was strong both educationally and financially. In 1988, Pete Sachs 

recalls his long association with Park School: 

When I was asked ro write a few observations about Park School, many 
thoughts came ro mind. The one that really struck most was the fact that 
I, personally, have been involved with the school for slightly more than half 
of its illustrious history. (I entered nursery school in the fall of 1949.) I spent 
fourteen years at Park obtaining what I thought was a good education, and 
being involved in many extra activities. I graduated feeling well-prepared to 
face the new challenges ahead. At age 18 , how I underestimated what Park 
had meant rome' 

Since returning to Baltimore after graduating from college in 1967, I have 
continued ro be actively associated with Park. My first involvement was as a 
board member and then president of the Alumni Association in the early 
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70s. This position afforded me the opportunity to see the school in a dif
ferent light than I had as a student. Additionally, our first child was born in 
1970, and I was interested in observing the school from the point of view of 
a potential parent. Observing the educational process ten years after my 
own school experience helped us to decide whether we wanted to send our 
children to Park. Obviously, our decision was a resounding "yes" and we 
have had the good fortune to be "Park parents" since 1975. Our two chil
dren are very different individuals, but both have flourished in their own 
ways, receiving a tremendously rich education, as well as thriving on many 
other aspects of the school. 

The three most memorable years of my 38-year association with Park were 
those as president of the Board. This was indeed an honor, and a small way 
for me to g ive something back to an institution that has been an integral 
part of my family's life for many years. It also afforded me the opportunity 
tO view the school from an entirely different perspective. By far the most 
meaningful event of my presidency was the privilege of officiating at three 
graduation ceremonies. These experiences brought home to me that our 
students are indeed the embodiment of this unique and wonderful institu
tion-Park School. 

In 1982, the Board approved a five-year plan of expansion and a new capital 

campaign for $1,2 50,000. The Capital Campaign for Excellence, chaired by for

mer Board President Stanley I. Panitz, resulted in a new wing of six new class

rooms (named in memory of Jack Pearlstone whose family made a major g ift to 

the endowment fund), a new Lower School music room , newly equipped chemis

try and biology laboratories , a new health suite, an enlarged faculty room, a new 

building for business and development offices, and $625,000 for the endowment 

fund. Annette Lieberman recalls, "The alumni director, the publications/grant 

writer, a special projects director, a part-time secretary and I were crowded into 

two small rooms on the second floor of the old stone cottage." In this small space, 

Netsie organized the capital campaign, three auctions for endowment to support 

the tuition assistance program, a bequest program , faculty-board parties, alumni 

and parent programs, annual giving phonathons, Brain Thrust, the Resident 

Scholar Program, Park Fairs, garage sales, The Park School Thrift Shop, and pub

licity for school events. 

In tribute to Netsie Lieberman, the new development and business office, 

built in 1985, was dedicated to her: "As Development Officer from 1972 to 

1985, Annette Filtzer Lieberman provided leadership, warmth, and humor. This 

building is dedicated in appreciation of her tireless efforts on behalf of the 

school's g rowth and development. " 

Stanley Panitz, campaign chairman , and Shale D. Stiller, Board president, 

led the Campaign for Excellence to a successful conclusion , obtaining major g ifts 

from the Jack Pearlstone Charitable Trust and the Blaustein Family Foundations. Stiller 

recalls that "the Campaign for Excellence was motivated by confidence on the 

part of trustees that the school's quality was being more and more widely recog

nized. This recognition was producing a larger enrollment requiring, in turn, 

more classrooms, more space for faculty offices , and more attention to maintain

ing and improving the older buildings. But the most exciting event in this cam-

Dear Class of 1981, 

The Park School is a warm and 
closely knit community, and seniors 
are the most prominent representa
tives of that community. Your suc
cesses as individuals and as a class 
have been extraordinary. You have 
provided leadership of a high order 
and have accomplished much intel
lectually, athletically, and artistically. 
You have done th is with much talent, 
humor, and steady industry. You 
have provided positive examples for 
younger students and you have been 
stimulating and challenging to your 
teachers. You have been outstanding 
representatives of the school 's spe
cial spirit. 

As the years pass this book will 
serve as a link between the now 
vivid intensity of your school ac
tivi ties-their daily associations with 
people and places-their ups and 
downs-their triumphs and their 
frustrations- and the increasing dis
tances of time and place. 

We carry with us. in our memories 
and in both the conscious and un
conscious parts of our minds. our 
history. Like John Barth's Dorchester 
Marsh snai l. (see Chimera, p. 10) we 
make our habitat. our protection. our 
shell , out of the terrain we cross, 
incorporating it intimately into our 
sense of ourselves. The Park School 
has become part ol your experience 
and you will carry much of it with 
you. This book, and the people and 
places it fixes in photographs. will 
connect the you that you will be
come, with the you whose face and 
activities are on these pages. 

It seems easy to predict that your 
future will be as rich and vivid as the 
moments ol school life p ictured in 
th is book, and that your successes 
will be as great then as they are now 

F. Parvin Sharpless 
Headmaster 
1981 Brownie 



1984: Herbert C. Witz, executive 
director of the Ensign C. Markland 
Kelly Memorial Foundation, and 
Board President Shale D. Stiller at 
dedication of new track and field 

Boys' Varsity Soccer: M.S.A. BB 
Conference Champions: L. Heller. 
A. Sachs. A. Skolnick, T Askew. 
L. Gordon. D. Cummings, M. 
Zimmerman, R. Leizman, H. Koh. R. 
Summers, S. Simmons, S. Sellman, 
M. Greenwald, M. Swimmer. J. 
Kretschmer, D. Wilson. J. Davison, K. 
Rosenberg, M. Adams (manager), B. 
Ashman (Asst. Coach), L. Mallonee 
(Coach). 
Boys' J.V. Soccer: M.S.A. BB 
Conference Co-Champions: 
A. Hirt, R. Seidenman, M. Charlow. 
Z. Knower. M. Campbell, D. Gutman, 
K. Greene, G. Deacon. C Wood, 
L. Greenwald, R. Wolff. J Dorman , 
C. Klein, P Schulte. B. Broen ing, 
M. Mittelman, J. Boston. J. Miller. 
S. Fisher. T Kairys, D. Hettleman 
Girls' Varsity Basketball: M. 
Schutzman. B. Baker, K. Still, J 
Sturdivant. S. Rogers. P Neumann, 
L. Dvorine. L. Kaplan (Coach) 

1982 Brownie 

paign was the g ift of 5420,000 (the largest g ift in the hiswry of the school) by 

t he Pearlswne family in support of tuition assistance for Lower School students. " 

During t he summer of 1984, the meadow on the south side of the Moore's 

Branch was leve led w create a new playing field and a 400-meter running track, 

funded in part by a m at ch ing grant from t he Ensig n C. M arkla nd Kelly 

Fou nd ation, and on O cwber 4, Shale Stille r and J oAnn Cohen Fruchtman '6 1 

kicked and t hrew the first soccer and lac rosse balls at th e dedication ceremonies. 

As p reside nt of the Board, Stiller's legal cou nsel was frequently called upon as it 

became necessary w respond ro efforts w rezone t he increasingly val uable land w 

t he west of the school. T he coming years brought steady expansion and develop

ment to Park School's phys ical plant. T hese build ing projects were managed by 

the combined supervision of Board member Lee B. Rosenberg '4 7 , retired bui lder 

and contracwr, and J ames R. H oward l l l , director of non-academic services. 

In 1985, the school completed construction of a n Olympic-sized swimming 

pool and a wading pool robe used prim arily for Park's sum mer cam ps programs. 

In 1988, construct ion was completed on the Com mons Bui ld ing, supported by a 

ma jor gi ft from the ch ildren of Sidney Lansburg h, Jr. '33, p resident of the 

Board of Trustees from 195 5 to 1960 . 

Park School Gains National Recognition 

While the national trend among independent schools was a return w trad i

t ional and conservative curricula, geared w preparation for college admission, 

Park School maintained t he original theory of the founders that education should 

look beyond college in teaching humane values, motivation w continue learning 

throughout life, skills of problem solving, and a sense of self as a contributi ng 

member of a community. 

In 1984, Park School was one of 60 non-p ublic schools nom inated as exem

plary in a nationw ide search sponsored by the Council for American Private 

Education. Funded by the D epartment of Educat ion, the search was d esigned to 

recogn ize those schools that exemplify t he best feat ures of private education , and 

resulted in Park School's national recogni tion as one of four schools in Maryland 

chosen w receive award s presented by President Reagan in Washington. 

In documents describing the school written by Parvin Sharpless and Janet 

Edwards, principal of the Upper School, a them e familiar w alumni and parents 

was stated: 

The primary emphasis of the school is trus t bet ween adults a nd students. 
Signs of this are everywhere: the d irect, energetic, witty style of students
t heir candor, their sincerity, their will ingness w speak up , their fi rm hand
shakes, their lack of affect at ion , their loyalty w each other and to th e school. 
T hey know and rehearse ou r p h ilosophy m ore winning ly, more natu rally, 
w ith more passion , than our pu blic documents p rofess. T hey know why we 
do what we do, often better than we do. They g ive visiwrs (som etimes to 
excess) accounts of the philosophy anci p rac t ice of the school; they w rite 
reAective senior evaluations, they make w uching g raduation addresses .. 
Student loyalty is genuine, well- informed, sincere, thoughtful, crit ical, 
reasonable, and idealistic. 
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Sincere loyalty from students puts teaching on a different plane from ordi

nary schools. Park students trust that adults will be honest in their comments, 

whether supportive or critical; school is a place where adults are seen nor as adver

saries bur as respected elders , who will help in areas emotional or intellectual , 

personal or academic. 

These values, rhese habirs of mind , and these traditions, are the under
current on which values are based ; they are t he myth of rhe community, 
activated and enriched by rhe pasr and invigorated by the present. 

At a time when the political climate of the country seems lacking in public 

morality and personal integrity, Park School is p roviding an ideal against which 

students can measure their own potential for moral living . 

In 1985, the school was selected by the National Council of Teachers of 

English for national distinction. T he Middle School interdisciplinary humanities 

program for grades six throug h eig ht was nominated ro serve two years as a 

Center of Excellence. One of five independent schools, and of 150 schools nation

wide, to receive this honor, Park agreed to serve as a resource for teaching mare

rials and information about t his program. During the summers of 1986 and 

1987, Park offered in-service workshops for teachers in the Baltimore Public 

School System. 

In 1986, Postscript, Park School's student newspaper, won first place in the 

Columbia Scholast ic Press Association competition and also received "All

Columbian" awards in Des ign and H ands-On Prod uction. Other awards in recent 

years include the Medalist Certificate in 1982 and 1983, the highest rating for 

overall excellence, and nine All-Columbian awards, including two for editorials, 

with Postscript being among eig ht newspapers selected from approximately 3,200 

entries. Postscript evolved from newsletter to newspaper format in 1957, and earned its 

first Columbia award in early 1958. In 2011, Postscript won its thirty-first CSPA medal. 
9 1 

1977: Gala Stern with a foreign 
language class 

To the Class of '82 

Thanks for your achievements. your 
sense of unity, your collective. in fal li
ble (and generally appropriate!) 
sense of humor, your expressions of 
good will , and your unique and suc
cessful projects. The last three years 
have taught me much . and I have 
enjoyed learning ! 

Rachelle Johnson 
Class Princ1pal 

1983 Brownie Dedication 

The lives. the dreams. and the dis
appointments of the Park Schoo! 
community are shared in special re
lationships with friends. We laugh. 
cry. and learn together. Our individ
ual characters are strengthened by 
sharing the experience of a positive 
or negative situat1on with a friend 
We often argue as enemies. but fee l 
secure in knowing that a stronger 
bond exists which will bring us 
through these moments of conflict 
Emotionally we provide strength for 
each other. Friends need not always 
be there if their spirit of caring has 
the strength to prevail. 

Friendship is the most precious 
g ift a person can receive. but friend
ships must be nourished. The Park 
School provides the environment 
where love. understanding . devot;on. 
and trust abound and friendships 
flourish. 

Stephanie L. Bloom '84 
1983 Editor-in-chief 



1983: Postscript staff Julian 
Fleisher '84, Andy Wisch '83, 
Marian Sills '83, Roger Seidenman 
'85, Matthew Cooper '84, and 
Daniel Cummings '83 

Varsity Field Hockey-A.I.A. Co
Champions! 
N. Paul, S Briscoe, R. Cardin, 
J. Kolodny, B. Buckner, C. Lott, 
L. Feldman, H. Hathaway, A. Kaplan, 
S. Gallant, B. Berman, L. Dvorine, 
S. Rogers, P Neumann, Coach: 
Barbara Purkey 

Girls' Varsity Basketball: 

PARK VISITORS 
47 McDonag h 37 
39 Garrison Forest 25 
37 Oldfields 17 
40 Bryn Mawr 15 
51 St. Tim's 47 
43 St. Paul 's 29 
41 Lutheran 42 

1984 Brownie 

1984: Ted Kairys '85 and Jason 
Kaplan '86 

Park 's Outdoor Education Program has twice been featured on national tele

vision and a number of times on local television, and in 1978 was the cover story 

of National G eographic World. 

None of this could be managed withour a faculty of well-q ualified and com 

mitted teachers. Nearly three-quarters of Park's faculty have earned advanced 

degrees, including six d ocrorates and 46 master's degrees. With an overall aver

age of 13 years of experience, eight of rhem as Park School reachers , rhe facul ty is 

experienced , as well as educated. 

A sense of histOrical perspective is offered by a statement prepared in 1980 

for the Upper School's 10-year evaluation by rhe Middle Stares Association. A 

commirree of facul ty, rrusrees, and administratOrs composed a srarement of rhe 

school's working philosophy to serve as rhe bas is for rhe evaluation of how well 

rhe school was meeting irs own sense of purpose. W ithout referring ro histOrical 

documents, rhe committee identified rhe spirit of Park School in ways rhar reflect 

rhar of rhe early visionaries: Professor H ans Froelicher and Eugene Randolph 

Smith. In 1988 , rhis srarement continues to express Park School's commitment 

ro children. 

The Park School embodies in both irs trad ition and in its daily practice rwo 
assumptions: rhar human beings are capable of rational self-discipline, 
generosity, kindness , moral conviction, and concern for orhers; and rhar 
learning is an expression of positive energies and ful fill s natural curiosity 
and impulse. Young people respond positively ro rhe influence of rhese 
ideals, learning ro rrusr and assert rheir own intellectual and moral powers, 
acquiri ng as t hey do a sense of confidence in themselves which will support 
a productive adulthood. Thus , the quali ty of expectation is mosr important, 
and rhe belief rhar positive expectations produce positive virtues is a funda
mental point of doctrine. 

When as ked, in preparation for rhis history, ro wrire about his experience 

as pres ident ofThe Park School Board from 1974 ro 1977, Stanley 1. Panirz wrote: 



On a gentle Spring day 60 years ago, I achieved Park School fame by 
vanishing from the grounds at the old Liberty Heig hts campus. I was found 
two or three frantic hours later sitting on the bank down by the Western 
Maryland railroad tracks in the deep valley that the trains used to snake 
their way through on their way to distant Reisterstown and points 
west ... just waiting for the train. 

Some years later, at my first meeting as a new president of the Board of 
Trustees, I hoped to score again by impressing my peers with profound and 
presidential wisdom. The school had just completed an extensive building 
program which produced the second gym , a new library, offices, and a state 
of the art performing arts center. Further, Park was in stable financial con
dition and enrollment was steady, if not overwhelming. Citing those 
achievements, I emphasized educational superiority as the new administra
tion's goal. Stopping short of "ask not what your school can do for you," I 
proposed academic quality to be the bywords of the '70s. 

The Board, unified in the belief that Park had substantially completed its 
long range building program and that school size, approximately 560 stu
dents, was as large as we wanted to be, accepted the challenge. Soon after, 
Parvin Sharpless became headmaster and we were off and running. 

Now, 12 years later, with 110 more students, new buildings and athletic 
facilities all over the place, and two additional capital fund campaig ns com
pleted, one can only smile at the Board's pronouncements in 1974. We can 
look with pride and astonishment at the school's achievements, not the least 
of which is academic excellence. 

I'm not waiting for the train any more. Park has arrived. 

A Look to the Future 

In the fall of 1986, Arnold Richman, president of the Board , direcred the 

school administration to prepare a long-range institutional plan, describing and 

outlining the goals and policies for the future. A series of meetings of faculty, 

trustees, and administrators reviewed school policy from a number of perspectives: 

financial (including endowment strength and tuition costs); ability to support the 
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The administration and the faculty at 
The Park School are diverse and 
unique in their approach to educa
tion. Their strong educational back
grounds and their var ied life 
experiences equip them with inter
esting and innovative teaching tech
niques in the classroom Their 
sincere concern for the students is, 
in its own right, a motivat ion to learn. 
as is their apparent pleasure in 
teaching. 

1984 Brownie 

Our children's education took place 
at Park. and I'm pleased that several 
of our grandchildren are now en
rolled and hopeful ly will have the 
same feelings about the school as 
did our chi ldren. Simply stated. most 
of the time. (kids being kids) our 
children wanted to go to school. It is 
that feeling, perhaps more than any
thing else. that I sense is shared by 
most of the students who attend Park 
and perhaps is indicative of that very 
special place the school. faculty. and 
students have in our hearts and 
minds 

Harvey M. Meyerhoff 
December 18. 1987 

1922: Old English May Day 



1987: Parvin Sharpless and Arnold 
Richman leading the graduation 
procession for the Class of 1987 

program of tuition assistance; building and plant needs and m aintenance; and 

how these areas affect the school's educational policies. The results of these dis

cussions, contained in a document written by Parvin Sharpless, were considered 

and reviewed at several Board meetings in the spring of 1987; the revised version 

of the Institutional Plan was adopted at the Board of Trustee's meeting, May I L 

1987. The first section reviewed Park School 's hisrory, noting that the school's 

success is derived from the founders' vision of educational phi losophy. 

The institutional report recommends that the school's future be secured by 

adhering ro those characteristic qualities of the school's hisrory that give Park 

School its institutional power. The strengths of Park School are the dist inct ive 

quality of irs academic approach; creative, well-educated reachers ; the validation 

of students' variable learning styles; mature leadership; high expectations of both 

students and teachers; inclusion of the arts and the our-of-doors within the school 

curriculum; humane community concerns; diverse socio-econom ic student popu

lation; an athletic program that emphasizes participation; and a conscious effort ro 

provide a low student- teacher rat io in functional and attractive physical fac il ities. 

The ideas and ideals of Park School's founders are made manifest by the his

tOrical record of the lives of Park School's family over the past 75 years. Withour 

success in reality, ideas are merely words. Without the commitment and actions 

throug h the years of hundreds of parents, reachers, students, and alumni , Park 

School would have been simply a vision in the minds of wise and honorable men. 

May that commitment never fail in irs loyalty ro the spirit of this distinctive school. 
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